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Summary v

4

.

(4,
Evaluation of the Knox 'County gxtended School Year Program (ESY) is NPI

a team effort inor:ving ten.UrPiversity of Tennessee faculty me4ers:
Questiorinaires developed by this team were administered to (T.Ttlore than
92 percent of the professional staff associated with EASY during the'summer

, and .rail of 1974, and (2) more ;than half -of those students enrolldcrin the
Summer quintilester, along with a random sample of ten percent of the,students
enrolled 'an October 1974. Interviews. Were conducted with a small:sampie..
of teachers at each'SY schojl -to verify findings.

More tnan two-thirds .of the primary, middle, and high school citudez:t
respondents liked the ESI Program. The most favorable attitude (approval
rates of'moie than 90%) were expressed by Summer quinmester and pimary
level students:

.
Majoritie6 of teachers at all levels favored ESY; however, approval

was much greatek among those who were involved in formulating objaptives
and.writing curriculum .modples. Specifically, teachers-were supportive o

, rare new curriculum goals andNobject ves, and approved of most a3pects of
, ',4.7 ' the modules they had'used. Almost 90% felt that the brief time available

for making ESY DpexaLonal hadj'ereated significant problems; time was
' insufficient JOr adeq4ate-iriVolvement and orientation of students, parents,

,f F the dcprruhit'y- and some readIrs.'-',.
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Whi lele

.

adninistrators andiSuper-visors expressed a feeling of achieie-
' ;' meet arid:satisfaction from their work in ESY, teachers apparently had not

,eiperlenced the same levy. t'S sattsfaction. t6date there has not been a.

. .

Y
ighly ,structured professional. development program forth total ESY, faculty.
CeaChers Involved inplannIng the new curriculum'have a commitment and

t .,. itend to view ESY favorably.; teachers not-so.inxolyed co&SI-dAr their initial
orientation insufficient and.their-understanding of program ob tiy.es.,,,,,p[somewhat inadequate.

f
,. ,v

. v, .

The Summ2r.1g74'enr011ment of 13% of students in the ESY schools per:.
.1 mwitted reddcaons of 1 to 5% in en, rollMentin subsdquent q7inmesters

4lueing.1974-75. jhcasing. summer enr lment will allow.fot'further
relief frOb -overcrowding in the coming y ars. / .15

' ,4, -:

A
. . ^ .

.

.41:- A sampling of voter opihion.ii the Cedar Bluff and Halls communities
; indicated that the program of,general'information concerning ESY,has been
very effective. Approximately 70 percent Of the 'respondents knew about .

ESY;. registered approval of a dumber' of specific aspects of the
.-. program. *, ' .

. ,.1. y .
: ',:ESY appears to be applicable at all levep--primary, middle, and

'secondary. Acdottling to the ,t'each'ers,ale new curriculum seems to offer
Advantages over the curriculum of.pielligusxyears in foptering student

4d0YeIopmefit of creative'abilities, selfrdirection,and. the desire.to learn, ,
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. . lecommyndations ,
y

...
-,

. . .',in ,.41;..o. u y , .. 1-i't,1.1 rk.th l tA .11liotili 1 of Work has 'been 'ziccompl i shed in

...

d shod ,time by Ehe4Knox Counly staff: The brietyreparaLion period
created some problems in theareas of gaff morate, due to lack of invotve-
Tent' 0.1 somei. and staff orientation, due to the lack of a 'structured .i
professional devbk;pment program.. During the second year there exists a t
(1..1ngee.thattZthe moMentum established in the 'fitst'yeall'of the program willsubside. TO maintain the momentum, and.to help correctthe problems just

.mentioned; the Collowitig'. critical activities,:are recrmended: ^
,

0 .

*** sharing cf syseem-wide objectives for F.I/ with ,facuLties,:who4 can then participate in an in.formui1,on program for 4udentsand
ogrents

. , .

.

..'

V

1.4 extensive invblvementsof teachers in curriculum 'module revision
.

'** involvement,of.fasculties.in
planning an intensive pro.fessiDnal

dqvclopment lirogram focusingpao :icuiarly, on individu'ajization
of and analyss of the usage of curriculum modules
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THE SET1:ING FOR THE KNOX COUNTY EXTENDED SCHOOL YEAR PROGRAM

West Knox County

The Farragut High. school attendau:e zone, which includes the Ave

schools trying .out the Extended.gchool Year Program, is lelated in West

f'
Knox County, an area. which is growing faster than any other part of the

SECTION I.

k

county.: iTheNnox.County Metropolitan Planning CommiEsioit (,11PC) has

J
reporteorthat betweeri.,1960and 1970 its West Knox Str.dy'Area, which

includes the Farragut.Higk,school attendance zone, experienced a growth

At, rate 00 80.1 percent' and this accounted for 77 percent of4the total population

_

. . .
. .

*gain for Knpx county (MPC, :Vest Knox Data Baie").. According to the MPC

b
. the WAt, Knox Study,Areaowill continue to have a high growth rate becauset 4

t 0 , .
.

the availability of prime developable land makes possible continuing

increases in retail-commercial-industrial activity in .the area, and because
r

significane improvements in existing pUbl,ic services.and fadilities have

been programmed for the area. The Study Area is expected to grow at the

. -rate of 5 percent .or more each year compared with an estimated rate of 1.8 *

. percent for Knox County as a whole.
.

. .
N .. ,A

The average number of persons, per household in the census tracts

Included in the Farragut High School' attendance one is 3.44, higher than

the 3.01'persons-per household in all Knox County, 3.15 in Tennessee, and

3.17 in the,United States,as a whole. In 1970 prevalence of single family
o q

dwellings and, relative scarcity Of high den;ity housing in the area produced
.

unusually high percentZes of young adults (25-44) and children (14 an

under). These facts, coupled 14th the Anea's high growth rate, explain the

concern of'.tpe Knox County School adffilniitraAtion with alternatives, such

)Z -
1 1.3
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1. -
,.E the extended school year, desicaled to meet the educational needs of

mushrooming school age population.

Luther demographic information may serve to characterize more ith)y

the area in which the Extended School Year Progrip is being tried. The

.average family in West Knox'Coenty has not only more children, but also

more education and a considerably higher .income than,the average family

in Knox County, in Tennessee, or in the nation. The median for years of

schooliw in 1970 was 12.8 in West Knox County, 12.0 in Knox County as

.

whole. 10.8 iu Tennessee, and.12.1'in the U.S. In 1.970 the median family

income in Ch, West Knox Study Area was $11,433. This may be compared with

$8,195 for Knox Countr, $7,447 for Tennessee, and $9..310 for the nation.

-The West Knox Study Area has a much smaller proportion of families

with incomes of less than $10,000 than does Knox County as a whole. The

1970 census showed that only 1 percent of West Knox County'residents were

non-white. This percentage for Xnox County was 8.4 and for the U.S. 11
1 e

.'
..MCI "West Knox Plan"). In 1970 most of the West Knox County residents

'1 o

who Were employed worked within the Knoxville city 14-mit,s: 654 in Knoxville,,

'13% in Knox County (outside the ,city 9% in Anderson County,' and
V .

1% in Blount County. Principal sources of employment in'the'se areas include .

wholesale and, retail trade;,federal, state, and local government; services;

manufacturing of such durable goods as primary and fabricated metals,

.melectrical and transportation equipment and scientific and control instruments;

ana manufacturing of such non-durable goals as chemicals, paper, products cat

petrolexim-i;coal and leather; apparel; Apd pirsdudts; and to 'tiles (Tennessee

;)epartment.of Employment Security statistics, 1975).

2
1.4
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Physical.Faciaities at the Five ESY Schools\i,

Physical facilities at the five Schools involved in the Extended

School Year Program (ESY) are relatively modern. Fa`rragut Middle School

is'houseli in a building constructed in 1948, with additions in 1955 and 1961.

According to State standards this school is located on a site that is too

small for the number of students enrolled, but it has a cafeteria, a library

and-a multi-purpose area for.use as auditorium /gymnasium. Farragut High

School was constructed in 1958 with an addition in 1965.. the high school

sAiessize is considered adequate and the building has cafeteria, library,

gymAasinm, and auditorium facilities. Cedar Bluff Middle School was built

in 1496'on a site of adequate size, and has facilities for library and gym -

sium but not for cafeteria or auditorium.. Cedar Bluff Primary School
A

opened in.1971 on a site that is nearly twice the size of the Stat, minimum

.

for allrimary school with its enrollment. CBP has a cafeteria, library,

auditorium, and gymnasium. Farragut.Primary School opened-in 1972. The

site size is adequate but the schobl has no auxiliary facilities for

"cafeterIa, library, auditorium or gymnasium.

Attendance in the first summer quinmest.er was not sufficient to alleviate

significantly the,overcrowding at.several of the ESY schools in September

4974. A number of temporary classrooms have been added to existing permanent

facilities to accommodate the overflow, but the enrollment at Farragut High

School was almost twice the capacity in permanent standard classrooms. The

enrollment of almost 1300 at Cedar Bluff Middle School exceeded capacity by

approximately 200 students; Farragut Middle School was also overcrowded.

Cedar Bluff and Farragut Primary schools operated in the fall of 1974 at

better than 90 percent of capacity.

3 1:5



Orgaulzation of instructioit in the ESY Schools

The Primary S.,.hool:,

Instructional or.!anization plans have been provided by the principals-.

of Cedar Bluff Primary.(CBP) and Farragut Primary (FP) schools. CBP'houses-

students in grades K-4; FP -includes grades K-3.

Double shift kindergartens at the two schools bEilize flexible

scheduling.and include small group academic instructi n; individual and

group activities in art, music, language arts, and mathematics; and outside

play.

For gradds 1-4 at CEP and 1-3 at FP flexible scheduling is employed,

largest block of time approximately 2 hours) reserved for

language arts, i.e., reading, writing, spelling, and some English grammer.

Mathematics is scheduled for approximately one hour each day. Blocks of

time for social studies, science, and health and safety are part of each

week's schedule. At least once a week each student receives instruction in r

art and music from specialists in these areas, but art and music activities-.

are wc;ven into the, curriculum by the other teachets as well. ,Physical

education, whether4taught by a'specialist or by classrooM teachers, is a

part of each day's schedule.

Both primary Schools offer an individualized program with continuous

progress for each student. Students are. divided into multi-aged groups

based on level of achievement in readingmathematics, etc. Use of the

'Developmental Learning Program in Langu4e Arts and the Mathematics ContinUum

'6cilita.tes'Individualization of instruction in these areas; records .of I

progress in acquiring these skills are maintained for each child. Content

/in science, social studies, and health and safety is given direction by

the ESY curriculum modules.

4 16
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Teams oL reachers'co9perativelyplan and implement the instructional
, .

.
,

'' ..
.

r"
program at both primary schools. At CBP teams consist of four teachers

.

.
. :--.

..
.

. .u,ith each member assigned to.a subjeCt -area (the `teacher serves 'also as a
,

1
member of a staff-wide c dmmittee in'her subject).. A team chairman assumes

administrative responsibilitiei, and all team chairmen meet together
,

periodically as a staff advisory committee.
0 W

-Prior to the beginning of ESY Farragut,PrimaTy Sctio olAtiliz6d multiaged
r

teams in 6 non-graded approach. To facilitate use of the ESY curriculum
.;,

.
.

moLles all teams except 'one 2-3 combinatiOn are now graded." Thee are

a

ten'teams, of two teachers each in grades 1-3. 'Two first 'grade Leamd'Inter-
t

t4team for afternoon activities, and all.first grade teams inteream or

mathematics instruction.

Both schools utilize.a variety,of peksonnel.to assist in the instruc-
,

tipnal program:' student peers when appropriate, aides, student teachers,

-mothers of pupils, and resource persons from the communiespecially

from the University of Tennessee. At FP a school aide morks with,each

team one day, a week; 'and an aide from'U.T. helps two hours per week. Mothers

,are utilized as Litors; and in-the library and.teacherst'wOrkroom to

Provide materials for further individualization. Supplemental learning

materials include records, cassette tapes, films and film strips, charts,

maps, globes, etc. Learning centers are used extensively.

Innovations being tried by some teachers in the primary schools include

performance contracting, use ,of praise in behavioral modification, language'

experience for non - readers or beginning readers, independent study for

bright students, and extensive use of learning centert. Both schools use

field trips as a means of enriching educational experience.

5
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The 'M idd le Se hoo i s

information on_ instructional programming at Cedar Bluff Middle S,hool
. ,

..,

(CBM) and Fafragut, Middle.Sehol (FM) was prepared by the Knox County,
. 4 . . ... ..

Middle Schobl Supervisor. Grades 5-8 are housed at CBM; ,while FM contains
z-

grades 4-8.

Teachers and students-have a great deal of flexibility in planning

Q
the middle school'schedule. Groups ofstudents are assigned to 3-and 4-

teacher teams and each team divides the school day into blocks of time

for languag arts, mathematics, social.studies, and science.- The master

schedule for the school provides one or more large blocks of time per day

as well as scheduling'for art, music' physical education, and lunch.

grequency of classes in art,
t'

on class size and numlree'of

. ,
middle school youngster has

music, and physical education varies dependingai

specialist's available in these areas, but each
-

.

at least 40 minutes of instruction per week in

art and music,and at least an hoUr of physical education (in two or more'

seisions)-ea'ch week.

Heterogeneousgrouping of 'students is utilized in the team structure

at both middle schools. Four-teacher-teams are responsible for approximately

140 students each;, three-teacher teams have somewhat smaller groups. Non.

grading is attempted by integrating each team approximately equal

numbers of students in two age or grade levels. ltt CBM teams consist of

combinations of f1Pth and sixth graders or.of seventh and eighth graders. At

FM,4e multi-aged teams containtgtdes,4 and 5 and grades 7 and 8. Here
Fj

the sixth grade teams function independently due to size of the school and

available teaching spaces.

Direction for instruction in mathematics and reading at the middle

\schools,i1; ptovided'by skills continua. A check list is available for

6



recording the progress of each student toward the achi6ement of sequential

skills, in these areas. ISCS science is utilized in grades 7-8 at FM. A

new langUage arts curriculum entitled INTERACTION is being tried by all

teams in gradis-4-5 and 6 at FM and by two teams 'in grades 5 -6 at CBM.

. ti
Both middle schools utilize several textbooks in every subject area,

supplemented by additional resource materials.

With just two exceptions; every teacher of language arts, mailhematics,

social Studies, and science at CBM and FM is a member of a team. This

structure provides the middle school student With the security of 'a self-

contained classroom and the competence of subject,mtter specialists'.

Farragut High School

Information on instructional programming at Farragut High School (FH)
7

was developed by the Director of Academic Affairs at the school. Scheduling

at FH, which contains grades 9-12, is based on division of the school -day

into six 55-minute periods. The fOurthperiod is actually a double periOd

'with half of the time allowed for lunch, the other half for a class. (In a

feW cases this has enabled students to schedule-a total of seven classes

fn a day.) Some students have-been allowed to contraction an individual

basis for classwork done outside the regular classroom setting, but still

during one of the regular scheduled school periods

Some degiee of homogeneous' grouping of students s utilized at FH.

At each govnde level there are ?basic" and " standard" goups. ,Students in

the bask group appear to lack the basic skills necessay for pursuit of
.

the acadcRj.c curriculum at the standard level. Students in the standal)

group are expected to fulfill academic expectations at an "average" level'

or above.
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Most classes at FH are conducted on a grade leVel -basis, but a few

cOsses may contain students classified at two or more grade levels. The

latter include social studies," math, science, business, art, music, home

'econoMics, fofeign languages, and the ilth-12th grade English elective

program. ;

FH utilizes a departMental plan of organization, with very little team

teaching. All classes meet for a singlelperiod five times a week, with

the exception of Vocational Office,Education which consists of a three -
t

period blbck.

Prior to the initiation, of ESY there had been no schOol-wide emphasi/s

on attempts to individualize instruction at FH. However, placement of

students in*"basic': and "standard" groups was aimed at improving the match

between student capabilities an staff expectations. Some teachers had

tried to individualize learning opportunities in theirown classes, and

a few students had contracted fol a cJurse of study on an individual basis.

A major goal of the ESY curriculum is individualization, and the new

curriculum modules contain provisions for varying learning. activities for

'students , achieving at different leve18% Better than two-thirds of .the FH

faculty have, reported that they are utilizing the ESY modples, so to tile

extent that the modules providequately for differential learning
\

1 ,,

experienoes,'steps toward the goal Of individualization are being made at
_..

the high , school. ; -.

.

, ..

:The u e' of field trips, resource persons from-the community, and audio-

visual equipment to enrich the Llassroom experience at FH has been encouraged

by adminiStrators, but left entirely to the discretion of each teacher. The
I

school has a supply of audiovisual equipment but no attempt has been made to -

1 1-

t,

plan a comprehensive audiovisual program or.servide.
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Some e,xperimentation with the application of various learning theorieb..,

in the Llassroom has occurred on an individual teacher basis at FH. During

the 1971 school year A course for college credit was offered at the,school

on the subject of behavioral modification and learning styles.

Some Characteristics of Teachers and
Administrators at ESY Schools

Two of the five principals of ESY schools are women. The median age

of /the five is 47. All hold master's degrees; two have taken at least

. ,

45 hours of course work beyond the master's.

In the fall of 1974 there were 42 teachers at Cedar Bluff Primary

School. All were female, all were white. The median teacher aga was 29.5;

all held bachelor's degrees, three held master's degrees. .

There were 28 teachers at Farragut Primary in the fall of 1974. All
A

were white; one was male. The median age of these teachers was 26. All

teachers, with one ex-eption, held bachelor's degrees; three had obtained

master's degrees.

At Cedar Bluff Middle School as of fall 1974 there were 44 teachers, .

one-quarter (or 11) of WEa were male. With one exception, all were white;

the median age was 28.5. All CBMteachers held bachelor's degrees; 14

(32 percent)'held master's degrees.
4

The Farragut Middle School faculty in.the fall of 1974 consisted df
r

36 teachers, seven of whom were men. All but one were white; the median

age was 30.5. All but one teacher had obtained bachelor's degrees.; two

held .master's degrees..

In the, fall of 1974 Farragut High School's iaculq-aIsisted of 60

teachers, 26 (or 43'percent) of whom were men. All were white; the median

'V"
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ifteacher age was 30. All held bachelor's degrees- 40 percent (24) had

acquired ma:iter's degrees., ,

,Years of professional experience for teachers .0 the ESY schools

ranged from less than one to 44, with the median at 5.2 years., Mor.e

teachers had been teaching for two years than for any,other length of

time. The median number ofyears in present position xcpor:ted by ESY

teachers was 3.5.

The ESY Students

Since the adults in West Knox County, including Oarentsof ESY

students, are considerably better educated than adults in Tennessee,-

eveadults in the nation, one might expect that students in the ES? ,

Aschools Would exceed national norms for intelligence and achievement.

This expectation is confirmed by scores on'the Otis-Lennon Mental Abil..ity'

Test given annually to third, fifth, and eighth graders; and by scores,on

the Metibpolitan Achievement Test for the same youngsters. During the

past three years mean IQ expressed as a percentile for the'two priMary and
5

two middle'schools has ranged from 50 at one of the middle schools to,`.'

80 at one of the primary schools with most of the-Means in the 60s. During

the same period reading achieVement, as measured .by the 'Total Reading'

score on tile ,Metropolitan, Hasjanged from a mean' percentile score'of 43
.

, at one,of the middle schools to 75 at one .of the primary schools (mdt of

the means during the period are in the mid- to high 50s). The 'Total Math'

mein percentile scores for the period range from35 at oneof the middle

schools to 71 at one of the primary schools, with most of the means clustered

about 50.

10'



No inte.4Mgence or achievement testing was done at Farragut High

School during the three years prior to initiation of the ESY Program.

Howevdr, in. 1970 Farraglit's evaluation report for th Southern Association
,

Colleges and 'Schools included a table labeled 'Student Ability' which

showed that 50 percent of the current student body possessed IQs of 109

or hi,ilher, and just 15 percent had IQs of 91 or below. Typically, more

than two-thirds.oi. FIIS graduates seek further education.-- most at four-

year colleges and universities. Those who seek employment upon graduation

could be expected to go into the primary industiies of the Knoxville

Metropolitan area: retail and wholesale trade; government;,services;

manufacturing of nondurable goods such as chemicals, paper,' apparel,

food produtts, and teNtiles;',or manufacturing of durable goods such as

primary metals, fabricated metals, electrical and transportation equipment,

and scientific and control instruments.

t
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SECiTioN 11.

EVALUATION-Or 1'HE KNOX COUNTY EXTENDED SOI101, YEAR
PROGRAM BASED ON SPECIFIC PROGRAMOBJECTiVES

V

Background for the Objectives

The pfesent imIestigation embodies two major kinds Lif a%tivities:1

1).on-going formative evaluation of planning proc4sSes in theloilowing

rreas which were listed in the originalKnox County projeCt proposal:

a. Curriculum content
b. Student scheduling

e. Facility and staff scheduling
d. Staff orientation and developmcrit
e. Public relations
f. Financial accounting and instructional supplies controlg. Facility maintenance
h. Student orientation

i. Administrative organizZtionr

2) collection of data mecessary'for'summative
evaluation in each Of

the general areas.of focus mentioned in the original project proposal:

a. Program planning
b. Cost effectiveness

c. Educational soundness
d. Public acceptance
c. Relative applicability at all grace 1evelsK-42.

- Conenumus-interacEion between the evaluation director and staff of

the Extended School Year Program (ESY) during the Summer and fall of 1974

provided the director with an understanding of ESC which led to the formAation
of a set of specific objectives based on the pldnning processes and general

.areas of focus mentioned in 1 and 2 abolie,.as well as a 'set of objectives
which also appeared in the original project proposal. This new.statement

of objectives was submitted to members of the ESY Administrative Committee

in November 1974 and was subsequently apprdved.

t
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::;c41.cif!c Objectives of the Knox County

Extended, School Year'Program

,it is assumed that the following objectives will have been achieved
ti

at the end of" Cho three-yea/ trial Period for he ExtendedSchodl Year

Program.

I) To provide 'a .new curriculum which, represents ad improvement over that
employed heretofore inthe ESY sshools in these areas:,

a) Student morale and motivation as evidenced by .

-- increased attendance

---attitude toward schoolif(as measured by a standardized instrument
designed for this purpose)

- --reduction in incidence of disciplinary Keferrals tp principals

- --reduction in vandalism, i.e., willful destruction of school
'- property

1

- -- expression of the perception by at least a-majority of the
students that instruction ds, being individualized'

--increased circulation of library books

- --increased circulation'Of other'instructional materials (partic-
ularly those available in the classroom)

---lower dropout rate

b) Professional staff satisfaction as evidenced by'
1

- --positive.response's on the part of at least a majority of 04 p
7:staff to at least half of tbe queries about the new curriculum
which may be included in questionnaires 'or interviews.adminis-
tered as part of the internal or external evaluation processI. **-4 ,

-.--expression of satisfaction on the part of at least a majority
of the staff that mdre curriculdm materials have been made
available thrOugh.the ESY Program

---expression of the perception by at least a majority of the staff
that the new curriculum materials facilitate individualization
of instruction

- --No appreciable increase in staff turnover

Student achievement as evidenced by

13
1:-

A.)



S

ti

for

k
,N--higher (or a least. Rpt houstantiall"q lower)..gronp s. ores on

.flamiardir.vd achievement tests

---loamlioti
I the vonortion cal tailing grades Oyu.. a raI

litgh School

--higher group scores on tests designed,to measure aptitude for
college work (e.g., ACT or SAT)

--increased parental approval of the effects-of the -curriculumon their children

4
2) ro provide. an instructional pto0-am which is perceived by at least a

majority of the administrators as'easiet to evaluate than the previousprogram
,. 4

a
. 'p

.3). To provide student scheduling which wil l
and not penalize the studenf. -ho attends

4
facilitate operation of ESY
school during the summer .quinmester,

4), To provide an' organizatiohal structure which atjeit a majority
the professional staff .perceives as shkolult:Lize of ESY acid the new
curriculum

, a) 1"c,t7;xplore role perceptions of administratOrs, supervisors, and
tbachers

g) To assess staff satjsiaction

c) To explore communication and decision-paking processes

d) To satisfy the perceived need for psyhological.:and technical
support for professional staff

e) To satisfy the perCeived need for curriculum materials

0 To satisfy the pefteived need for physical facilities essentiato the program

.5) To provide professional "staff with a continuing, program of orientation
1
and professional development which is perceived by at least a majority,
of the staff as adequate to meet.their informational needs

6) To provide more efficient.use thin at present of school facilities
and professional personnel

I

n) To-provide some relief from over-crowdr'l facilities by reducing
by- at least ten, percent the anticipated pupil enrollment during
each of the four "regular school year`" quinmesters (September

..through May)

bj 1.t provdde, over a period of years, sufficient reduction in
capital outlay to offset th'e increased operational costs of the
ESY Program .

14
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/
7Y To produce an expression of a favorable attitudt toward ESY'on tht

part of at least amajority of those person's concerned (about schools
in the Farragut,High School attendance zone through an appropriate
informatpn prbgram

a) To produce au expression of'a'favorable attitude toward ESY-on the ,)
..part of atileast a majority of the voting population i the Farragut
HigSchool attendance zone

b) Teproduce an expression of a favorable attitude toward ESY on
the part of at least a majority.of bye students attendiig the
five ESY schools .:

To. produce an expression of a favorable attitude toward ESY on
the part of at least a majority of :the parents-of tie students
attending the five,kSY schools

N
dc TO -produce an expression of a favorab2t et,titude toward ESY on

the part of at least a majority of the professional staff associated
with the five,ESY schools

8) To document tht feasibllityof a fivg-term, opti.onal'attendance,
extended school year program in a suburban Tennessee schOol'system

a) To show that using a voluntary attendance plan, a summer quinmester
,

enrollment of at leastetwenCy-five percent of the anticipated
total school enrollment for the coming year can be attained

b) To demonstrate that a quality,educational program ..(with sufficient
6 materials, equipment, and facilities) can be-provided at a cost

which the community is willing to bear ,

c) To determine the advantages and/Oi disadvantages of an extended
school year program 4. the primary level, at the middle school
level, and al the high schOol level

In order to establish a relationship between the new statement of

.oblpocives.forESY and the planning processes, general areas of focus, and
s. .

.

,
-.

objectives outlined in the original Knox County project proposal, .the. - °

origisigl objectives arelisted below followed by a chart illustrating the
..,

correspondence between the areas of concern in these various. listings..I- .
.

_

Original 9bjectives for the ESY program were:

1. To improvp the instructional program over...ghat which is currently
available through curriculum revision and Updating:

2. To provide some degree of relief from overcrowded facilities.



i. to ass' ss the overall value of a live-term optional program for,
a suburban Tennessee school syste,h.

-4. To determine What subject matter caW be non-sequential ang what-
must be partially or totally sequential.

. -

5% 'In) produce specifications for curricular units followed by actual
guidelines which would be written or procured, that would meet
said specifications.

6.'To develop K-12 curriculum modules of ninemweek duration in allsubject areas.

7. To field test such curriculummodules4t all grade levels.

a8. To document anticipated advantAges in kind and-in degree, ..--.

I9. To identify disadvanCaNs anTd weigh their detrimental effects

.

against ,the advantages.
-

.
V

I10. To determine relative costs of.this program yersusa trAditional
program. -.

: -.

11. To determine the degree of-public acceptance for a voluntary
five-term program of instruction.

12. To produce a booklet describing he process*used to implement
a five-term (quinmester)_program in grades K-12 which may be put
to use by other Tennessee school systems.

'

New
,_ OriplalObjective Planning Generil rea(s) of Objective4s)Number Procesg':(es) Focus (by number)*...........Th

Curriculum Educational soundness .a-`1. 8, 9content

Staff scheduling
Student

orientation

Curriculum - Program planning
, content Educational soundness

. Administrative
cs

organifatl.on

3 ., Student
) scheduling

4

Program planning
-

Educational soundness

Staff Sc,Aduling Program plahnihg.
Administrative f

organizafiion
:;" -, .

1
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*et

few

objective General Area(s)
Number Process(es) of Focus

Original

Objective(s)
(by number)*

5 Staff orientation Program planning
and development

Accounting and
supply control

Facility
maintanence

-:!Cost effectiveness 2, "10

7 Public relations Public acceptance 11

8 Relative applicability 3, 8, 9
K-12 ,

,

*Objectives 4, 5, 6, 7 and 12 do not appea since they are,assumed
to be covered in the Knox County school system's internal evaluation
,of ESY.- - f

.

Summry A Evaluative FindingslRe,lated to Each Objective

Emphasis should be given.to the fact that the specific objectives

of ESY tated previously are long-term objectives, most of which cannot

be adequately assessed until 0 project is completed. In some cases, an

interim report on related find ngs may prove helpful to program admin-
.

istrators as they attempt to improve operations. In other instances,

reportiog.base-line. data obtained as of January 15, 1975 would serve no

useful purpoqe since meaningful comparisons cannot be made until the close

of school years 1974 -75, 1975-76 and 1976-77.

The ESY evaluation is a team effort coordinated by Dr. Trudy Banta

of the University of Tennessee's=tu;eau of Educational Research and Service.

`The curriculum component of ESY is being assessed by Dr. Lester Knight,

DE: Charl4 es
I

Chance, and Dr. Robert Howard, of U.T,'s Department of Curriculum

and Instruction. Dr. Knight is working with the primary schools,
3'
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Dr. Chance with the middlc schools, and Dr. Howard with Farragut High

School.

he ES? administrative structure and the program of professional

development for ESY' personnel are being evaluated by Dr. ',1olui Lovell of

the U.T. Department of Educational ;Administration and Supervision (EA&S).

Dr. Kenneth O'Fallon and Di. George Parris of EA&S are initestigatiag the

fiscal aspects and cost effectiveness of ESY. During the fall of 1970

Mr. Jerry Kondwrbs, under the direction of- Dr Larry Hughes, EA&S, conducted

a public opinion poll on the subject of ESY.

technical assistance cal -the ESY.projecc is being provided by Mr. Bill

'Phillips, graduate student in EA&S, dud Mr. Don Broach, graduate student_

in statistics.

Members of the evaluation team made an assumption at the outset that

since no control schools were available .for comparison with ESY schools.

the best source of data for,comparative purposes over the three-year ESY

trial period would be data accumulated on the five ES? schools during the

three years prior to ESY (i.e., 1971-72, 1972-13, 1973-74).

Objective L-

Of primary importahce in the Knox County trial'of ESN is the new

curriculum which has been designed by'the system's administrators and

teed-furs. Accordingly, Objective #1 of the program is 'to provide a new

curriculum which represents an improvement over. that employed heretofore,

in the ESY schools...' Evaluation of this objective is being conducted in

three areas: student' morale and motivation, professional staff satisfaction,

nnd student achievement. It is assumed that students and staff involved

in ESY can make judgments, about the relative values of ESY curriculum

4components and components of the previous curriculum, and that these judgments,

18
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along with indications of teacher-student satisfaction, with aspects of

the curriculum, are valid criteria fOr assessing the worth of thot$curriculum.

a) Student morale and motivation. .The statistic which will be used ,

to determine whether or not ESY.has increased daily attendance in the

five- schools is theratio iexpressed, as a percentage) of average daily

attendance to total enrollment for the school year. Base-line data have

been collected for school years 1971-72, 1972-73, and'1973-74.

-1

. .

-Student attitude toward school] will be measured in a variety of

ways in the course of the evaluation. To date, two attitudinal measures

have been taken: one during the first summer).quinmester, a second in

October 1974. Both measures were in t e form of questionnaises designed

by evaluation team members.

,-

Summer quin students approved of ES.Y. almost unanimously: at the end

of the quin only 6 percent of the students said they were not in "favurof

year-round operation of the schocgs. Ninety-three percent of the students

responding said they were glad they had attended the summer-session. They

favored the smaller class sizes they had experienced, and the Opportunities

for individual assistance from instructors.

If student responses to questionnaire items administered in October

are valid, a substantial majority of ESY students have favorable attitudes

toward school. Between 75 and 95 percent,of primary school students

responded affirmatively to such statements as '.I think learning is fun,'

'I am happy in school,' and 'I think what we do in school is important.'

More than three-quarters of the primary students were pleased with the

kinds of learning activities and materials, available to them.

At the middle school level 97 percent of the students sampled think._

what they do in school Is important. Eighty percent like the quinmester

19



plan for sch,A attendance. About Si percent of these students like

school More with ES? than they -.4hid in the past. Aore than tiao-thirds of

the middle skhool students expressed the opinion that their learning

materials and activities were more interesting this year than in the past.

-Two -third 3 of a sample of Farragut High School students said that they

liked the quinmester system better thanthetraditional 9-months-of-

school plan; and felt theY had 'a greater choice of subjects under ESY.'S.

1nsruption of the peer siruc(ute at Farragut due to ES? apparently is not

a problem. 'Just over ha'if the students said they would have to make new

friends 'as a result of
4
entering and reeving school at different times of

year,' and 80 percent were pleased about having this opportunity.

Farragut High students were less positive about certain aspects of

the new curriculum than were primary and middle school students. Only 54

percent felt theyhad more opportunities to use and develop their own

talents under.ESY. Two-thirds said 'no) when asked if they were learning

more this year about careers and jobs of interest to them. Only one-third

felt they were 'learning more this year as a result of the new ESY curriculum.'

However, if this 'sample ,of Farragut High students was typical, there will

be*more interest in summer quin attendance in 1975 than in 1974 at FHS.

Sixteen-percent of the respondents said they planned to attend the Summer

1975 .quinmester. .Sixty percent of those respondetits (excluding seniors)

who/attended the Summer 1974 quinmester reported .plans: to attend in they

summer. of 1975.'

The evaluators recommend that a concerted effort be made to explain

ESY.and its objectives to student participants at all levels, but especially.

in-the primary schools. Only a third of the youngest children (levels 1-2)

agreed with the statement 'I Understand what theExtended School Year means.'

I

20



T,xl-thirds of the students at levels 3-4agreed. In the middle schools

anu at Farragut High some'15 to 20 percent of the students confessed that

they did not understand the Extended Schpol Year Program. Simply going

to school under the new system undoubtedly will help students understand

its operation, but an information program which also.cOMmunicates the

objectives ESY should increase student understanding of the ,total program,

and could even help to boost summer enrollment. -The potential impact of an

information program aimed at students and their parents could be great.

In connection with the survey of public ppinion which is part of this

evaluation, more respondents received information about ESY by word of

mouth -- from children - and other adults, probably parents -- than any

other source.

Reduction in vandalism at the five ESY schools, and a decrease in -L

disciplinary referrals to principals_at the schools could be considered

indicative of improved student attitude toward school. Base-line data for

the three school years prior to 1974-75 are presently being collected fl ml

principals.

Apparently a majority' of ESY students share the perception that -

instruction is being individualized in the ESY program, but more work remains

to be done in this area. The Youngest children were most positive about

the occurrence of individualization. Approximately 70 percent of youngsters

at levels 1-2 responded affirmatively to such statements as 'when it comes

. to my school work, I get to make a lot of choices for myself' and 'my

teachers give me help with my work that is just for me.' At levels 3-4

affirmative percentages for these items dropped to 60 percent. Sixty *per-

,'ent of tfle middle school students said 'yes' to the statement 'Since ESY.

bepAn my assignments seem to be more individualized- -just for me.' At



Farragut High oi percent of the students indicated that-under ESY they

were able to choose.for themselves mart of the activities designed to

help theta learn. But only 54 percent believed therhad more opportunities

to use and develop their own special talents under ES?. In addition, 53

.percent reported using fewer learning, materials this year than under the

old program, and 5b percept felt there, had been'a decrease in opportunitieS
.

tito work on learning materials at one's own pace.

If individualization of instruction is -to becomeo reality in more

ES? classrooms, it appears that t9urthcr professional deVelopment programs
. ,

fortqachers must be concentrated in this area. Guidelines for' such

programs arc available and the Knox County administration could take

aavantage of rethods tested by ()tier school systems.
;

Base-line data on- circulation of library hooks and other instructional

materials will be collected at the ESY schools during the spring ol 1975.

It is assumed that increases in such eirculatdOn wotiqd provide further

indication of improved student motivation to learn.-

- information on the school dropout rate-at Farragut High for the years .

1971-72, 1972-73, 197344 is currently being sought. A change in dropout

figures should provide Yet another indication of- student moral'e and motivation

to team under the new program.

b) Professional staff satisfaction. Positive responses have been

given by at least a majority of ESY teachers and administrators to at least}

half the queries about the new curriculum that have been included in

evaluative questionnaires and interviews to date.

During the Summer 1974 quinmester fabr of seven ESY school administrator:.,

reported that teachers were expressing understanding and acceptance of the
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new curriculum modules.. Anothecopinion, however, came in the form of a
4

comment that teachers who had previously participated in a nongraded
to-

'age' grouping structure were finding the new modules frustrating because

they werefUed too specifically to given grade levels. This negative

_impression may help to explain the lack of enthusiasm conveyed in'the

responses of personnel at one school to virtually all questions concerning

the new curriculumo,

When Sumer .quin administfators were asked" to name the best feature

of`the ESY prograM, they most often identified curriculum .improvement, i.e.,

increased curriculum options, more opportunities for individualization, .

greater variety of learning activities, and more enrichment activities.

Nearly 80 percent of the teachers employed during the Summer quin

expressed the opinion that the.new curriculum modules represented an improve

ment over the curriculum used in'the past few years. The same proportion

of teachers felt that the new modules were clearly written and well organized.

Comments received from teachers have made it clear that the curriculum
.

modules vary tremendously in quality: some are very good, others rather

poor. Unfortunately, then, any atarements made about the !average' reaction

to modules will obscure these two extremes._ Similarly, teachet, opinion

about the modules varlets considerably. The teachers who wrote modules and/or

helped formulate curriculum objective4: are generally committed to their

work and tend to say nice things about it. Another group of teachers

(probably only 20 percent or so) has difficulty accepting the-new curriculum,

probably because these individuals had little or no role in planning it.

A weakness of the evaluative instruments to date has been the failure to

distinguish the responses of curriculum writers from those who were not

involved in planning or writing.
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on october 22, 1974 approxima.ely 92 percent of the teachers and .

administrators associated with ESY met at Farragut Middle School for th,

('purpose of completing-sets ot evluAtive instruments.
Intruded in livis

set were "Teacher-Administrator Assessment of ESY Curriculum" and a series

of three forms, similar in design and yet each oriented toward teacier

reaction to the curriculum,at a diZferebt organizational level, i.e.,

primary,,,middle or secoddary. On the first form majorities of teachers
/

and administrators pr:wided positive responses to 1.2 of 20 items related

to the new curriculum. On the second series of foims, majoritieS of

yrimary,
,

imddle and secondary teachers responded positively to 45 of 22

common items.

t
Three-quarters of the teachers and 92 percent of the administrators

responding to the formreacher-Admihistrator Assessment of ESY Cui-riculum"

thought it was a good ideato write new curriculum modules in most areas

instead of adopting pre-existing curriculum plans. Approximately' 90 per-

cent of both groups agreed that too little time for designing the new

curriculum had create4 problems for the staff.

More than two-thirds of the ESY teachers and administra'ors were

satisfied with the role given to teachers, principals, and curriculum

specialists in formulating goals and objectives tor the new curriculum.

But just one quarter felt that students, Txents, and representatives of

the public had had, sufficient input.
4

All administrators and 88 percent of the teachers felts they could

support the goals and objectives.of the new curriculum. More than 75

percent of both groups were satisfied that the goals and objectivedwere

rt,alistic and attainable through acceptable learning processes.
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o
, 90 percent of the staff agreed .that each` module contained behavioral

F a 44
V.most nine-tenths (4 the professional staff approved of having

individull Knox County teachers write the curriculum.- But only one-third

of theiadministrators and 54 percent of the teachers felt that teachers

(other tin module writers) had had appropriate input in developing and/or

approving the modules. Principals and outside curriculum specialists/were

perceived as having had sufficient responsibility fox curriculum content

by about '55 percent of the professional staff. Less than 20 percent believed

'students, parents, the publf had been appropriately involved.

Two-thirds. of the teachers and administrators responding blamed

'inadequate' guidelihes for weaknesses and\problems in the modules. Atk.,

objectives directly related to Knox County's new instructlional goals and
e)

-objectives.
.

0

'The ESY fatu1.0es seem to feel rather golpd about the-Trocess used
c

Ito formulate goals and objectives for.the new curriculum. They like the

product, eoo. 'They,thought it was 'a good idea to have Knox County teachers

write the currictiluM modules. But then the Eime factor operated to

produce some negative perceptions. Such a tremendous amount of work had to
.

;

be done that there wasn't time tb involve appropriately all teacthers, and --

a sample of students, parents, and Otherintested members of the,commufiity.

first modules had to be written quickly in preparation for the Sumier

0inmesper, but guidelines were still being formulated when thefirTE

writers went to work. These writers were somewhat frustrated when Ithe

guidelines were modified.in the middle of their work. As might be expected,

some of the' modules that came out of this process were quite good, others

contained serious weaknesses.

0
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Tho evaluators strongly recommend That evaluation and revision of Ow
,

, -------...;...:\

_currioHnv, 1,i9thiles be, Ow foots (.1 ,r1 et)nerted e'ffor't, to g,..t al 1 'teat-11,9z;

r invol ve=1 in the ESY currielblum.
Supervisors and/or adm in ist rat.ol.s might

begin an in-service project with statement of guidelines and characteristic.:

.all,modules should possess. Then teams of teachers, perhaps in combination

with selected students and even parents, could get tdgether to discuss a '

module or series of modules each had used. Written recommendations for

revision .rom each school should be considered by the original module

writer, or by whomever is made responsible for(actual1y making changes in

the modules.

(
The questionnaires submitted in October to primary, middle and secondarN

school teachers to obtain differential reactions to ESY at the three levels
1

contained one section which was the same in all three forms. This permits
.

dirbgt comparisons of teacher reactions to ESY across the three organizational

levels.

Roughly three-qtvrters of the teachers at all three levels believed

that the curriculum modules contain 1) appropriate sequencing of objectives,

2) objectives representative of all levels in the cognitive domain, and

3) objectives representative of the affective domain. Only half the teachers

feel that objectives in the modules can be achieyed wit4in the time allotted.

Faculties of the two *Middle schools and of Farraglit High School feel very

much the same about most of the items related to curriculum objectives

(75-78 percent agree or strongly agree with the positive statements).

Cedar Bluff Primary teachers are more positive (82-90 percent agree), while

Farragut Primaxy teachers are much more negativp (only 40-60 percent agree) .00"'N

about the objectives.
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ot Life Rens common to the forms for teachers at the three

.g,ni:a!ielii levels pertained to content of the curriculum modules. .

;0 percent of all teachers agrbed that module writers had

con-,.ltva .yoropriate 'turrent references, and that the variety of materials

and ati',.iLies listed made the modules suitable for helping individuals.

of 7aryin? ability levels achioP the stated objectives. Teachers wc;rc

a bit less positive about the evaluation component of the modules..Roughly

60 percent said they had made.extensive use of evaluative suggestions in

the modules, and approved of them. But only one-third of the teachers 'felt

the modules provided adequately for pretesting of students.
:11,4 +ry

With the exception of one school, approkimately two-thirds of the

teachers at the ES? schools reported that content of curriculum modules'_

.X provides guidance for most of ghat goes on,in their classrooms each day.

At Farragut Primary only 24 percent of the teachers were using the modules

this extensively. For all other content statements .1arragut Primary

teachers registered more negative reactions -- often differing jy 20 to

% N30 percentage points -- than'did teachers at Any other school.

Only a third of the prifnary and secondary teachers Felt students

were well- informed about ESY operatibns and objectives. This figure was

'nearly 60 percent at the middle school level. 'Substantiation for the view

ef the primary teachers comes from primary students at levels 1-2. Only sr

othird of these students said they understood what the Extended Schaal

Year meant. Less than a majority.bf all teachers believed their students

had a rlere positive attitude toward school this year as a result of the

new curili4ulum.

ore than three-fourths of the, primary and middle school teachers

expressed confidence that Modules.. in their subject areas could be-offered

27 29
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,-,nt ally. But at., Farragut just 58 percent 01 the teach

t++ say this. Most teachets le. 1 that sidents can v. ion dery in

,..;,I,ster without feeiing they have missed something when they return,

-thirds 01 the Farragut Primary eachers doubted this. Further

tct. ,11 these points shtuld be available by the end of the current

Tnree out of four of the primary teavhers expressed c:4.-Zern that they

-,ould eventually have students in the same c c s who were woKking on two-
,: /o+r more different modules. Sixty-six percent of the, high school t.achers

expressed this.,-oncern, but just 52 percent yr t4e middle school' teaners

did. The extent to ,which this apprehension is warranted should fecome

et'idera b the beginning of the fifth quinmeste'r.

Comments from teachershave made it evident hat the evaluation
. ,

component4 especially pre-testing to determine the ldvelat which an
...

.

. . .

individual is functioning prior to 'instruction, is a source ,- weakness

in many of-the curriculum modtkes. Methods for evaluating students'
4,

' r.

fliCoMellt of curriculum objectiv,...s
.

should be a..mAjor iocus oftany effort
s N

t ' rt.! 21 Ses i 111thiles .

Atone LS? teachers there seems to be a variety of opinion about how

ilodules should'be used iu the classroom. ,The Curriculum

!;to,-ring Committee apparently intended the modules to be 'resource units,

another source to consult for new ideas about-learning activities

'add materials. Some teacher's, however, have considered cite modules as

teachify,units, 1:e., the .primary source of the daily lesson plan for

1

quinmester. Many ofthe teachers who.have used the modules as teaching

rave been frustrat ed because some modules "contain too much material

t. be covered in a quinmester." Supervisors and administrators should

4.0

j



attempt to correct whatever misunderstanding may eXtSt among

teacher's about how modules should be used. Further study is needed to

Ltermine (1) the e:.tent to which the modules are being used in classrooms

throughout the-five ESY schools, and (2) the most effective plan for

usage, i.e:, how are particularly effective teachers using the modules:

Findlly, there appears to be a conflict at Farragut Primary between

the vertical organization plan which that faculty favors (a non - graded'

plan) and the plan which that faculty believes the ESY curriculum requi,es
. .

(a graded approach). Is this a real conflict') It certainly seems real

'- when the responses of Farragut Primary teachers to statements about,the

newscurriNum are consistently much more negative the') those df.ather

faculties. -Of course other factors could be at work, such as a'feeliing

-

of non-involvement (on the part-of some) in um piano
rc

and

writing, or misunderstanding of the tended use of curriculum modules.
. .

It seems important that the Far agut Primary situation be resolved; either

through finding a way of ada

FP structure, or by withdr

FP.eeachers feel they are

to their basic philosophy

faculty's frustration and

not happened. FP, students

of understanding of whams

ting the ESY curriculum thrust to fit the

sing the ESY curriculum from that%school. If

eing forced to,use plans that seem contradictory

z,

FP students could become victims of the

egativisM. As of October, however, this had

lowerlower level (by 14 percentage points)

e -Ektended School Year means than students at

Cedar Bluff Primary, but on almost every other comparison FP students

were as positi.ze about their school work,as were CBP students, Indeed it

is noteworthy that on the two items most indicative of students' perceptions

that' instruction 'is being individualized-('My class work and home,wprk

assignments seem to be just for me, not for the whole class,' and 'when it
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(_comes to my school work, I`get. to make lot of ,choices for myself. '),' FP

students responded more positiuely than CBP students by 17 and/10 percentage,

ppints,,respecttvely.

An instrument is bang prepared afar administraLon durini,the spring
,

of 1975 which should provide an indication of faculty satisfaction with
t

the-additional instructional materials made avai =lable throUgh the ESY

-;=-":Program.

:To dare teRcher response is available on two items Afated to materials.

Approximately 70 percent of, all teacher's agreed with the statement, 'The

module(s) I have used offer(s) materials and activities suitable for a

1.r.(riet: of 'student abilities., interests, and learning styles.'

Cedar Bluff Primary and Middle schools appear to provide te,

with the best acees to instructional materials mentioned in the modules.

About 79 percent of the teachers at those schools were satisfied with

their access to-materials. .e6nly one-third of the Farragut Middle School

faculty felt they had sufficient access to materials. Fifty-three percent

. of Farragut,High teachers, and 60 percent of Farragut Primary teachers

satisfied in this respeCt. Apparently improvements are needed,

especially at the Farl'agut Middle School, in the system for supplying

teachers with curriculum materials.
0

The questionnaire administered to teachervs at the end of the Summer

quinmester contained an .item on individualization of instruction. At

that time, S5- percent of the ESY faculty members expressed the opinion

that the new curriculum modules helped them individualize instruction to

a greater degree than in theAmit. When teachers were queried again on

tf.Ls point in octo'ber, .near, the end of the second quin, the percentage

had fallen to 192 Farragut High Sr -hool, 392 at the middle schools,

(
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41Y, at Cedar Bluff Primary, and'12% at Farragut Primary. Roughly 407, of

the ES? students questioned in October-felt that not enough indiVidualiattow

was taking pla'ce in their classes.

Since individualization of instruction is the foremost goal of the

ESY curriculum, supervisors and administrators must find out why the
f

modules, are not assisting adequately in this task. Some other school systems

that have attempted to accent individualization have found it necessary to

involve staff members in intensive professional development programs for

a year or more in order to create significant impact on the traditional

management of instruction. The Knox County administration must consider

such a program if the commitment to individualization is to be fulfilled.

Certainly individualization must be a key concern in planning revisions

for the curriculum modules.

Base-line data have been obtained from the Knox County personnel

office concerning staff turnover in each of the five ESY schools for the

years 1971-72, 1972-73, 1973-74. These data will be compared with similar

information, for 1974-75 1975-76,- 1976-77, in order to provide'another

indicator of professional staff satisfaction with ESY. It is assumed that

f staff members are satisfied with the new program, they will want to
. ,

ay with it; the result being a staff turnover rate that is less than,
,.,

or at least the same as, the rate which prevailed prior to initiation of

ESY.

c) Student Achievement: For the years prior to 1974 no series

of achievement tests were given at Farragut High School. In the fall of

19i4 the Stanford Test of Academic Skills was administered to eleventh

grade students at the high school. This year's mean scores can be compared
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with scores for the eleventh grade next year and the fallowing year to

-./determine what effect, if any, the new curriculum is having on chlevement.

For the school years 1971-72, 1972-73, and 1973-74 base-line da a

have been gathered on the intelligence and achievement levels of lird,

fifth, and eighth graders in the five ESY schools. (In the Kno County

system the annual testing program involves.administering th'/Otis Intel-

/ligence and Metropolitan Achievement tests to students in/these-three

6

grades only.) To minimize the effect of being unable to compare achievement

scores for the same youngsters in successive years, ,the discrepancy .(positive

or negative) between mean IQ and,achievement percentile scores at each of

the three grade levels will be used as the indicator of change (if.there,

is any) in achievement due t^ the ESY curriculum.

Data will be collected during the spring on the proportion of failing

to passing grades given at Farragut High School during the past three years.

A clear change in the trend of these figures over the next three years

could be interpreted as an indication of a change in attitude on the part

of students and/or teachers attributable to the ESY Program.

As a further measure of achievement at Farragut High School, group

means on such college entrance tests as!the ACT or SAT will be compared

for the six year period 1971-77.

During the spring-of 1975 the assistance of Parent-Teacher Associations

at the ESY schools will be sought in the tasks of developing and administering

an instrIment to assess parental opinion about the effects on children of

the new curriculum.

2bjective 2

To provide an instructior-.1 program which is perceived by at !,east a
majority of the administrators as easier to evaluate than the previous
program

32



'vo

During the final quinmester of the 1974-75 school year, an interview

guide will be,prepared and used to obtain information from supervlikrs

Iand ESY administrators about the relative ease of evaluating the ESY
I

instructional program compared to the previous rograM.

Objective 3

To provide student scheduling which will facilitte operation of ESY
) and not penalize the student who attends school doringthe summer

quinmester

,

At the time ESY students were questioned in October 1974 only half

of the respondents at Farragut High. had confidence that they could really

vacation during any quinmester and return without feeling they had missed
.

something. Three-quarters of these students reporte&fthat they were able

to schedule the classes they wanted during the second qdinmester. Of those

October respondents who had attended the Summer 1974 quin, 79 'percent were

able to get all the classes they wanted to take during that session. The

verdict on student scheduling is still out -- it remains for a spring

student questionnaire to reveal whether or not the skepticism about missing

out during a vacation quin which prevailedksin October was warranted. It

must be'determined also whether the 20-25 percent of students who did not

gettthe classes,they wanted were victims of the scheduling process, or

whethei- they wanted courses Farragut High School was not prepared to offer.

While it sounds good that three-quarters of the students were satisfied

with their schedules in the fall, 25 percent of the*student body is actually
,

a large proportion to have disappointed.

Objective 4

To provide an organizational structure which at least a majority of the
professional staff perceives as supportive of ES? and the new curriculum
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a) to expiore role perceptions of administrators, supervisors, andteachers

b) to assess staff satisfaction

.0
c) to explore communication and decision-making processeS

d) to satisfy the perceiVed need for psychologic.:al and technical support
for professional staff

e) to satisfy the perceived need for curriculum materials

f) to satisfy the perceived need for physical facilities essentialto the program .

Investigation of the organizational
structure associated with the

ESY Program involved consideration of (a) role perceptions'of administrators,

supervisors, and teachers; (b) staff satisfaction; (c) communication and

decision-making processes; and (d) psychological and
technical support -for

professional staff.

a) Adminfgrrators, supervisors and teachers feel that they have a

clear understanding of their role in ESY and the authority and Competence

to carry it out. However, all of the administrators and supervisors

indicated that their jobs had changed substantially as a result of ESY and

tha there was just more to do. Some adjustments ,have been made; but in a

substantial number of cases,-administrators and supervisors were burdened

by the new responsibilities and felt that they were overworked and, in some

cases, forced to neglect certain aspects of their work, It is recognized

that some of this was caused by the newness of the program.

It is recommended that job descriptions for principals and supervisors

be carefully developed and examined in View of ESY. Adjustments should be

Made if necessary.

b) Administrators and supervisors feel a genuine sense achievement

and satisfaction from their work in ESY. However, only half the teachers
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V
share the same degree of satisfaction, and only a small percent4s3e of

teachers expressed the feeling that their administrators and fellow teachers

were a source of recognition.

It is reclommended that administrators (1) attempt to determine why

teachers do not feel alvery great sense of achievement, mnd why admin.:

istrators are not perceiTed asA source of recognition by teachers, and

then (2) develop a definite plan for action.

c). Administrators in the Knox County School System have a strong sense

of power in decision-making. They feel that they are "in" on what is

going on in the system. They indicated a heavy sense of involvement in

decisions relating to ESY There is evidence that this is a function of

strong communication linkages that are both formal and informal.

Basically, data from all sources indicate that teachers felt little

sense of power in decisions relating to ESY, job descriptions for teachers

and administrators, curriculum development, and evaluation of teachers and

administrators.

It is recommended that a study be designed to determine more specifically

why teachers felt this way, and that plans be developed to assure greater

involvement of teacherp in decisions which will affect their lives in

such crucial ways.

Supervisors felt a lack of power in decisions on ESY. They even indicated

a lack of power in the planning and, evaluation of the program of professional

development for ESY. Supervisors have a heavy stake in this program. They

have worked long'hours, are heavily committed, and appear to be competent.

It is recommended that an attempt be made to find out more about the

feelings of supervisors on involvement in decision-making and that an effort

bt made to get them more involved.
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d) Teachers are net entirely satisfied with the instructional support

system for ESY. They view their supervisors and other instructional

ansul tants as competent technically, but not as- sources orpsychological

support or feedback that woule help them improve their effectiveness.

These findings deserve f6'ther study since the quality of psychological

and technical support for the program would certainly have a bearing-on

the sense of achievement and satisfaction teachers derive from their

s) According to ESY administrators, a greater variety of curriculum

materials has been made available to teachers since the IN Program

began. Apparently the supply system for getting these materials in the

hands of he teachers needs some improvement, however. This is-especially

\ true at Farragut Middle School, where only one-third ,of the teachers

'responding to the October series of questions were satisfied with, their

access to curriculum materials. While the percentage of teachers with

positive perceptions of the materials supply system was greater at the

other schools (54% at Farragut High, 60% at Farragut Primary, 70% at

Cedar Bluff Primary and Middle Schools), ?there7'were still substantial

proportions of all the faculties that were dissatisfidd.

f) in October three-quarters of the teachers at Farragut Middle and

High schools indicated that their schools lacked the physical facilities`

needed for accomplishment of some of the objectives in curriculum modules

they had used. Between 50 and 60 percent of the teachers at the other

scho,;Is responded similarly. This finding deserves further exploration

10 determine just what facilities are needed. It may not be posible to
0,

plovi4, a malor facility such as a gymnasium Which mightmake it possible

tor Pairagut Primary students to respond as positively as Cedar Bluff

36
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Primary students to the statement 'At sdhool I have

my bod' by running, jumping, throwing,, and. catching

like an unproved arrangement for a materials center

at little or no cost.

objective 5

84

a chance to develop

,'), but something

Might be worked out

4.

To provide professional staff:with a continuing program of orientation
and professional development which iSperceived by at least a majority
of the staff as adequate to fleet tneir.informational needs

In view of the time limitations, the program of o ientation and

. . . .

development for administrators and supervisors was rerrably effective,

Basically, administratorS and supervisors have very pas tive feings about.. .

. -

.

4.
,

the program. However, there was a strong feeling that there simply was

,not enough time to get ready for the program. This caused a lot of problems

that could have been avoided. The administrator's and supervisors also

indicated a lack Of involvement in the planning of the praTessional

development progra There was a definite indication the program needs

to. be continued as E Y .continues to develop.

It is recommended that the program of professional 'development for

administrators be continued and'extended with more emphasis on the following:

a. Greater involvement of adhinistrators and supervisors in plannilp
and evaluation of program

b. Relatively greater emphasis on needs analysis, program development,
and program evaluation

c. More structure for progrcam

d.'Moretransportation of ideas among schools

e. More opportunity for visitation of otHer.Aputstanding programs

In gvner.We, the.teashers did not react favorably to the programs of'.

orientation,and professional development for teachdrs. There was n feeling

37 t I- .19
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that time WAS too short. They failed to get the modules early enough to. .

I Q

prepare for their use. Many teachers are not using ehe modules,' and some.

are not using them effectively. The teachers who partt ipated on the

curriculum committees and those who wrote the modules baa\great professjenai

development experiences,., But, other teachers did not, The e teachers felt

left out of decisions related to curriculum development, and did not consider

themselves ready for the program. They did not react favorably \o the

program of professional development on the "Opinionnaire for Teachdrs."

They did not feel that they were involved in the planning dr;evaluat on

of that program. There is a strong indication of lack bf.consistency among

the programs of professional development that ocEbrr.ed at the local school

,leypl. 1
,. A , 1 , ' `

The Summer quinnlester Participants had a much more positive reaction,
ta .

to ESY in general than non- participants. The participants were heavily

involved, and there is a need to get the rest of the Lechers involved;
V

the program of professional development is one way to do it.

It is recommended that consideration be given to the following factors

in the development of the program of professional gryth for teachers;

a. Greater involvement of teacher.1,itjolanning; implementing and
evaluating the program

b. More emphasis on teacher evaluation of modules

c. More emphasis on teacher cooperation fn the developmeht and revision,
of modules /

(Exploration of development, usage, and revision of modules could be'
the 'focus for an intensive professional development program.)

d. tore emphasis on planning and implemen ng professional development
_programs at'the local school level With reater cooperation among
schools

e. more opportunities for teacher visitation of outstanding prOgrams
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f. Continued emphasis on th.,1 evaluation of the work of the curriculull
committees with "across tit: boaiFd"-involvement of teachers in this

process.

(4;-jvciivt,

To provide mor efficient use than at present of School facilities
and professional personnel

- e) to provide some relief from over-crowded facilities by reducing
by.at, least ten percent the anticipated pupil enrollment during
each of the four."regular school year" quinmesters (September
through May)

b) to provide, over a period of years, sufficient reduction in
capital outlay to offset the increased operational costg of the
FSY Program

The fact that facilities and some professional personnel at the five

ESY schools are currently being used for twelve months rather than nine,

can be interpreted as fulfillment of the objectii7e of using facilities.
and personnel more efficiently. i t.., .

.

I

a) The hoped-for degree of r lief from overcrowding duiing the iegular

schGal year has not yet bee achi/ed at the ESY schools. In 1974-75 the .

%. 4.
.

maxi'num reduction in sch l enrollment dtie'to supper attendance will he 5." t,
percent, duringtthe fifth quinmester. Maximum enrollment will be exposienced

during the fourth quin, when the reduction 4ue to ESY will 'be only 1 percent.

.

h) Dr. O.K. O'YaIlon of the Bureau of Educational Research.and 'Service,.
..,

and Dr. George Barris of the Department of EducatiOnal Admi istration and

\
Supervision have developed a set of three iliruments to collect information

,'>.:t

needed for an analysis of ESY costs, and a compari%On of tlie6e costs with,
. -ir

os
A 1

those of the three previous years (see Appendix C).. the instruments include:
1

1
4

1. A building level data form which incladea basic information such
as the name and location of the school, 'the grades in the'school
organization, and a brief description of,the sal-tool instructional
Organizitiqn. This form also asks for teacher schedules, class

.., enrollments, and,teacher.s' aides' salariei.

39.
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2. A district level data form which identifies the total number of
teachers in the county, number of teachers in each attendance
unit in the Farragut district, the number of students in average
daily membership, by the county and by the units within the Farragut
district, cost any' size information relevant to buildings and sites,
instructional space available at each attendance center, and
information relatin o equipment.

3. An E)ctended School leer Cost Analysis Breakout Chart for three-4
fiscal years beforeLatyl following-the beginning of the project..

The instruments were developed and presented to the members of 'the

school district central, office for comment and criticism. Then the

instruments were revised to make them easier 6 use and amenable to

computer analysis.

The instruments, when used by the school district) will provide data

which will make it possible to answer two questions. The first, "What

are the costs per pupil of the education programs under the Extended *Schooli-

Year as'compared with the costs of the programs in the Farragut district

during the three years precediitg the project?" The second question: "Will

increases in the operational cost Of the ExtenOed,School Year-Program be
44

offset over a period of years by reduction in capital outlay costs?" The

extent a which these two questions can be answered depends upon the extent

o which the-data requested from the scho(l district can be supplied.''

The.instruments are now*in the hands of the school district and the

data are in the process of.being collected. As the data become available,k .

tliey will be subjected to computer analygds.

.objective, 7 ,.

To produce an ()kpression of a favorable attitude toward ESY on the '
part-Of at least a majoilty of those persolig concerned about school:,
in the Parragut.Bigh school attendance zone through an appropriate
ibformation program.

A
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c.

a

4

a) to produce in expression of a favorable attitude toward ES? on tilt
part of at least a majority of the voting populatibn it the Farragut
fligh bLhool attendance zone

-

;') To pryduee,an.expression of a favorable.attitude toward ESY on
.the part of at least a majority of the students attending the
five ES? schools,

c) To prance an expression of a favorable attitude toward ESY on
athe part of at least mejoritY of the parentsof the stbdents,

attenqing the five ESY schools

sI

d) To produce an expression of a favorable attitude tcw'Prd ESY on
the part of at least a majority' of the'professibnal staff associated
with the five ESY schools. .

.

/ 1n,addition to information which has undoubtedly been transmitted to
. 1 . ,,i

friends and neighbors by ESY.students and their'parents, publicity for
t . .

--.

the ESY Ptagram has also been transmitted by daily and weekly newspapers,

radicand television, add through P.T.A. and other community' meetings.

a) In an effort td assess the effectiveness of this, information

program in transmitting news of ESY to the general.public, a questionnaire

a

was mailed in November 19.74 to a saMPle of registered voter in a precinct

of (1) the Targlitt Area (Cedar Bluff and Farragut communities) and (2) a
a

.

Non-Target Area elsewhere in Knox Coudty (ia this case, the Halls community).

A

The totil of 163 respondents represents 2 1/4; percent of the registered voters

in the Target and Non-Target precincts.
,

Apparently the'generf'_ information program mounted in,behalf of the

Extended School Year Program 13as accomplished its purpose veryeifectively.
tt

Seventy -eight percent: of the respondents in the Target Area, and 69Z of-

those in the Non-Target Area keported that they had 'received enough iafor-

:nation to know whet. the PAunded School Year is about.'

f
The voter questionnaire contained a number of items related to specific

aspects of the ESY Program. More than three-fourths of the respondents .from

Ata
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Target and Non-Target areas combined registered their approval qnmost

of these items. Ninety percent of voters agreed that while ESY'_mi,ght not

ut edu.ational costs, it.could 'provide for gre./ter use of School huil.tiOs

and relieve overcrowded shools:' Eighty-three percent felt that 'An.

..-

elementary student who works with two or more teachers in a team has more

advantages than if he or she worked mith.only one teacher per year.' Eighty-

1.

two percent believed that families should'be able to 'select the season

they desire for vacAtion and not depend on the usual summer school vacation

period.' Seventy-seven percent of.the respondents agreed that the ESY

Program should be offered topther partseof Knox County. Seventy-four per-
)

ent felt that 'Schools can be organized so children can return froni

vacation at differenttimes
without causing Chem special problems or .

hardships.'' Seventy-two percent of the respondents agreed that the Extended

School Year Program could imyrove education in,Knox County.

Almost two-thirds of the voters responding.in November agreed with

the statement, 'The Knox County Schools
arp4providingstudents with the

kind of educational experiences that they need.'

' The only questionnare item which was not affirmed by a majority of,

respondents was th- statement, 'I have received as much information about

the courses of study in the Extended School Year as I need to know.' Only

387, of the respondents agreed with-the statement.

,In short, Knox County voterg'seem to have general information about

ESY and appear to favor ilost aspects oftbe program, but they would like to

have more specific information about ESY course offerings.
/'

Ahalysis of voter response according to various sub-groupings revealed

the following:

I) Target Area respondents including both parents and non-parents, were more
positive about the ESY Program then were Non-Target Area respondents.
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2) Respondents whose children are participating in ESYhad a more
favorable attitude .toward the program 'than,respondents whose.
ohildren attend other Knox County SchOols.

3) Female respondents felt a stronger need for more Information about
courses of study in -the ESY Program than did males. But in no
other respect was there a signifiCant difference between responses
provided by women and men.

--4) Respondents 63 year of age or older had more specific information
about ESY and had :here positive attitudes about the program than
respondents of any'other age group.

ResponSe to another part of the'questionna'ire submitted to voters

revealed that the daily newspapers and word of mouth (adults-to-adults
7-

and children -tc;-adults) were the two chief sources of information about

ESY. This suggests that the most efficient ways to publicize ESY inthe

future will be through newspaper stories and information programs in the

schools for students and their parents.

In response to questions about what they liked or disliked.about the

Knox County Schools, vote said,theytliked the well-qualified, dedicated

teachers and the vocational education opportunities; they disliked Lack

of discipline and overcrowded classes.

b) During the Summer'1974 quinmester, 'approval for year-round programming

was registered by 94 percent of the students responding to a questionnaire

about FSY. This figure fell when second quinmester enrollees were questioned

In OctuNer, but a majority of students at each level expressed a favorable

attitude toward ESY. Two-thirds of the respondents at Farragut High said

they liked 'the quinmester system better than the traditional 9-months-of-

schoo1 plan.' Eighty percent , of the middle school students said they liked

'the quinmester plan for school attendance.' Primary students were not asked

the question'directly, but 88 percent believed 'my mother and dad like the

extended School Year Program.'

43
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e) Durine the spring of 1975 a questionnaire specifically designed 4

for parents of ESY studehts will be administered. Parents who'were included

in the sample of registered voters responding to the voter questionnaire

in November expressed very favorable: attitudes toward ESY and were more

7,-,sitive about the program than respondents whose children attend other

Knox County schools.

d) During the Sumner 1974 quinmester all administrators and nearly

all teachers questioned said they would favor continuation of year-round

proerammirg. When teachers and administrators were surveyed in October,

the question of year-round operation was not poSed, but substantial

majorities of both groups respondedipositively to statements about most

other aspects of the ESY Program. (Please consult the discussion of

Objective 1 for further details.) Since the Summer quinmester staff was

composed of volunteers, it might be assumed that this group would express

the most positive attitudes toward twelve-rat iths' operatio- of the schools.

Cut the feeling yhich the evaluators e.,ountered at the ESY schools dwin_l

thw fail was one hope that extending the school year could work per-

manently.

Objective 8

To document the feasibility of a five-term, catial attendance,
extended school year program in a suburban' Tennessee school system

a) To show that using a voluntary attendance plan, a summer quin-
mester enrollment of at least twenty-five percent of the
anticipated total school enrollment for the coming year can be
attained.

h) To demonstrate that a quality educational program (with sufficient
materials, equipment. and facilities; can be provided at a cost
which the community is willing to bear

) To determine the advantages and/or disadvantages of an extended
school year program at the primary level, at the middle school
level, and at the high school level.
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Duria2, the Summer 1974 ouinmester the enrollment achieved was 13'

percent of to anticipated enrollment for 1974-75 at the five ESY schools.

A ai-; fi;ert. fell short of the desired 25 percent, but was considered good

for the tirst summer of "year -round programming. The evaluators propose

that a publicity campaign involving (1) newspaper stories, (2) television

appearances by ES? staff and students, and (3) intensive information

sessions at the schools for students and parents be mounted during the

spring of 1975 to promote summer attendance:

b) When voters were questioned about ESY in November 1974, approximately

90 percent agreed to the statement, 'While the Extended School Year may

not reduce educational costs, it can provide for greater use of,school

buildings and relieve overcrowded schools.' This strong response seems

to indicate that the community (at least in West Knox County and the Halls

Community) would be willing to bear the cost of continuing ESY if it can

he demonstrated that the program actually results in relieving overcrowding

in the schools (that year-round operation provides for greater use of

school buildings and staff is assumed to be evident without further proof).

However, the conclusion on this matter will not be reached until nearer

the end of the three-year trial when the Knox County Board of'Education-%

must decide whether to continue funding for ESY.

c) In the original ESY project proposal one of the concerns expressed

was the relative applicability of the extended school year at all grade

levels K-12. Reaction of professional, staff to date indicates that thee

program is equally applicable at all grade levels. But the ties of the

new curriculum to grade levels are just what the Farragut Primary faculty

(by far the''most negative toward the proGLam) seems to find most objection-

able. According to the principal, this faculty was using a non-graded
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multi-age grouping plan until it was decided that the ESY curriculum

modules were not helpful in maintaining this organization. The Farragut

Prittary faculty has not been asked Tor opinion concerning the concept .of
4.

year-round s.beduling apart from the ESY cuiriculum. So it cannot be said

that this faculty opposes 12-month programming. It does have reservations',-

about the new curriculum, at least.in its present form, which has been. '

presented as an integral part'of the Knox County Extended School Year Program.

It seems that the situation at Farragut Primary is serious enough to warrant

further investigation to determine cl) exactly what that staff considers

the problems to be and (2) if compromises on the curriculum can be worked

out to makdit more acceptable to the Farragut Primary faculty. .

Questidnnaires submitted to primarY, middle, and high school teachers

in October 1974 contained sections which permitted teachdrs at each level

to make a number of comparisons between the ESY curriculum and the curriculum

of previous years. Teachers were asked to rate the new curriculum as

'much better than,',, 'somewhat better than,' about the same as,' 'not

quite as good as', or 'much poorer than' the program of previous years.

At every level a majority of responses indisated that the new curriculum
4.

was 'about the same as' the program of previous years.- In no case did a

majority of teachers consider the new curriculum 'not quite as good as'

or 'much poorer than' that of the past.

At Farragut High there was no respect in which a majority of the

faculty felt the new curriculum was betterthan the program of the past.

However, this_criterion was almost met in two instances: 48 percent felt

the new curriculum was better at 'assisting' the student to develop his

oreati-ve abilLties,' and 45 percent thought it was better at 'stimulating

in the student the desire for continuous learning.'



a

Middy school teachers apparently found the new curriculum superior

to the otd in a number of ways. Sixty percent or more of thelmtddle school

faculties rated the ESY curriculum better than that of previous years on

such charhcterA'tics ass 'providing opportunities for the development of

creativity,' 'providing for continuous progress,' 'emphasizing the ,

development of selb-directedcStudents,' and 'facilitating smooth articulation

between the levels of the total educational program, K-12.' Differential

response levels on the teacher queptionnaire indicated that the Cedar

Bluff Middle School faculty Ids more favorably impressed by the new curriculum

than the Farragut Middle School fac4ulty. Inte ; -views'at each school tended

to confirm the impression that the Cedar Bluff faculty was 'more informed

about ESY, more attuned to program objectivep, and generally held more

positive attitudes toward the ESY Program than the Farragut Middle School

faculty-.

On almost half the comparisons between ,the ESY curriculum and that

of previous years a majority of Cedar Bluff Primary teachers favored the

ESY curricultim Repeating the trends in the high,and middle school data,

the ESY'curriculum was perceived by these primary teachers to be most

effective in 'promoting creative output among children,' 'assisting

children toward

ren to learn.'

over the old at

self- direction and self - discipline,' and 'motivating child-
,.

In shoft, the new curriculum seems to offer advantages

all three levels in fostering in students the development

of (1) creative abilities (2) self-direction and (3) the desire to learn.

in no instance did a majority of Farragut,Primary teachers consider

the ESY curriculum superior to the curriculum used previously. Thirty-

six percent of these teachers considered the ESY curriculum better than

the old ane in 'developing in children the ability to adjust readily to
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social change' and in assisting teachers to individualize instruction

(a surprising finding in view of the chief objection of this faculty to

the, net/ urriulum), but these were the highest ratings; in most cases

less thil 20 per,-ent of the faculty consideted ES? better on the compart-w,us.

Future questioning of parents, students, and teachers should provide

additional insight into the- relative advantages of yearround school

operations at primary, middle and secondary levels.

4
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SECTION III.

EVALUATION REPORTS OF,TEAM MEMBERS

Organization of This Section

This section of the evaluation report contains the analyses of data.

which were provided by individual members of the evaluation team. Abbreviated

analyses, along with conclusions and recommendations, taken from these

reporti formed the basis for much of Section II.

During the Summer 1974 quinmester two sets of questionnaires were sib-

mitted by the evaluation director to administrators, teachers, and stu ents

participating in the ESY Program. The results derived from this seg ant

of the investigation are reported in the first chapter (A) of this ection.

A series of questionnaires and interviews was administered t ESY

teachers, administrators, and students by curriculum evaluato s on the

team during the fall of 1974. Total response from teachers an administrators

at all levels was analyzed and reported in the second chapter (B) by the

evaluation director. Responses of teachers, administrators and students

at the two primary schools were interpreted by Dr. Lester ight (C). Faculty

and student response at the two middle schools was meas ed and summarized

by Dr. Charles Chance (D). Finally, the opinions of t e faculty and students

at Farragut High School were interpreted by Dr. Robert Howard (E). Drs.

Knight, Chance, and Howard are associated with the Department of Curriculum

and Instruction at the University of Tennessee. Questionnaires used to

sample the response of teachers, administrators, and students to the ESY

Program were compiled by the evaluation director using,the combined suggestions

of the three curriculum evaluators. Responses to these questionnaires are

summarized statistically in Appendix A.
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Investigation of the organizational structure and professional

development program a,:sOciated with ESY vas carried out by Dr. John Lovell,

Department of Educational Administration and Supervision (EA&S) at the

'University of Tennessee. Dr. Lovell's report forms the sixth chapter (F)

in Section III. Copies of his instruments appear in Appendix D.

/
The seventh subdivision of Section III (G) consists of the report of.'

Drs.O.K. O'Fallon and George Harris of iA &S concerning the cost effectiveness
r

of the ESY Program.

Finally, a summary of the results of a public opinion survey conducted

in November is included (H). Registered voters in the ESY school attendance

zone and in the Halls community were asked abotit their knowledge of, and

opinions about, ESY. The survey was designed and carried out by Mr. Jerry

Kondwros, doctoral candidate in EA&S, under the supervision of Dr. Larry

Hughes of EA&S.

A. THE SUMMER 1974 QUINMESTER: INITIAL REACTIONS

During the first week of the first'ESY quinmester -- Summer 1974 --

`a brief questionnire was administered to each of the three, groups of

ersonnel most directly involved, in the new program: administrators at the

five ESY schools, teachers, and students enrolled for the summer quin. Slightly

different questions were asked of each group, but the purpose of all three

instruments was to sample initial reaction to the new program.

Seven principals and assistant principals were employed during the

summer session. All seven responded to the initial questionnaire. All

seven agreed that they would '...like to see year-round operation become a

permanent feature of programming in the Farragut High attendance zone.'

0
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Four -of the administrators viewed 'improved educational program for

students'-as '.,the primary motivating factor for the current try-out of..,

the extended school Year.; Three of the seven considered 'relief from over-
, \ I

crowding, and operational effiCiency' as the primary motivating factor=s for

ESY.

All administratort felt that they had received adequate preparation go

'...makp a good start at administering the program.' They also expressed

confidence that, their faculties were ',..sufficiently prepared to carry

out the program.'

When asked to name the best feature of ESY, most administrators said

'improved curriculum.' 'Better utilization of buildings' was the feature

rated second in imp&itaricer The administrators also mentioned §maller

classes and more money for `'teachers who want year-round employment.

The administrators predicted that their iiiggest problem in administering

the ESY Program would be the increased record-keeping responsibilities, i.e.,

maintaining grade-point averages, attendance data, and individual progress

reports for students as they move from one quinmester to the next. Scheduling,

and breaking the tradition of the suilimer vacation, were viewed as additional

problems that would have to be met.

Of the 60 teachers employed during the summer of 1974, 46, or about

three-quarters, responded to the initial query about ESY. In response to

the question !Mould you like to see year-round operation become a permanent

feature of programming in the Farragut High attendance zone?' 44 of'the

respondents said 'Yes'. As 'the primary motivating factor' for try-out of

ESY, a few more teachers responded 'improved educational program for students'

than marked the response 'relief from overcrowding, and operational efficiency.'
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Aunini:,tracors wore einiTh more eonfldent ot;.;their faculties' readiness,

4.11, hrrit tr f tii f t h iii 4;ore I h. Leachers themselves. Nom v,

or 43 pertent, at the teachers said 'no' to the question, ' Do you toe,

that you. hove received sufficient
preparation for _carrying out the quin-.

nester ;Ian of operation inyour own classes?'

Smaller classes were mentioned by More teachers as the 'best featurc'

of the ESY program. Curriculum improvement, i.e., more UecibUity, mart

choices for students, improved materials, etc., was second in frequency of,

mention. More pay for teachers was third in the listing,

Teachers felt that the biggest problem standing in the way of ESY success

would be public relations, i.e., selling ESY to parents, students, the public.

A second problem named by the respondents was 'getting the support of teachers',

some of whom felt left out of the ESY planning process.

Initial reaction to the ESY Program from students came from 460, or

71 percent, of the 650 students enrolled during the Summer quinmester.

When asked for an opinion about 'having schools in operation year-round',

95 percent of the respondents said they were in favor, 5 percent were

opposed. Similarly, only 5 percent felt that their parents were not in

favor of ESY. But in response to the question 'Do you believe the community

in general (your neighbors in Knox County) favors the extended school Year?'

32 percent ,:nid 'no'.

High school student's gave the opportunity to graduate earlier as their

chief reason for choosing to attend the Summer quinmester. Students in

grades 3-8 said they were attending so that they could vacation at another

time of year. When responses of students in grades 3-12 were combined,

however, the primary attraction of the summer session appeared to be the

opportunity to get more individual attention in the smaller classes that



ti

.k
'were.eXpected. Some` primary and middle school younoters pointed out-hat

, ...

their parents, rather than they, had madethe decision that they would
,..

,

. ..-I.

'attend durin the summer. But another contingent of these students reported
. * e

trying the summer s ssion becaugg it might be fun.
.

x

When students were asked how they believed the quri.nmester system would
- ,

help (or'hindef) them, -most* said tierhopedto receive more individual

assistance due to the relief from overcrowding they'expected to result. A

second major'response.was'1.the opportunity sto catch up or get ahead',in
4

....lust before 4he Summer quinmester ended in August 1974,. administrators,

teachers, and students were asked to complete a second quegtionnaire aimed.

at sampling reactions to the first summer's operation. Again, all admin-

istrators returned questionnaires, and all still favored the continuation

of year-rotind programming. The seven viewed the responses of their faculties

and students to use of the new curriculum modules as generally favorable.

Four of the administrators reported that they had received few questions,

and/or complaints from teachers about the implementation of curriculum

modules. Onetsaid that teachers had voiced acceptance and understanding. of

modules. But another comment was that teachers previously using a nongrared

multi-age grouping plan were finding the new modules frustrating because

they wero tied too specifically to given grade levels.

Administrators viewed the best.fetures of the ESY Program as (1)

curriculum improvement, i.e., increas,A curriculum options, more individual-
,

ization, greater va:iety of learning activities, and more enrichment act-

tivities; and (2) smaller classes, less pressure, better student-teacher

relations.
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Two or the administrators could think of no 'biggest problem' in N

administering the summer progra*m. Two mentioned the fact that there.had

been no librarian or other manager of resources at their school. Two

pentioned re...ord keeping, i.e., scheduling for remaining quinmesters and

.recording student progress. One administrator bad a problem with

The second summer questionnaire was completed by 38 teachers in the

five ESY schools. Again, only two teachers said they would not.be in favor

- of permanent year-round programming. However, this time two teachers said

maybe.' All others respondents favored continuation of ESY..

*Nearly 80 percent of the teachersepressed the opinion that the.new"

curriculum modules represented an improvement over the curriculum used in

past few years. On the other hand, lust 55 percent felt that the

modules helped 'them individualize instruction to a greater degree than in

the past.

In response to the question 'Were the new modules clearly written and

Organized in such a way that you were able to interpret and f011ow them

with ease?' almost 80 percent said However, those who responded
. -

;negatively indicated through comments that it was difficult to speak in

general terms about the modules since they varied in quality: some were

very good, others were rather poor. In addition, some of the modules came

to the users in rough draft form and were thus hard to follow.

Teachers considered the best features. of the new curriculum to be .

(1) smaller (lasses, permitting more individual attention for each student;

(2) opportunities for self-pacing within the curriculum organization; (3)

increased organization of the curriculum: specification of goals and behavorial

objectives subject fields which enables teachers to define the skills to

be developed at each level; (4) provision of a variety of materials, activities,
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methods, and evaluation procedures to supplement teachers' own ideas about

ilIustratilv and devel4ing .,:incepts.

In order of importance, the worst features of the new curriculum

identified by teachers were:

0

1. too little lead time for preparation of modules. clany modules were
hastily put together and thus were vague, hard to read, poorly bounds
disorganized, and hard to follow. References were sometimes made to
materials that were not available; teachers had-to improvise their
own materials'in some cases. Some of 'ihe writers of modules complained
of frustration 'because the 'rules' for writing 'the modules were ,

changed several times. Summer quip teachers received modides too
late to read them through, think about them, and make ddtisions as to
options they would exercise. Consequently, some teachers felt that
they were behind and could not complete all material in a given
module. Teachers who were expected to teach subjects outside their
areas of competence were handicapped most by these problems.

2. ambiguity concerning the extent to which modules should provide
directio for what happens in the classroom. Some teachers saw
modules Ns supplemental resources, i.e., an' additional place to
look for new ideas about activities and materials. Others viewed
them as prescriptions for day-to-day operations. Some of the latter
tended to view the modules as too confining, and expressed frustration
that the modules included too much material to be covered in a nine -
week period.

3. uneven quality of the modules. Some were considered, excellent; but
others were poorly organized, hard to follow, or made no reference
to the skills to be developed.

4. modules tied too closely to a given grade level.
vOfter-,

5. some materials were never received, or the wrong ones were sent.

In response to the question, 'How would you go about improving the

curriculum modules you have tried ?' teachers mentioned a number of strategies

for improving, re'- writing, and updating the modules. It was suggested that

both teachers and students keep notes on their suggestions for modification

of'modules so that writer -user conferences could be held to discuss revisions.

Teachers wanted the form for constructing modules to be standardized;

modules were too prescriptive; they preferred that teachers be allowed to

developmental skills should appeacin every module. Some teachers felt the
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Uetide when Ind w coaepts would ac presented. Two teachers tel that

-f modules should so that the material in each could be covered in 9

weeks.

se.01,1 o!- student reaction to the summer quinmoster tfas

t lken from 145 students in the five ESY schools. The idea of I vi,ng

schools in operation year-round was as popular among summer st dents at the

end of the quip at the beginning: only 6-percent were not in favor of

year ,und operation. this figure was a percent inJune.,

Ninety -Chtee percent of the student respondents said they were glad

they hod atended the Summer coin. However, 12 percent indicated that

they 'iould,not advise a friend to attend the summer session in 1975.

Most of the students felt that the new curriculum had increased

1

individualigation,4portaiities, i.e , moving ahead at one's own speed and

working on projects of interest to individuals_ Thirteen percent did not.

consider the new curriculum an improvement over that 91 the past with~

respect to opportunities for indIvidualization.

c When asked to name the best thing about the new curriculum, most

primary and middle school students named specific subjects or activities

fv:

such 'as language" aces; science, physical education, plays and films. Smaller

Glasses were.favored by many students. Ability to progress at one's own

rate r I spee-d was a third 'best' feature of the new curriculum.

Specifi. subjeets -- math, sociLd studies, En fish -- were also lis:ed

as Cute worst feature (or biggest problem) associated with the new curritulum.

iT.0 mach ho:Lew,,rk' rankea second. Some students said they received too.

hitLie help in tiass with difficult concepts. Specific teachers and

schedukin4 problems also aneared in this categ cv.
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When asked holy they would improve the new cur ±iculum, many studeuts

r. said they w uld like to see the quality and quantity of learning actkities

improved,: mope :specifically, more and better lab work, films, and iicId

Some students recommended offering more (or less) of specific

subjects such qs English, social studies, swimming, and horseback riding.

!css homework was inevitably mentioned by some students as a needed

improvement.

B. ASSESSMENT ,OF THE.CURRICULUM BY ALL
ESY TEACHERS.AND ADMINISTRATORS

On'October .22, 1974 all teachers and administrators (i.e., principals,

assistant principals, and counselors) ci the five ESY schools were asked

/ to attend a meeting called for the purpose of administering a set of

instruments related to the ESY evaluation. The meetingfwas held at 4 p

in the Farragut Middle School cafeteria. Approximately 92 percent of the

teachers and administrator's associated With the ESY Program were in attendance.

In administering questionnaires to ESY participants as part of the

process of evaluating the curtioulum, members of the evaluation team were

;,:'erLain assumptions:

1) .that participant opinion about curriculum -- including compariso s
of a new curriculum with the curriculum of previous years is a
valid criterion for assessing the worth of that curriculum.

2) that participants in aprogram can and will honestly report their
opinions about the program on a questionnaire that allows for
anonymity of responses.

3) that curriculum 'experts can design series of questions that will
elicit those responses Critical to the description and assessment
of given program.

"TeacherAdministrator Assessment of Eg, Curriculum" was the title

{)t the ticst instrument in the set of evaluation materialsgiveh to
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participants in Lilt! Oct,,ber 22session. Twelve administrators and 175

teachers completed copies of this form. Percentages of 'strongly agree'

and 'agree' responses for teachers and administrators are reported in

Table A-t of Appendix A.

Planning the ES? Program

Teac'hers and building level administrators in the fivg7ESY school

were not extensively involved in the decision to try the ESY-Program, yet-

a majority appeared to be satisfied with the planning which resulted in

. thaX decision.

4.

Both teachers and administrators felt that 'sufficient study was

undertaken to determine the feasibility of trying out the extended school,

;Fear in Knox-C-ount?,'but
administrators were mtch more convinced 'of this

than teachers. ',Strongly agree! and 'agree' responses to this item were
1 * 1

given by 92 percent of the admicistrators'and by 58 percent of the teachers.

On the other hand, teachers were stronger (78 percent agreed with

the statement).than administrators (58 percent agreed) in their belief that

'educational needs of the Nest Knox county (Farragut) area from which ESY

students are drawn were .an -important factor 4n the; decision to try ES?

there'.

There was near-perfect agreement between teachers and administrators

that teachers -in "the ESY schools were not sufficiently involved in the

decision to try out the ESY Program. Only one-third of the administrators

and 38 pf.rk_t-nt of the teachers felt that teachers had been 'appropriatelyr

involved.

'70
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_However, two-thirds of both teachers and administrators agreed that

'buildi.ng level admihistrators in the Farragut area schools were appro-
'

-)ft.1!1.,!lv involved in the decision to try out the ESY Program.'

::either teachers nor administrators felt that students had been aptIro-

e
priately involved it the ESY decision, but administratois felt more strongly

ibxxt this (only 25% agreed that students had been appropriately/involved)

...ian did teachers (45% agreed). About half of the respondents in both groups

yere satisfied with the input of parents in the.Farragut area, however.

More than 60 percent of the administrators believed -that representatives

ot'the such as area employers, had been Appropriately-involved in

the ESY deciiion, but just 44 percent of the teachers shared this opinion..

Development of the New Curriculum

Substantial proportions of administrators (92%) and teachers (757)

ureed with the central administration's decision to begin the BSI Program

'hy writing new curricula. in most subject areas rather than adopting for'

trill curriculum plans already In use.' But there was also overwhelming

.1grevnent (92/, for administrators, 88% for teachers) that 'the brief time

-.1,an (November 197 - June 1974) available for writing goals and objectives

and deqigning the first curriculum modules has created significant problems

f,-r teachers and administrators.'

!Setter than two-thirds of the teachers and administrators felt that

teachers; building level administrators, and outside currkculum specialists

had received the opportunity these groups should have had to participate in

`formulating goals and objectives for the new curriculum. In most cases,

less than, ono- quarter or teachers and administrators were sattied

ID,. input of students, parents, and representatives of the publia in

this are,t.
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,.e its and Obiectives of thtNew Curriculum

Al l awinistrators, and 88 percent of the teachers, agreed that 'the

and oblectives of the new curriculum are ones'thaL I can support.'

Majorities of both groups believed that the Stated goals and object

ar, in fact, the real goals of the_ new curriculum.

More than three-quarters of the teachers and administrators were

satisfied that 'the curriculum goals and objectives are realistic and

attainable through acceptable learning processes.'

Development, of et. Curr'culum Modules

Most of the ESY staff (87 percent of the teachers, 92 percent of the

`administrators) approved of 'the decision to half.: individual teachers

within the Knox County system write the curriculum modules.' But only

building level administrators and outside curriculum specialists were

seen-as having had 'appropriate input in developing and/or approving the

content of the curriculum modules.' Teachers (other than those hired a's

module.writers) were viewed as having had appropriate input byonly a third

of the administrators and by 54 percent of the teachers. Just 18 percent

of the staff, on the average, thought students, parents, and representatives

of the public had been sufficiently involved.

Both teachers and administrators registered c'issatisfaction with the

guidelines developed by the central administration for deelopment of the

curriculum ,iodules. Approximately two- thirds of both groups felt that the

vuidelines 4ivtn to module writers 'were inadequate and created weaknesses

or problems in the rkudules themselves.'
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Ni..-tenths of the ESY staff agreed that 'each curriculum module

cont.tin-; behavioral objectives, orskills,.to be achieved, which aro

ditvcti' related to the general objectives stated in the publication

Knox County Schools Instructional Goals and Objectives.'

1
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C. AS ',: S(;-:FNI OF THE. GnRRICITIr" IN THE PR1MAM SCEOOI'

Lester N. Knight

-,cbor-Ad-4nistrater Assessment 0' Curriculum (Primary Schools)

summ:ition is based on data from the questionnaire

"Teacher-Admiristrator Assessment of ESY Curriculum " (See

A-1 in Appendi, ). The saopling was very near one hundred percent

of that possible'inasrugh as there were thirty-eight respondents from

Cedar Bluff Primary (GBP) with thirty-seven teachers in the school and

twent--five respondents. from Zarragut Primary (FP) with twenty-two teachers

in the school. The eAcess aboy r tha number of teachers can be accounted

for by the nrincipals and librarians mho also participated in the assess-

ment.

The surmarY of the dalta From the Y-estionnaire is organized and re-

ported accordiny to the categories stipulated.

Planning the r7 Prograp:.

A large majority (79.4 percent agreed or strongly agreed) of teachers

and administrators at hoth 1,11P and Fr felt that the educational needs of

the West Knox County area were an important factor in the decision to try

ESY there. Approximately two-thirds felt that building level administra-

tors (66.7 percent agreed or strongly agreed) and narents (67.2 percent)

were apnropriately involved in this decision. It should be noted, however,

that the perception of involvement of these two groups contrasted consider-

ably between " and CAP rith the degree of involvery of administrators

and parents perceived as heiny greater by the Farragut sample of teachers

and adrAni,,ti l'ors. ! majority (57.6 percent agreed or strongly



igr.,-d) believed that representatives of the public were involved.

,Izee)le rinoritY (47.6 percent) felt that sufficient study

was rade to deter'nine the feasibility of initiating ESY in Knox County.

However, this was the majority view at FP (52.0 percent) and the minority

view (44.7 percent) at CBP.

Almost three-tourtbs (7(1.7 percent.) of the teachers and administrators

believed that there was not sufficient involvement of teachers in the de-

cision to try the ESY program. This feeling was most marked at CBP (78.8

percent) with the FP perception of lack of teacher involitement at a lower

60.0 percent. A majority (52.6 percent) of the teachers also felt that

students were not sufficiently involved in making the decision.

Development of the New Curriculum

About two-thirds (65.6 percent) felt that it was wise to write new

curricula for ESY. However there was overwhelming agreement (88.4 percent)

that the brief time span (November 1973 - January 1974) forlwriting goals

(and objectives and designing the first curriculum modules has created sig-

nificant problems for teachers and administrators.

There was substantial agr event teachers, building level adminis-

trators, and outside curriculum sp. ialists were given appropriate oppor-

tunity to participate in the formulation of goals and objectives in the new .

curriculum (teachers, 65.0 percent; administrators, 86.2 percent: curriculum

specialists, 75.0 percent). However, FP teachers and administrators ap-

parently did not feel nearly so strongly as CBP teachers and admInistrators

that these three groupswere appropriately involved. Their perceptions

varied frocl 12.0 percent to 24.0 nercent.
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On the othe'- hand, only a little core than .a quarter (28.3 percent)

telt that stniepts were sufficiently involved, while 40.7 percent believed

representativt--, the nublfc were sufficiently involved. 14th respect

co parental involYement a hit more'than 9ne-third (39.3 percent) of the

entire primary reacher and administrator sample felt there was appropriate

involvement. Again there was rathermarl'ed contrast between schools, with

52.0 percent of FP agreeing there was sufficient parental involvement,

while Only 30.6 percent of the CBP sample so believed.

Goal's and Objectives cr the lieu Curriculum

A large majority of the teacners and administrators of both schools

(90.3 percent) agreed that they could support the coals and objectives of

the new curriculum, and approximately two-thirds (66.1 percent) thought the

stated goals were tliv real goals. However, about one-quarter more of the

teachers and administrators at FP (44.0 percent) questioned whether they

were the real goals than did those at CEP (27.0 percent).

About three-fouths ('P.4 t,-rcent) of the teachers and administrators

felt the goals were re;1 stic and attainable through acceptable learning

processes. The disparity between the two schools was again rather large,

with Farragut Primary shoing 64.0 percent agreeing or strongly agreeing

while Cedar Bluff Primary showed 86.5 percent or a difference again of

about one-fouv,th between the two schools' perceptions on this question.

Development of the CuiriculumA4odules

0

lost of the teachers (B9.1 percent) at OBI) approved of the decision to

have indivi dualindividual Knox County teachers write the curriculum modules, while
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tust under two-thirds (60.0 percent) of the teachers and administrators

at FP approved. Interviews with teacherslat CBP and FP tended to confirm

this particular finding, although there was some feeling that "two heads are

Fetter than one."

About two-thirds (63.8.percent) of all the teachers and aaministrators

sampled agreed that there had been appropriate input by.outtide curriculum

specialists and the building administrators in developing and/or approving

the content of the curriculum modules.

Less than one-fifth (18.0 percent), howeverfelt that students had had

appropriate input, and less than one - fourth (22.4 percent) ,agxe0 that repre-

sentatives of the public had had appropriate input. Also,only 20.0 percent

felt thre was sufficient parent input.

In terms of perceptions of teacher input there was a large difference

between the two schools. Only a little more than one-fourth (28.0 percent)

of the FP teachers and administrators-felt there was appropriate teacher input,

',Idle over two- thirds (66.7 percent) of the CBP teachers and administrators

agreed there was appropriate teacher input.

One-half of the teachers and administrators agreed thattguidelites given

to curriculum module writers were inadequate and created weaknesses or problems

in the modules. FP supported this view by 60.0 percent while CBP support of

this view was only 41.8 Rercent.

A substantial majority (88.4 percent) of the teachers and administrators

agreed that each module contained behavioral objectives or skills to be achieved
4

that are'directly related to the Knox County Schools Institutional Goals and

Objectives.
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Teacher Assessment 01 ESY at the Priary level

The following summation is based on data from the questionnaire

"Teacher Assessment of FS? at the Primary Level " (See Tables A-2 and A-3

in Appendix A). The questionnaire cfas completed by virtually all of the

thirty-seven teachers at Cedar Bluff PriTM,ary (CBP) and the twenty-two

teachers at Farragut Primary (FP).

The summary of the data from the questionnaire is organized and reported

according to the categories stipulated.

Overall Quality of Modules Used

Objectives. Teachers indicated in general ticat they had positive,

feelings with respect to the stated objectives in the modules used for

ESY. The total percentages are reported in Appendix: A. However, the dif-

ferences between the tw9 schools (CBP and FP) were rather marked. The thrust

of the report here, therefore, is on this cOmparison. While 88.2 percent

of the teachers* at' CBP strongly agreed or agreed that module objectives

are realistic and attainable through aveepthle learning processes, only

-52.0 percent of the F? teachi!rs so responded. 'About two-thirds (h7.7 per-
.

cent) of the CBP teachers felt that the module objectives could be,achieved

within the allotted time, but Only two-fifths (40.0 percent) of the FP

teachers agreedor strongly agreed.

Just over half (56.0 percent) or the FP teachers felt sequencing of

objectives was appropriate, while almost all (91.2 percent) of the CBP

teachers so believed. Exactly half (50.0 percent) of the FP teachers found

the modules to contain objectives representing all levels of cognition, in .

contrast to the 82.4 percent of the OP teachers who agreed or strongly
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agreQd. With respect to objectives reflecting the affective domain, most

C3P teachers 03.1 percent) felt the nodules contained objectives which

die: so, in conrarison to the three-fifths (60.0 percent) of the FP teachers

who felt likewise.

Content, !;.:tent of Use, and Provision for Assessment

The most positive feelings teachers showed with respect to the con-

tent of the modules were related to (1) use of appropriate references by

writers (89.c) percent), (2) inclusion of materials and activities suit-

able for a variety of student abilities, interests, and learning styles

(76.3 percent strongly agreed or agreed), and (3) usefulness of sunested

activities in helping students achieve stated objectives (74.1 percent)

agreed or strongly agreed). About two-thirds of the teachers (67.8 per-

cent) also felt they had sufficient access to materials mentioned in the

modules used. However, only about one-half (57.9 percent) felt their

school had physical facilities to attain some objectives in'module(s).

Teacher response to other items regarding module content was not

as positive. The most negative reaction was to the item which indicated

that "thanks to the new module(s) I am now able to individualize in-

struction in my classroom to a greater extent than ever before," 71.1

percent either disagreeing or strongly disagreeing. This percentage

breaks down to 58.8 percent and 80..0 percent at CBP and FP respectively.

Since responses ' other "content" items between CBP and FP were

disparate, their sepa reactions are reported here. This is particu-

larly true with regard to extent of use. Over three-fifths (61.8 percent)

of the CBP teachers felt that "suggestions and content from a curriculum
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modgle provide guidance tor inosq oi .1hat .itudents and I 4) tch day,"

but outv one tourth (24.(1 percent) eat the rP teachers agreed.

rhe idea that the module(s) provided adequate pre-testing wo-1 agreed

to or stronel,w agreed to by one-half (51.5 percent) of the CEP teachers,

but by only 12.0 percent of the FP teachers. Response to the item that

"Cie modules(s) tried provide adequate instruments and/or guidelines for

assessing accomplishment of objectives by students" received almost three-

fourths (7".6 percent) agreement from CBI' teachers, but less than one-third

129.2 percent) from FP teachers. About two-thirds (65.6 percent) of the

'tin teachers responded that they make "extensive use of the suggestions

for evaluation of students' work included in the modules," while about ono-

third (32.0 percent) of the FP teachers agreed.

Students and ESY

Consistent with otherfindings relative to student involvement, etc.,

the primary teachers generally felt (67.8 percent) that students were not

ell informed regarding the operation of the FSY program and objectives

of the new curriculum. This perception was far stronger (92.0 percent)

among FP teachers than OP teachers (50.0 percent).

h
Only about one-third (31.0 percent) of the primary teachers sensed

a more positive attitude toward school among students as a result of

the new curriculum. And about three-fifths (60.3 percent) of the teachers

felt "the ESY curriculum has created a need for more academic and personal

guidance and counseling for students."

Only 11.9 percent of the teachers felt that the student peer group

is being adversely affected by students taking vacations at different
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times, and about t'e-ce-fourth.s. (7t).7 percent) believed attendance nt IR

sunrer quinmester sbould,not be mandatolv for some students to .issure

reduction of students for other quinmesters.

Subiect Matter

Although only about one-third of the teachers (37.1 percent) tended

to see the subjects they teach in a less sequential way as'a result of

the new curriculum, about three-fourths (77.6 percent) were satisfied

that they can offer the completed modules in their subjects non-sequentially.

About one-half (30.9 percent) of the teachers believed that students

cannot actually vacation during any given quinmester and return without

being penalized. (The comparison between CBP and FP on this question was

37.9 percent and 66.7 Percent respectively.) In addition, roughly three-

quarters (77.4 percent) of the teachers were "concerned that there may

be a time when I will have in the same class students who'are workin, on

two or more different modules."

,Comparison of ESY Curriculum and Curriculum of Previous Years

Substantial differences of opinion were shown to exit between

teachers at FP and CBP regarding the comparison of ESY curriculum with

the program of previous years. This summation therefore reports these

comparisons rather than total teacher percentages which may be seen In

Table A-3 in Appendix 4.

items related to Knox Coultz_poals and ob'ectiyes. Almost one-half

(4.= percent) of all primary teachers felt the ES? curriculum helped

children to develop a positive self-concept somewhat better or much better
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than the older pnwran, but over four-fifths (84.0 percent) of the FP,

toacher felt the ho, it i144;v., wore about the same. In terms of motivating

children to lenrn, 54.': percent of the CRP teachers felt the FSY curriculum

was better, whdle only 16.0 percent of the FP teachers so believed.

About two-thirdS ,(68.n percent) of the FP teachers indieAted that the

Efn curriculum was "about the same" as past programs in assisting children

tot.%ard self-direction and self-discipline, but 60.0 percent of the GBP

teachers felt the ESY curriculum did a better job of' this. Although al-

most on-half (48.6 percent) of the teachers at CRP believed the ESY curri-

culum was better at producing growth in respect of rights and beliefs of

others, only 8.0 percent of the teachers at FP so believed. Almost one-

third (36.0 percent) of the FP teachers indicated that the ESY curriculum

was better at developing in children the ability to adjust readily to

social change, in contrast to the two-thirds (65.7 percent) of the GBP

teachers who felt likewise. Over four out of five (88.0 percent) of the

FP teachers indicated value teaching with the ESY curriculum was "about
.

the same" as nrevious curriculum, but only slightly over two out of five

(45.7 Der)ent) of the CRP teachers felt the same way.

',-

Nearly one-half (48.0 percent) of the teachers at FP believed that

teaching skills in the language arts and teaching mathematics skills

using ESY curriculum was "not quite as good as" or "pooeer than" the

older program, while about one-haf (50.0 percent for language arts and

53.0 percent for math) of the teachers at GBP felt that the ESY curriculum

was "somewhat better" .or "much better."

About three- Fourths of the teachers at VP felt that opportunities for

promoting creative output among children (72.0 percent) and for developing
.
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anl -Motor sPills (76.0 percenr) were "about tbv,15.nmen

0;,er one-half (54.3 percent) of CHF teac'oes bol!ev(,:i

-,ortunftie-; tor ,,r._,moting creative output with ESY curriculum weTe

.:tte-r or "muPh better" and.thev felt rather str-661y (45.7 pert%ent)

clne about tssibilitles in-developing physical and motor skills

Planning and Individualization. Ovdr two out of five (44.0 pertent) at Fr
a

tel.,: that th.k.! FSfccurriculum was '''not as good as" or "poorer than" pre-

prardms in "planning my work." However about the sane ratio (4S.7

percent) of the CBP teachers believed ESY curriculum to be."much:better"

or "comewhat betterb,in helping'in planning.

Over half (57i2 percent) of the CBP teachers believed the ESY cur-.

riculum helped them individualize instruction more than did previous Pro-
,

irArl-;, while about one -third (36,.0 percent) of the FP teachers so be-

fieved. To out of:five (40.( percent) of the FP teachers felt the ES?

curri4u3ur was less facilitating .in getting to know. students, but the

(BP tr-.Ychers by the same ratio felt if was more faci:itatinp.

teacher attitudes and relationships. Over two out of five (45.7
. -

nercent) of th-ICBP,teachers indicated that the ESY curriculuM fostered

a positive attitude toward teaching on their part "more so" than migrams

of previous years, while over half (56.0 percent) of the f(teachers"
4

indicated the ' ES? curriculum was about the same" in this regard.

!!ost: teachers at both schools felt that the ESY curriculum wasP"about

tb a or "better than" previoub progtams in fostering good teacher-
,

to-teacher relationships (83.3 percent),- and over three-fourths of all ''

tar hers (76.F. percent) felt the same Way regarding the fostering of

'71
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good teacher-to-administrator ionshiti however, with r:sdect to

fostering 0,0!
teacher-to-parent'relationshins, 42.2 percent of the CRP

teachers felt :7,z'Y was "somewhat better" or "much better," while 40.0 per-

cent of the teachers felt that FSY was "not as good as" or "much poorer

than" previous years in fostering said relationships.

Student Assessment of E.Sv' at the Primary Level

The tollowing summation is based on data from the auestionnaire

"Student Assessment of FSY at the Primary Level"-(see Table A-4 in Apt

pendix A). In selecting a sample of primary students
a formula for cieter-

mining sample size developed by the Research Division of NEA (Research

Bulletin, NEA, Vol. 38, No. 4, December, 1960, P.. 99) was used. It was fc,und

that a-representative sanpl could he obtained by surveying 230 primary

-students [eighty-eight at Farragut Primary (FP) and 142 at Cedar whiff

Primary (CBF)).

A computer listing of all students in each grade level at each school

was used to draw the random sample. Questionnaires were left in each

,chool_ office for teachers to administer to the students identified in

their teams.
7

Approximately ninety nercent of the primary stunents selected for

ttie_ sample actually completed and returned the questionnaire,. The 207

primary school respondents represent app.roximately fourteen percent :of

the total enrollment in the two primary schools.

The summary of the data 'from
the'questionnaire is organized and

reported according to the categories stipulated.
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Items 'elated to 4r1,,x. County :;oals and Objectives

',tuJent responses to items related to the state of Knox County goals

an ohlectives were extremely positive, regardless of classification,

with more thar. 75.0 percent (usually over 90.0 percent) of the students

re:Tonding "yes" to such items as "I think learning is fun"; "At school

r have a chance to develop ray body by running, jumping, throwing, and

,:atc7dPg"; or "1 am :.earning to spell better." This finding pervaded

.botl4 schools and etch level. The reader may wish to check Table A-4 for

cognittve-related items as Nos. 18, 21, 22, 27, 28, 29, and 31;

'3110 affective-related items as Nos. 1, 10, 14, 15, 17, and 19; or such

Osychomotor-related items as Nos. 13, 20, cl(d 30. At this point it

might be noted that FP students felt less able to "run, jump, throw,

and catch" (item 13) than CBP students. This may reflect the absence

of a gyraiasium at FP.

much rnre negative-response with respect to items related to the

-Kno:: county goals and objectives, was to the item "we often listen to

record-;," from students in' levels three and four. These students showed

a neaative response of 50.5 percent. However, this compared to only

'0.2 percent studerts responding similarly at levels one and-two.

In additicu, almost half (49.3 percent) indicated they "make a lot of mis-

takes to arithmetic." *fore children (51.3 percent) ar levels one and two

responded thus to that itemiNthan at levels three and four (46.7 percent).

'4111,7 students (66.7 percent) also felt there was a lot of misbehavior.

Itns Related to Individualization of Instruction

Student response to items related a individualized instructicw were
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somewhat posit ve but less so than to many of the Other items. Over

two-thirds (6$.' percent) responded "Yes" to the statement "when it

comes to my school work, T get to make a lot of choices myself." Re-

,Iponse to thi-1 'tem was more positive (72.8 percent) at levels one

and two than at levels three and four (62.4 percent), and at FP (74.4

'percent) than at ChP (64.3 percent).

the item "My teachers give me 2212, in my work that is just for

me, not for the whole class," around two-thirds (64.3 percent) said
"

S

"Yes." Again the response was more positive from levels one and two

(69.3 percent) than for levels three and four (58.1 percent). Approximately

two-thirds (63.8 percent) of the sample also responded affirmatively to

the nation that "my classwork and homework assignments seem to be just for

me, not for the whole 67 However, levels e and two were consider-

ably more positive (71.9 percent) than levels three and four (53.8 percent).

Iliether this repeated pattern of difference between the levels is a

"true reflection of fact or a function of greater student maturity at

levels three and four is a matter of conjecture.

1

Items Related Specifically to ES?

The number of items u. ich elicit specific response to ESY are ad-

mittedly limited. This is in lars- measure due to the attempted accommoda-

tion by the ESY 'evaluators tr the limited maturity of primary level children.

It was Lelt students at this le
el

wolfd in general find a comparative for-
s

mat (as was used in the teacher assessment questionnaire) too difficult

to handle,
t.

Tea ler perception that the students were not appropriately involved



its che istiliAtion of ESY 5,ee previous summations) seems to receive

stipport from the student response. To the item "I understand what F),-

ttlided 'iear means" only about one-half (50.7 percent) said "Yos".

As rlight be expected, only a third (36.8 percent) of children at levels

one and two responded af,firmatively, while
two-thirds (67.7 percent) did

so at levels three and four. It was also found that the affirmative re-

.ponse at CBP and FP schools was 55.8 percent and 42.3 percent respectively.

To the item "it took me a long time to figure out what we were

supposed to be doing when school first started, over half (58.0 percent)

:;aid "Yes". More indicated 'Yes" at levels one and two (G4.9 percent) than

at levels three and four (49.5 percent).

f The students felt strongly (88.3 percent) that-"mother and dad like

the Extended Year Program." If this finding is valid, then some 'concerns

of teachers and administrators regarding parental involvement and satis-

faction may be unwarranted.

Summary of Interviews with Teachers

A thirty minute informal interview was conducted by the evaluator

.4th four teachers at Fnrragut Primary on December 11, 1974, and with three

teachers at Cedar Bluff Primary on December 13, 1974, This technique was

used to get further and less formal input' from a sample of the teachers

at each school. The teachers were selected in each case by the school
t

principal. The comments may be summarized as follows:

General Comments

a. It is too early to really knot much about how ESY will work.
The auestlennaires might be re:given at a later time (and at
some other time than at day's end).

/'
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General Comments (continued)

b. ?'any of the small problems may, with time, disapnear (e.g.,
really getting acquainted with modules).

c. There was insufficient time to prepare to get into program.

d. ESY may help to accommodate children who must drop out of
school due to sickness or other reasons.

ae. The balancing of quinmesters in terms of number of students
was seen as a real problem, but no solutions suggested.

f. Orientation of students 'coming into quinmester 3 (beginning
in November) was seen as a problem to some.

g. The general feeling was that ESY has not as yet facilitated
individualization of instruction.

Comments Rerhtce to Parents

a. Some parents have reported that it seems unsatisfactory for
their children to be out of school in the fall rather than
summer.

b. Questions have been raised by parents concerning the amount
of tax money spent to run buses in the summer for small
numbers of students.

c. Parents need to be informed that the summer quinmester is not
viewed or planned as a remedial program.

Comments Concerning Modules

a. Some felt that objectives in modules used were excellent, while
other teachers viewed sore objectives as very poor.

b. Modules were viewed as a good resource, but there was some
feeling that they were too voluminous. Also the ices was ex-
pressed that too much time was designated for some modules
and ths,: they were at times rather confining.*

"omment'S on Surmer Quinmester

a. Teachers seemed to enjoy working in the summer quiru,pter,
but ware unanimous in their view that due to the small enrollment
it.was atypical.

*Voluntary comments written on questionnaires included the notion of n
feeling of "being bogged down" by all the guides and modules. Also,
some teachers appal,ntly had not seen or used any ESY modules.
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Cor-erent ) er )uinmester (continued)

'zurimer quinmester must be viewed as a regular quinmester.

The ,iummer quinmester Las caused, nc noticeable reduction of
enrollment-=, for other quinmesters.

J. Children who .1ttended the summer quinmester had some difficulty
in adjusting to the second quinmester beginning irithe fall.



stir.,mary The Primary Schools

Teacher-Administrator Assessment of IF.SY Curricul%m (Primary Schools)

The following summary is based on response from nearly one hundred

percent of the teachers and administrators in Farragut Primary (FP) and

Cedar Bluff PriMary (CBP):

Planning Fhe ESY Program. A large majorit" of respondents felt

the decision/to try ESY in West Knox,County was based on educational
,

needs of the area, but only a sizable minority
believed sufficient study

I

was made to determine the feasibility of its initiation. The pervading

feeling as that building level administrators and parents were appro-

priately/involved in the decision,with a smaller majority believing repre-

sentati1res of the public were so involved.
However, many teachers and

admini-trators did not view/teachers alld students as having been appro-

priate y involved in this decision.

Development of the new curriculum. The preyHine view was that a

new curriculum was needed for ESY, but an eNen more nrevailiwz opinion was

thatithe brief time for writing the curriculum had created significant
I

probjlems for teachers and administrators. In terms of participation of

different groups Ili the formulation of the goals,ard obiectives, the feeling

rather substantial that teachers, administrators, and turriculum

specialists were apnrepriatelY invo"yed; but :,;_hat student3, parents, and

rdpresentatives of the pblic were not. It was noted, however, that the1

dkgree to which this perception was held differed between TT and CBP.

Coals and objectives of the new curriculum. Most teachers and ad-

ministrators support the goals and obiectives4of the now curriculum and
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A ralority felt they were the real goals and that they were realistic and

$LtAinaHe through acceptable learning processes. It was noted, however,

that the acceptance of the above views was considerably more widespread

at CBP than zt FP.

Development of.the curriculum modules. Most respondents approved of

the decision to have individual teachers write the curriculum modules: In

terns of appropriate input from various groups in developing and/or ap-

proving the content of the modules, the prevailing opinion was,that there

was appropriate involvement by r.',ide curriculum specialists and by

building administrators; but not sufficieEt involvement of students, parents,

or representatives of the public. Teachers and administrators from FP

did not feel there was enough teacher involvement, but many CBP respondents

did so feel. Most respondents perceived a high relationship of the modules'

goals and objectives to those designated by Knox County Schools, but there

was considerable opinion that guidelines given to module writers were

inadequate and adversely affected the modules.

Teacher Assessment of ESY at the Primary tel

The following suimnary is based on response from nearly one hundred per-

cent of the teachers at Farragut Primary (FP) and Cedar Bluff Primary (CBP):

averAll 'quality of modules used. Teachers indicated in general that

they had positive feelings with respect to the stated objectives in the

modules, whether the considerations related to their attainability, se-

quencirm, or representation of the cognitive and/or affective domains.

However, the degree of positive response to these considerations was con-

siderably greater at CBP than at FP. With respect to whether the objectives
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could be achieved within the allotted time,a sizeable majority of FP

teachers did not agree, while a similar majority of CBP teachers did

agree.

The most positive feelings teachers showed with respect to the con-

tent of the modules were related to (1) use of appropriate references by

writers, (2) inclusion of materials suitable for a variety of student

abilities, (3) usefulness or suggested activities in helping students

achieve stated objectives, and (4) accessibility of materials mentioned in

the modules used. The most negative reaction was to the item which in-

dicated 'that "thanks to the new module(s) I am now able to individualize

instruction in my classroom to a greater degree than ever before." Such

considerations as extent of use of modules and perceptions of adequacy of

pre-testing and on-going assessment of students within the modules re-

ceived rather strong positive reactions from CBP teachers but rather

strong negative reactions fron-FP teachers.

Students and E'17. The general belief of teachers was that students

were not well informed regarding the operation and objectives of PSY,and

that the ESY curriculum has created a need for more counseling of students.

Students were'not ,perceived by teachers as having more positive attitudes

because of the new curriculum. Teachers did not believe that student

. peer groups are being adversely affected by
disparate Vacations of students

and d14 not feel that attendance at the summer quinmester should be man-

datory.

Sequencing of subject matter. Although a large majority of primary

teachers do not see the subjects they teach in a less sequential way,

most felt they could teach the modules of ESY non-sequentially. Powever,
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more positive response in favor of ESY than did the FP teachers. In most

reacherA were "concerned that there may he a time when i will have

it the ,-are class .,tridents who are working on two or more different modules."

teacaers at FP felt students cannot actually vacation during am

*ert quinmester T.ithout being penalized.

Comparison of ESY curriculum and curriculum of previous years Suh-

Ataptial differences of opinion, were shown to exist between teachers at

rP And CPT regarding the comparison of the ESY curriculum with the program

of previa, veal's. Whether the comparison related to goals and objectives,

lanning and individualization, student growth in specific skills, or

teacher attitude toward teaching, the CEP teachers registered a considerably

cases a majority of the CBP teachers felt the new ESY curriculum was better

than the older curriculum, while a majority of the FP teachers felt the ESY

curriculum was "about the same" or "poorer than" the older curriculum.

Teachers felt in general at both schools that' the ESY curriculum

helped foster good teacher-to-teacher relationships and teacher-to7administrator

relationships as well or better than previously used curricula. However,

the perception of the comparative effect of/the curriculum on teacher-to-

parent relationships 17as much more positive among CBP teachers than among

fP teachers.

student Assesstment of ESY at the Primary Level

The followin7 summary is based on the responses of 207 primary school

respondenN, representing approximately fourteen pei-cent of the total en-
.

rollment in the two primary schoOls, Farragut Primary (FP) and Cedar Bluff

Primary (CEP)
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Items related to Knox County goals and objectives. Student responses

to items related to the stated Knox County goals and objectives were ex-

tremely positive, whether the goals and objectives were of cognitive, af-

fective, or psychomotor orientation. The major departures from this were:

(1) student perception of the opportunity to listen to records in grades

three and four; (2) students' perceptions of their own accuracy in arith-

metic; and (3) their feelings about the amount of misbehaving in the class-

room. In each of these areas there was negative response from primary

students.

Items related to individualization of instruction. Student response to

items related to individualized
instruction were rather positive, but less

so than to many other items. Students, particularly at levels one and two,

seemed to feel that they had opportunities for self-selection, had work

"just for me," and individual help. thether the less positive feeling from

grades three and four is a true reflection of fact or a function of greater

student maturity is a matter of conjecture. At any rate the students' per-

ception of individualization of instruction in ESY was in sharp contrast to

that of teachers, which was very negative.

Items related specifically to "6W. Teacher perception that students

. were not appropriately involved in the initiation of ESY seems to receive

some sunport from student response. Half or more of the students indicated

a lack of understanding of what ES) meant and some confusion as to what

they were to do at the beginning of the school year. however, students

felt stron0 that their parents like the ESY program. If this is a valid =

finding, then some concerns of teachers and administrators regarding

parental involvement and satisfaction may be unwarranted.
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Fut root prohleti,

iur ('r=cuLm IN THE MIDDLE SCHWLS

charle.;' A. Chance

Introduction

) evaluating the ESY diddle School Program i r the

tke root prot)lm in all program evaluation. How do you (aptuty

la aud numbers the "true" experience of the Knox County ESY Middle

Sc),o1 Program? A set.ond problem in evaluation is the problem of so

intruding upon a program in the process of evaluation that you make the

pr ,,,ram something it vas never intended to be. These problems of the
0

adequa(v of the language and the intrusions that evaluation activities

make upon experiences were problems that in no sense could be fully'

resolved.

Ilationale and the Evaluation Design'

Eviioation was conceived as a part of the Knox County Middle School

rSY r'1,-,;ram (Nell. It was expected that the evaluation efforts would

have imp-wt on the Enox County Middle School ESY Program. Therefore,

t ire viivation efforts were focused on determining how the ESY Program

c_oer .r might affect the total Knox County Middle School program.

;0 -rd. i !, do the evaluators sought adequate description of tho

pIrti pereeoti,ns during the ESY Program development:.

In .1. tuber 1974 tho questionnaires on which this report is based

idiuistered at a joint meeting of all ESY teachers and administra

larragut Middle (FM) teachers and 85 percent of Cedar

Iluff :fiddle School (Cl ;M) teachers completed questionnaires at that

tme. In November 1974 the ( onclusions drawn from questionnaire data

if, .-
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re. ,1. :' :'4'U in interview-.
v,Itn selected teachers at both middle

school, =.

initiating the ESY Program.

Plannin,; is ,lo,integral part of the development of a new program.

Planyinv involvesstudy, assessment, people, and decisions. According

to responses on the instrument
"TeacherAdministrator AssessMent of

ESY," approximately 84Y, of the middle school faculty were satisfied

that sufficient study was undertaken to determine the feasibility' of

t yilvg out the extended school year in Knox County (see TableA1,

Appendix A). Approximately 77% orthe faculty indicated that educational

needs of the West Knox County area were an important factor in the

.lecision to try ESY there In the involvement of people, the-data

suggest that CBM and FM faculties differed in their opinions as to the

degree of involvement: 36% of CBM faculty indicated that taey were not

appropriately involved in the decision to try ESY, compared to 52% for

FMS. ApproXimately 807 of the CBM faculty agreed that building level

administrotors were involved in the decision to try ESY, however, only

(1. of the.FM faculty agreed. The facultieS indicated that students

(60%), and'representatives of the public (51%) were appropriately

involved in the decision to try the ESY Program. The data indicate

that the faculties of CBM (59%) and FM _(74%) felt that parents were

appropriately involved in the decision tcetry the ESY Program.

fivummaryit could be assumed that prior study, the assessment

of educations eeds, and-the involvement of teachers, building level

administrators, students, parents, and representatives of the public'.

were adequate for the initiation of the'SY Ptogram.
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-.Development of the Curriculum

Process of.Development

Av-prox. .Aimaty 87% of the middle 'scholia
faculties agreed with the

. .
i .. N, ' P

lsior to:ctarx ESY))5T yriting new curriculum in most subject areas'
)?
rathae.than adopting for trial curridulum,plans already in use (in the

, 1 4,,

Knox-C;Anty ystem or other-systems). However 69% of, the CBM faculty

..

.. i
. .

.and 46% of the FM flicuity strpngly-9grged'that the brieftime snan
.

(November 1973 --.June'1974) available kor writixtg gbala and objective.,

N.

and designing the first curriculum modules has created significant
,

,,,,..--./I
..- -

problems for teachers and administrators. Several.teacbers indicated
i , Athro4h interviews that they aid not, understand the mo forma the

."' components or the student evaluation procedures. Some of t teachers

had-never heard oPa curriculum ModUle. In summary, therg appears tO:-

be a certain amount of confusion bout the curriculum modules..4
4

- In reference to participation in the formulation of goals and

objectives for the new durricuiu 45% of the CBM faculty strongly

a4reed that teachers were gfvaxopportunities to partic-ipat,se-
'
however,,

only 7% of the FM faculty strongly agreed. The faculties agreed that
\

,

.

the building .level administrators (85%) \and outside specialists in

\specific subj

goal - setting.

1disagreed with the statement that ituden§p were' appropriately involved)

- and the parents .(71% disagreed) di not have the opportunity to
... .

.

4.4 participate
..

I :, 1.1 -
In summary; the middle school 'faculties agieed that the teachers,

-

1

ect areas (74%) had the opportunity to participate in
r.

: .

Howevel both faculties felt that the students (76%,

building level administrators, and outside spenalists=4 ,in specific,
,

'subject areas bad the opportunity they should have had to participate
;

'
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In iormulating'goals add objectives
t the new curriculum. The fel,

that_ studen srOarents, and representatives of the public did not have

Appropriate Oipqrtuniry.

Coaland Objectives-of-the New Curriculum ,
.

C. It was suggested by-the dala that approximately 85% of,the middle
r .,..

.N

.school faculties agreed that = the goala'and Objectiires of the newcurri-
, ...

. .,
Nculum are onesthAt they could support. It was also-indicat ed by these

.

,faculties (80%) that the cu4riculum goals And Objecttves'are realistic4
L'

- ,and attainable through acceptable learning proeesags.

In summary, it could be infgrred from the data that a positive
06

attitude exists cyhcerning the goals Wnalfobjectivds of the new

_curriculum.

Process of Development of the Curriculum Modules.

Current research indicates that perronal`involvement of faculty

is an important need that must be met in Curriculum diivelopment. Ninety-
'

t.

I

4 /

three percent of the meddle school faculty members agreed.with 'the

. .

decision to have individual teachers within the Knox County system write' ,

the curriculum modules.'

The faculty of CB-1 agreed that-EJaChers (58%), building level4 t/'
administrators (53%), and outside curriculum specialists X4'9%) had

appropriate input in developing and/or approving the contents of *le

curriculum modules. However, the FM faculty disagreed (70%) that

teahers and building level idti.istraors (54%) had appropriate input.

The two faculties agreed (84%) that students, parents (89%); and

representa"ves of the public did not lave adequate input in developing

and/or approving the content of the curriculum module's. The CBM faculty

agreed (817) and the FM faculty lakewlSeJelt (677.),that the guidelines

86
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1 .

gil.No to thv writers of'th curriculum modules were.inadequate 3111°
-

create' weahridss or .problems in. the 'modules themserVes e During' the

teichei-kitittSrviews, the point was confirmed that the dir,ctions and

expectations were not made clear by the central office. However, apprqx..1

imately 90% of the faculty members agreed thatthe du dculum modules
.

,
'

.s. ,

.. .. .

contain behaviora.1 objectives, or skills to be,achieed', which aye
I.e . ,

,
. .

<

directly related to the general objectives stated in'thelpublicatioh
,-

. - r
,

Knox County, Schools a Objectives.
I y

k

Schools Instructional Goals
. .

In summary, itCoUld be assumed that the proceS's'of dowelopment.of
\\._ ,

.
0

the curriculum modules was adequate, however, during theingefirlePs,

the teachers related that it was a confusing and misunderstood process.
4

4
'

.. They critic,zed the communication patterns.
v.

Overall Quality of Modules

,faterial for this section of th repOrt, was develoPed0frOm

'responses by middle sc.hool, faculties go,the instrument "Faculty.
- .

ilsessmentAof ESY in the Middle SchoOls." A summary of responses to
. .

. -.

the first 24 items on this instrument maybe found in Table-A.72,

Appeddix A. Responses to the remainder
if
of the items are contained in,

Table .,

Objectives

Approximately 80.% of the middle school faculty members agreed

. '
.

-' .. :

that the objectives specified in the. modules were realistic and attain

'
e

able through acceptable learning processes. Also,' apprOXimately 79% of

the faculty members agreed that the sequencing of objectives.and all

-levels in the cognitive domain (that is, knowledge, comprehension,

application, analysis, synthesis, and evaluation) were contained in the
A

c 87
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'-4,.

oiodult " Not,,vr, iust 47' of th (i and 64% of the FM faculties
,.

. .

believed that the-obj.ectivcs could 'oe achieved within the Lim (Fed.
/ k ,

'

Seventy-fiv& i)ercent of the faeulty members felt that the modufe

2,-

contained objectives related to student attlydes. values, inwrest::1

.and appreciations. In summitry, the objectives of the modules appear, .

. A. ,., . V
.

to be adeetio ein thk viewOf'middle school teachers. .

. ,
.

** *f'. w

.Access
4

to Meanssforlaplementina
4,

- . .

The CBM-faculty agreed.(58%5
4
that their school does not have the

. . .
. .

.. _
, .

physical,facilitics that would enable Chem-to attain some aftqc_
-- -,.

. ..
,

objectives contalwd 1.4 the modules.. However, 70% of 'the FM faculty.
-

Agreed that their school does not have the physical facilities toy
4

implement some of 'the objectives. Approximately 64% of the ciim .

, .faculty agreed that 'they have sufficient access to instructional'..0 .
,

---

,

rYl materials mentioned in rife modules. However, the FM f,v!ulty indicated '

'. a
.

.
,

x(66%) that they did not have access to instructional materials mentioned.,,
-'

'ci
,

,....----...in ;the modules.
/-- t i

In summary, it would appear from the data that.FM has inadequate

facilities and instructional materials to implement some oftheAodules.

While interviewing the teachers, this point was confirmed. .

Extent- of Use-.

The Middle school fac'ulties agreed (63%) that the suggestions and

'content from ;curriculum module provide guidance for most of what the

:Students and he teachefsdo'each day in classes. However, during-the
.

,3
interviews some teachers Were confused about when to use the curriculum

itOd'ule; The main concern reflected was: Does the curriculum module.

become the oily curriculum 1 use.in my classroom?

1
88' 00

der'

I ;



I t

Assessmnt_ Student Achievement

ApproximAtely 65% of the middle school faculty members disagreed
1

that the modUlesprovide adquatelyfor the pretesting of each.student
. \

to assess his present level of functioning. However, the faculties

.agreed(61Z) that adequate instruments and/or guideiThes were provided

for assessing the accomplishment of the'objectives by the students.

In summary, one could infer from the.dafa that,the overall qUality
A 0

of the modules could be improved. The writers of the modules should be

aware of the physical fadilities and instructional materials of each
. .

school. Also; adequate prdvision for student assessinent of present level

of-funetioni g should be included.

Students a' d ESY

Approximately 58% of the middle school faculty mMbers felt that

theit st dents were well informed,regarding the operation of the ESY
4

ro'gram and the 'objectives of the new curriculum. The data showed fhate,

66% of the CBM faculty and 79% of the FM faculty disagree4 that atten-

dance during the summer quirm ster should be 'mandatory Jor some students

so at attendance during other quinmesters, would be reduced: -Also, 48%

of the CBM faculty and 48% Of the FM faculty disdireed'that students

have,a more pdpitive attitude toward school this year as a result O. the .

-new curriculum. In relation the student and his,peer group, approxi-.

matery 87% of the faculty- members disagreed that students are being

affected adversely as a consequenceof students taking vacations at

different times. One final paint,: approximately,50V of the CBMfaculty

and 73% of the FM faculty agreed that the curriculum has created a need
-

/
for meee academic and person4 guidance and counseling for students. f,

t:
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'§equencinIL ota Soblyet Matter.

This portion of.the questionnaire was Omitted by teachers of
.

COureS that are sequential,i.e., the modules must be taken in a Oxen

sequle. The data suggested that.the faculty of CBM agreed (70%) and

f )
FM faCulty agreed (62%) that as a result of the new curriculum they

.. p.
.

tend.to seethe subjects they teach in a less sequential way. Approxi-
,

mately'92% of the faculties, were satisfied that they could offer the

completed modules non-sequentially. In rqlation to the above, 42% of
s,.

the CBM and only.22% of theFM faculties believed that students can

actti'ailyyacation-during any given quinmestbr and return without .being

penalized, i.e., feeling that they have missed somethin. TPis point
2

was confirMed during ther.interview. Teachers hale great. reservations'.

.about students'not Am school during a given quinmester. Fofty-six

percent of the CBM faculty was', concerned that there may be a time when'
\

they willThave in the same class students who are Workiug on two Or. more
2

different modules. Fifty-eight percent of the FM faculty reflected this
.

concern.

In summary,--from the data reported'and the data, gathered du'ring the

interview, there appears to be a misunderstanding as to the term -s-e-

quence." This point needs to be clarified when talking about the

curricuim modules and their relationshs_p to the fi'Ve quinmesters.

1

'Comparison-of ESY Curriculum and Curriculum of Previous Years ,

he ,findings of the present survey indicated that 25% of the

sample omitted this part of the questionnaire. During the interview

many teachers indicated that they did not have a point of comparison

for previous-years due to being. new to the system as first year teachers.

however, the data revealed someinteresting facts that should be repoted.

Statistics on related responses are reportpd in Table A-5, Appendix,A.
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I

When the ttaehers were asked to indicate a choice of 'much better than,'

'somewhat better,' 'about the same,' not quite as good,' and 'much

poorer than,' the followir4 items can be summarized. First, there Were
;

no items receiving majorities of 'not" quite as good' or.Imuch poOr,pr

than' ratings for previous years. The following items received from
,

8 '
tive,faculaies (45-55%) ratings of 'about the same' as previous yeais:t,

providing a successful experience for each child e0very, day; providing,.

exploratory experiences for students; developing values whIaid people

in becoming responsible, productive citizens of society; providing

experiences which will assist each-child

e .

own behavior; encouraging more flexible
.

-

to instruction; providing loportuniXies for

assuming- responsibility for

and innovative. approaches

the development of.agstbetic

sensitivity; providing career educ'ation;" and developing skills aid

attitudes'.relatet to goals' of puOeseful living.

4'

The following items,received from the faculties (60% or higher)

a razing of 'much better than or 'somewhat better than': providing

for continuous plress: facilitating smooth articulation between the
,

levels of the total educational program KO.Z; emphasizing the develop-

ment of self-directed students; emphasiiing'the acquisition and spoil-
4' *l

*°41.

..

cationrof basic skills of bommunication and computation; And providing

opportunities fot the development of creativitys

Knox County Middle'School Goals
't

The faculties
e
were asked to respond to a series of statements

9.

that characCerize the middle school piogram in gefteral. ,.'hey were

asked to,indicate to whet extent the ESY'Program; with its new chrricu.:

lum, ,Issi.sts,(or hinders)'the accomplishment of. the Knox County middle

school goals in their schbols., The f011owing goals were idehtified by

91 it13

s

'



:the facultieii105-5$7.) as not iroing affected 1)) Program

f.

includes a gAiitance program. unique to the needs of the transecent

khild; minimizes those ..Iterreutyped social Activitioi, no'rmarly associated

With i tun iY 'or senior high schools; and has a well -.quipped \%t /1

,staffed Instructional Media center which will support the development..,

r . , ,

and implementation of the total school program. .

. .

The facUlties (65 -60 %) felt;%that ESY had assisted or assisted .

greatly the accomplishment orthe followingsgBals: the middle school

is' staffed by personnel who are sensitive to the Iransecent child-aud
. .

whd'have a commitment to the middle school; includes a student activity

program; has an organizational structure which.Will permit flexibility?
.

'I, ,

.in program ?fanning and faculty utilization; and the program provtdes

an opportunity for interdisciplinary curriculum planning.

CBM faculty reported that ESY had assisted (65%) the accomplishment

of the development of a' physical education program, including intra-
-.

41.

muralg, and limiting inter-school athletics. FM indicated that ESY base

had no effeCt *(50%) on the accomplishment of this ,goal. Also, the CBM

ficulty re,.oreed that'ESYhad-assistea (65%) its se-hail-in searching--for.

,ways of implementing its goals.which are unique-to.its community. Again

the FM faculty felt -that ESY has had no effect '(49%) on this particular.

goal-

In summary, One could infer from the data*that ehe faculty of CBM'

is'well-informed concerning the ESY program and its objectives. There

attpears tTe more confusion and more misunderstanding concerning the

ESv program on the part of the:FM fa6ulty. The points were also.

discover..d during the personal interviews.with the teachers. Also,

there appears to be-a more positive atticude.as perceived by Cle

faculty toward the ESY program at CBM as compared to FM. One could



,,,,
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conclude.thar. the LS Y Program has not hindered tfie aCcompashment of .

the mIddle .school goats in Knox County.

e

Student Assessment of ESY

Understanding of ESY

, When the organizational structure of a school istchanged, one is

always sensitive to he effects this has on students.`' Several questions

are always raised, some being: IN, the students unde7r7nd the new__
-

program? Do they think learning is more fun? Do their attitudes toward.

school change?

The instrument "Student Assessment of ESY in theMiddle School"

was designed to measure student opinion about ESY. A random sample of

middle school students was drawn according to a formula for sample site

developed by the 'Research Division of NEA (Research Bulletin .NEA,

38, No. 4., December 1960, p. 99). It. was found that .a representative

sample could beobtaind by surveying 42 middle school,studentss(134

at CBM and 108 at FM).

A compuler listing of all students in each krade at each school was.

used to draw the random sample. Questionnaires.were left in each school

office for teachers to administer to identified students in their teams.

% '
Approximately 95% of the middle school students selected for the

sample actually completed and returned AuestionnaiKes. The 233 middle

school respondents represent approximately 10% of.the total enrollment

in the two middle schools.
0

Approximately 88% of the middle school studehts responding indica-

ted that they understand the ESY program (see, Table A-6, Appendix A

for all middle school student responses). However, the 5th and 6th

grades at CBM (58%) and FM (60%) indicated that it took a long time

IC5°
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'4.

for th$41 to ii;...ure out what thy were supposed to be doing when the

ESY program first started, A majority of all 7t1) and 8th grade students

indicated (55%). ghat it dilki not take a long time for them, to iLLi,ure out

' what they were 46pposvq to be doing,.

Atti de Toward School 41,

ptesented.the statement "T think whatme do in school is
.9

important," 98% of all studchts;dn CBM and FM. indicated 'yes.' The

FM students _responded 78% as compared to CBM students. (46%) that learn-
,

. 4
1'.ing is more fun inthe ESY program: This finding was furthgr Strength-

, ..
,

ened by the FM students (64%) and the CBM students-(46%) when they-
7 . , .N

4
indicated_ -.that they feel happier in school. the ESY program began.

One could infer from the above data that the ESY'program has had more

of $ pos,itpre erfect,, 'based on th perception of the students, at FM
4 4

than at CBM. However.; approximat Of all middle school. students

indicated thatAhey like the quinnester plan for School attendanCe.

":'

.

..

Dmplementatien of the Program , .

_____.
f .

. The students at 'FM indicated (81%) that.xhey thin they can under- 0
. . .

staid -'the purpose of their lessons now that they have the ESY Program.

'Sixty -four Tercent*of the students at CBM indicated that they understand

the purpose of their lessons. Since ESY, began middle school respondents

(60%) reported-that their assignments seem to he more individualized.

Further indication of individualization camefrom the respons6 by

students ac both schools that they do mort work on their own since 1*,SY

began. Also, 71% of the combined student groups indicated that they

get to make more choices about their work since ESY began. 'One final

bpoint it reference'to the students' perceptions about implementing the
..

.

.

program: 72% of aLl*middle school students'disagreed that there is more.

7
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n
Isbaaving in their classroom -since ESY,IWas started In summ4ry,

appears from the students' perceptions 'that they, like the individuarized
A

aspects of-the ESY prog;ant.

Curriculum and InstrpCtion

As-IndiCated before, the Majority of.the students'indicated avery
',

;

positive attitude toward the indil4aullzect nature -Of ipt. ES/ program.

This point is further confi ed;in that 6/q.of,the students felt,that
.

their ass4limentg,.'learning activities, and the way they; were taught
. A

4re really different fro,: the way it:ha's,been in other ye'ars. Also, ,

80% of the FM students and 64%12f the CBM:stuaents indicated that they .

have more different kind of materials siAcc, ESY began, The student':

t

activity.progra6 was reported.bY 74%, of the FM ituUents;and 0% of the
-. . .

) . . eo .. . )...
.

CBM studento to'be better thi67year. Also,. 92f of the FM' students and'
,

I
81% % of the CBM stAnts_indicatecithat minilabs gave ahem more

. ,I.

.

.
kV

opportunities to use their own talents, and abilities and folloi.7 up one

;their own interests Seventyfour peicent 61.the FM students and-64% *. '

.

of the CBM students indicated that they have a better cliance to deyelop
,

.
.

their physical and athletic skills in ESY.

Reading, spelling, vrt, and music were abotit the same -as previous

L
years. In summary, the students at FM appear ;c) be more positively

,motivated by ESY t1 an at CBM.

11.(17
95

e

ti



6

Summary Statements
7

.St

Teacheristrator Assessment
.. ..

,. .

1. It tpuld'b assumed that prior study, the assessment of, educational.
.

nee4s; and the involvement of teachers, building level atiOnistra-
' ....

tors, students, parents', and representatives of the public were
.'t

adequate for initiating the ESY Program. 4'

. 2. The middle school faculties agreed'that teachers; building level

adMinistrat*ors, and outside specialists ih specific subject. areasr

had sufficient opportunity to participate in formulating goals and
I-.

1 A .

l'bjectives of the n_s curriculum. Students, parents) and represeh-.

tatives of the puolic id not hive the opportunity t. .y sho'uld have'
.

. : . .
.

had to particApate,t *.

.,/

r ,

3: It could be ,assumed frob rthe data-thata positive attitude exists
.

concerning the goals and objectives.of cheznew curriculum.

4. It could be assumed that tl-te process` of development of the c

) lum ittor'Alies wets adequate; however, during, the interviewing of

teachers it was .found that It was a confusing and misunderstood

',process:
A

5. The objectiVes of the modules appea?ed to, be eakistic and

attainable through, acceptable.learning'protesses.

6% The FM faculty indicated that_they have Ina4quate

instructional materials to implement some of ecurricdlum
1

modules.

7. One could, itifer from the data that the overall qualiZy of the

t

1

curriculum modules Could be improved.

S. Itxould be assumed from the data that the faculties do not believe 3
f

14

4

students can actually vacation during,OS, given quinmeter-and
A

I.
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. 4 Aqurn Ithont being penalized, feeling that they have missed-some-,

. 9. In comparing the ESY curriculum to the curriculum of previqus
t'4

years, to item in the questiOnnaire ,received a majority rating pf

net quite, as good as' or 'much poorer than' previous years.

One
*

could 'Conclude from the data that the faculty of CBM'is well

inf6rmed cif the ESY program and its objectives. There appears to
s,

more confusion and more misunderstanding concerning the ESA:...

11 7.
Program on the part of the FM faculty. - 't

.. c; - ,

Ilf 6ne'could conclUde from the data that tl.e ESY Program has not

x' ,
s hindered the accomplishment orthe Middle school goals in Knox. . ,

.

County. '

1
. .

Student-Assessment of ESY
.

1. 'The majority. of students' indicated they understood the.ESY Program.

2. The Flilstudents indicated that learning is more fun and they are

happier in school since the ESY program began. -This feeling did

not exist at PBM
ss

The majo0.ty of students indicated that they like the quinmester

ftir school,attendanee.

4. Since ESY began the students reported that,Ilheir assignments seem

to, be more individuAlited.

. ).

5. The students indicated that they have more different kinds of '.,

../ I
. / materials since ESY.

./
l.'

6. A subIntial majority of the studeptslfelt that ;,the mini-labs.

.... . ,.

.-,

gave them more oppore'unities to use their own talents4and abilities
// 0

d follow-up on their own

se0
7.4 A majority of the students indidated that they have abetter chance

A .1 .
.
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to develop elicit physical and athletic in ESY. /
8. the student;: rdnorted that rca Ayt, ,;pelling,and

;mu,;., were

about th, previoos Oir-

Ceneral comy yendat

,

01. The curriculum modules should,be cla.ritied with all faculties
,..,.,

concerning; their relatiinslifp to the total curriculum.
1 -

2. The curriculum modules should be tested in the school with an

evaY.uation process developed to obtain the following:,

/a) relevance of objectives'

b) time span of module

c)- materials needed

d) /pre-assessment of studult..,

6) ,post-assessment of students

f) arriving at a grade

. V .

*9
3. In-service days dealing with orientine the teachers to rife

expectations of ESY, and how. to use the curriculum Modules.

4. Es.tablb group guidance

4
shared by some students.

$P

r .

,,_:,sessions. dealing ttl.th Vdgticuiar problems/.

Ai
.

4

.
---\

'' '0.? `s.. v
t.-.

-::::
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E. ASSESSMENT OF THE CURRICULUM IN TH1 HIGH SCHOOL

-Robert Howard

rt
Teacher- Administrator Assessinent of ESY at Farragut High

Approximately 82 pertent of the faculty (teachers and administrators)

ac Farragut High School Completed the questionnaires from which the

information for this section was drawn. Teachers and administrators

.

enerally support the'ESY program. The ESY program has provided those

involved a model from which to implement the goals, objectives, and

modules. - r

Mainers felt that they were not consulted about whether or not

the program should be initiated in the school system (for statistics,

)
see Table A-1, Appendix A). ,Teachers were more concerned about beIng

personally involved when determining the feasibility of trying dut

ESY. Howevv, they are supportive of the ESY program, but would have.

preferred to havebeen more involved in th,decision-making process

leading to its initiation. Greater involvement in the preliminary,

feasibility studies might have changed this response to a more positive

onp. Thp teachers want tdsee the ESY program become effective, therefore,1 *

they supported and participated in the program at the high- school by
.

forming a committee io monitor the ESY program and its evaluation.

Teachers and administrators felt there was a proneness for experi-t,

ientAtion and innova4on to be accepted in the Farragut area which

.

enhanced the'readiness for ESY to be attempted in that area. The questions

on the "Teader-Adininistrator Ass ssmen,t of ESY e6rriculum" do riot answer

coesc.ions of whether or not students, parents,. and representatives of

0
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pabli( slwaiu have been involved in the decision to try out ESY, but

rather that they not involved in this 'decision. Administrators

cupstituted the group of school personnel most involved in the decision

td implement the ESY program In the Farragut ar0.,

Teachers were interested Zn writing new curriculum modules,rathey,

'than adopting clans developed by other school systems., However, the

brief time span for writing these goals and objectives and designing` the

first curriculum modules was insufficient.

The teachers-and hdministrators felt that the groups involved suf-., -0

ficiently in deciding the goals and objectives for the new curriculum

modules were the teachers, administrators, and outside consultants. The

grOups which had little, if any, input into developing the modules were

.
students, parents, and representatives of the public.

Teachers were involved in the preparation of the modules and, per-4
1

haps as a result, are supportive of the goals and objectives of the new

curriculum. Most teachers felt that the current stated goals accurately

represent the new program. Seventy-one percent of the teachers see the

goals and objectives as being attainable'and realistic through' acceptable

"learning processes. Eighty -seven perkent of the teachers want teachers

within their system td write the goals and objectives as opposed to having

them written_by outside consultants. ,

A majority of the Tarragut High School-faculty felt that teachers,

administrators, and curricuiumconsultants had,aPpropriate input in7_

writing the dUrriculuilimodules.% The FH faculty felt that studen

parents, and representatives of the public were not appropriatel? involved

in developing the content of.the curriculum modUles. Seventy. percent of

the teachers agreed that the guidelines for writing the modules' needed

100
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to be improved. Those writing the modules often did not receive complete:
1

guidelines 'until after they had written t& modules, and they felt that

the guidelines were often inadequate and created weaknesses or problems

in the modulcs themselves. Suggestions were made in interviews with the

4 Fl-i faculty thatra more standardized set of guidelines was needed and

progresawas being made toward this end during the writing of the latest

modules. The 'teachers and administrators felt that the modules ,contained

behavioral objectives directly related to the general objectives supported

by the Knox County Schools.

.......

Teacher Assessment of ESY at the High School

A high percentage of Farragut High School teachers wrotelthe modules

. being used there, and therefore they appear to be positive toward the

modules because of their active involvement. Most of the teachers felt

the objectives specified in the nodules were realistic and attainable

through acceptable learning processes (statis ?ics appear in'Table A-2,

Appendix A). More e ueeds to be devoted to it Co adequately complete

module development. A suggestion was made in an interview that the modules

be more standardized,; so .tha4it would not appear that a given module was

the.-work of one teacher only. It was suggested that in mathematics, for
it

example, it was often difficult to complete. the modules by the scheduled

time because of varying student achiei/ement.

Seventy-six percent of the teachers felt the modules contained objectives

which were representative of all levels in the cognitive domain. It was

more Alfficult to determine the degree of achievement of the Objectives

relate(l to Student attitudes, values, interests, and appreciation; however,

most teachers agreed that the modules contained objectives related to these

'101 113



areas. Fewer teachers -felt that 'there was as much emphasis on the affective

, domain as there was the cognitive domain,
although a majority Celt that
.

the affective ddMain
was sufficiently covered in the-modules.

There, existed strong agreement among,the teachers that their school

did not have the physical facilities that would 'enable them to attain.,

same of the objectives contained in the modules they had used.
.

The mere use of the modules did not specifically enhance the implemeu-

tation of individualized instruction in the classroom. Concerning the

individualizing of instruction, the use of the modulus is not. as relevant

a factor as what the teachers were doing in their classrooms before ESY.

They' felt that the modules they 'used offered materials and activities

suitable for a variety of-student abilities, interests, and learning styles,

and\-he incorporation of these'activitiesib'y the teachers helped the students

to ach eve the stated objectives. For successful implementation of the

activities mentioned in the objectives,, teachers need to have ready access

to instructional materials. Half of the responding teachers felt that

instructional material's were available, whilehake of the teachers felt

that they did not have sufficient materials in their school. The individual

'perceptions of what a teacher needs in the way of materials may vary.
4

Sixty-eight percent of the teachers feilt that e suggestions and

caltentsof the curriculum modul0 provided guidance fdr most of their daily

activities in the classroom. Teachers felt the modules should contain more

pretesting of.each htudent to assess his ppsent level of functioning. .

f-

Sixty - three, precent of the teachers. felt that the modules they had-tried -

provided adequate instruments and/or guidelines for assessing the accom-,

plishinents of the objectives by the students. Inconsistency of the require-.,

ments in some of the disciplines,suggests that more effort needs to be_made

174r
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/

to provide adequate testing. Teachers are using the suggestions tor
4
ev, al-

uotion of students' work included in the modules, however, the suggestions

tor pretests need to be improved.

Sixty -four percent of the teachers felt there was a need for greater

effort to infostudents regarding the operation of the ESY program and
0

the objectives of the new curriculum. However, when students were asked

this question, eighty _percent of those in high school thought they had

received enough in ol-mation to help them understand theoperation of the

ESY curriculum;

'

Teachers and.students both felt that summer attendance should be

voluntary. Sixty-nine percent of ,the students stated that, they would not
N

be willing to attend the euinmestei assigned to them if the'opportuty,,

to choose quinmesters had to be_dropped. Although only 8.7 percent che
.

,

.-;
.

students who responded to the student assessment instrument had attended
.

.

the 1974 summer quinmester, 16 percent of this sample stated they planned
I

to attend the 197 summer quinmester. A majority of the students who
... ,L ,

At

attended the 1974 summer: quinmester were able to get the classes they

wanted to take. Als , sixty-six percent, stated that they liked:the quin-,

mester system better dian,the traditional nine-month school system.
\

Teachers did;not see a mote positive attitude tioward school.sintheir

students as a result of the new curriculum. This does. not indicate that.

--srUdehts had a-Mbre positive attitude toward school under the old, curriculum,

but rather that the curriculum may not be a crucial factor in the' students'

attitudes toward school.

,Teachers aid not feel that the student per group was being affected

adversely 3e a consequence of students taking vacations at different times.

Students also"did not feel that extracurricular activities were being affected

103 .1 t-
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by the LSY pragrwa. In fact, as a result of entering and leaving school

at different times of the year, students often found it necessary to make
I

.new friends, An.: they were pleased to have this opportunity.

Eighty percent ofthe teachers felt that the ESY curriculum has ere-

aced a need for more academic and personal guidance and counseling for.

students.' However, sixty-two percent..of the students did not feel they

needed more'c'ounseling,under the ESY program.

Considering the, completed modules, only fifty-eight percent of the

teachers were satisfied that they could really be offered non,-sequentially.

Perhaps this would depend on the discipline or subjeci matter:

. s
Fifty-two percent of the students and fifty-six percent of the

teachers felt that students can actually vacation during any given quin-
,;

mester and return'without being;p'enalized, that is, feeling that they had

missed something. Many of the teachers are cqncerned that in one class
6

they may have students who are work/hg on two ormore different modules.

Most of the teachers .felt positive toward the ESY program as ,compared to

the previous program (see'Table A-7, Appendix A).

Student Assessment of ESY at the High School

A random sample of Farragut High School students was identified in

October 1974 to respond to a series of questions concerning ESY. Information

for this report was provided by the 150 students, or about 10 percent of the

'FH-student body, who completed quetionnaires,

Even though ninety-percent of the students responding felt that they

h d little input into the goals and objectives of the ESY program, forty-_,1

eo r percent felt that they shodld not have been involved in developing

the'e goals ano objectives (see Table A-8, Appendix1). Th students felt

1-04.
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that they,had received enough information concerning the ESY program to

understand the operation of the quinmester system, A majority of the

students felt that summer attendance should not be required, but should be

voluntary.

The quinmester system did not appear to help or hinder students in
I

planning their vacations (this suggests that possibly the students-t

selves do not plan their own vacations). Seventy-five percent of the

students responding plaft.to get a job during their 'vacation' luinmester.

There has not been a change in students' learning as a result of

the ESY program; only 11 percent of the students feel they are learning.

more as a result of the new curriculum. Students feel to hat they have a

greater choice of subjects under ESY. There are more modules from which

to choose within the required courses. students perceive the modules as

being organized around a set of definite objectives that have-measurable

outcomes and these goals are stated by the teacherAn aparticular course.

4

Students do not think that ESY has affected their opportunities to work

on learning materials at their own individual pace. But students stated

that they are able to choose for themselves more of the ctivitias that

Will enhance their learning. The students are not necessarily using nore

learning materials this year than they did last year, although they haye

had no difficulty in obtaining the needed materials.

Students are receiving more tests this year as a result of the ESY

Programbecause the courses have been segmented into smaller units which

last nine weeks. "Thug'there is an opportunity for more feedback mechanisms

built into the ESY program: Students spend the largest amount of their

tine each day'listening to the teachers, and the least amount of their
,

.

time each day hunting for materials and talking individually with teachers,

1

aides, or other students about their work.
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Students 1,:iere divided In their feelings that they jcoutd vacation

different -times-w thou t--mi-ss-in g-some-thing._Mo s t __of the ,1.udents ,U1.1tre a1110

to get the classes they wanted during the second,qu7 inmestgr. Students lik

the quinmester system better than the traditional nine month? system. Under

ESY students, felt they were not learning more about careers and jobs. When
-

students -find it necessary to make new friends as a result of entering and

leaving school at different times, they' apparently enjoy it.. Extracurric"1ar

3

activities are not= affected by the ESY-progfam. Altho-agh only 8.7 percent

of the students who responded to the student assessment instruMent,atteptled

the,Summer 1974 quinmester, 16:1 percent of these students plan to attend

the Summer 1975 quinmester.
.

Limitations of the Data
t

The following ate examples of conditions or factors,which render

many questions inconclusive:

' 1. Part of the program was initiated before the extended school
year concept emerged,'e.g.,'the us o quipmesturs for.incorporation'
of variouscurricult& segments. The E- was an extension of
many ongoing curriculum activities-.

2. All faculty were answering quest-Wrinaires froth different frames
of reference. The module writer ,Would possibly respond differently
than the nonmodule writer.

3. A small percentage of students returned questionnaires becadse
the students took the questionnaires home.

.

4. Because this was, a ,new program, different teachers had unequal
access to information about its operatit;n. This could have
influenced the questionnaire responses. There should have been
`*.a category to further classify.respondents such as module writer,
non-writer, not familiar with goals and objective: of Knox County
schools, don't know, etc.

5. 'These responges repreSented teachers' perceptions and do not
necessarily represent reality in some instances.

In spiteof these limitations, much useful data has resulted from the

ESY evaluation.
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Summary

Parragut High School teachers and adn1.nistrators strongly-Supliorted

the ESY Program. The implementation of the goals, objectives and curriculum.

modules of the ESY Program provided a weltome model for curriculum improvement.
.. 1

Secondary teachers fqlt that they were not sufficiently consulted concerning

the decision to initiate the ESY Program. Administrators were morel

involved in the decision to try out the ESY Program. Both teachers and

administrators felt that students, parents, and the public were not apprd-

priately involved in the initiation,of the ESY Program. law

Teachers and administrators at FE were suoporeivd of thedecision

to begin ESY by writing a new curriculum in most subject areas rather than

adopting plans developed by other school systems. They agreed that the,

time span available for Teriting goals and objectives and designing the

first curriculum modules was insufficient. Teachers, administrators, and

outside specialists in curriculum development' were Involved in the formula-

tion of the' goals and objectives for the new curriculum. Students, parents

and the public did not have enough opportunities to participate in formulating
.

the goals and objectives. Teachers and administrators are supportive of

.,
the goals and of the new currifulligilathat neY'Are

realistic and attainable.

Teachers and administrators agreed with the decision to have individual

teachers within the system write the curriculum mOUlk and both groups

felt thatthat the module writers needc.1 improved guidelines. Again, teachers,

administrators, and outside curriculum specialists had More input in

developing and/or approving the content of the curriculum modulesthan did

students, parents, and the public.
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A majority of 016 FH teachers believe-Oat_the ESY curriculum obj-

ectives (a) are realistic and attainable through acceptablellearning pro-

cesses, (b) are adequately sequenced, (c) contain items representative of

all levels in the cognitive domain, and (d) are related to student-attitudes,

values, interests, and appreciation. More time needs to be allotted in

order to complete the modules within the given tine period.

Concerning the content of the modules, moss teachers felt that (a) the

module writer consulted.current referxices, (b) the modules offer materials
;

suitable to student abilities, interests, and learning styles, and

(c) the students can achieve the stated objectives. Teachers felt that

the new modules, in and of themselves,'did not Insure-more individualization

4

of instruction.

. Inadequate phydical facilities'often hindered the achievement of the

objectives contained in`the modules. Teachers were divided concerning

'assessment of theil. to-instructional-materials. The content of tpe

modulesfprovided guidance for most teachers in determininddaily.actiyi,ties

for their students.

Teachers madelextensive use of the suggestions contained in.the mod:- '

ules for the evaluation of students' work; however, the pretests to'deter-
. 4- .

.

.
..

mine Che students' present levels of functioning need_ improvement- t-.
.

1

Concerning students, teachers felt,: ;(a) thatvstuderits need to be

/ f

better infbrmed regarding the operation and objectives of the cuTficulum,

.(b) that summer attendance should beyountary, (c), that the,attitude of'
.

studentS toward school has mot been affect-A as a result of the new curriculum,
..!. 4 ,

/
. .

(d) that students need more academic and personal guidance, and (e) that the

student peer group is not' adVersely affected as a result of taking vacations

at.different times.
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a

Data were inconclusive as to the extent that modules can be offered

non-seguentially. This teliends on the digcipline or subject matter. A .

s, .

little over half of the tedehers believe that students can vaca4on during
.'.

'

aby given quinmester and return without bein eria ized. Teachers, are

concerned, that there may be a time whenLstudents in the same.class will be
1

work in g on two ovoore modules. Most teachers felt positive toward
V.,

ESY .program as cdmpared to 'that of previous years.
. .

.

.,, i i i. 0.

Recommendations ,

1ACI I

* ' V
1.t Permanent,monitoring committee composed of teachers, administrators,

parents. - . 1..

s
.

1, .-4 ,
: .

P
2. Each .department,should get together after program has been in effect

-
one year, and as a group make changes in each module as thelneed

.4"

appears. ,

x

Imm

- - - ,

3. Study and make recommendations for imgEoving the county guidelines
used forwriting the modules. ,

.

-. : , ", s
.

/ L'

irs Improve modules to reflect interdisciplinary approaches.
s.

.

. -.

5. Set, up committee to reevaludee curriculum at least once a
yeaiiin.ordet to keep disciplines from splinteiingipff; and to' ,

, maintain a unified whole. ,

v
, :

6. i Keep alive a spirit of innovation ikovided by,tWESY venture by
Cibringing in textbook representatives 4nd, content specialists, etc.,

o emphasize flexibility incurriculum design.
. ,.

.. .

t

4
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ADnfNisiVATIVr !.IIRFCTURE AND PROFESSIAI DEVUOPANT

John T. Lovell

Introdu,tion

The purpose of ttiis segment of the evaluation is to give a preltminary

report on the.effort !;(;) describe-and evaluate the orientation and profes-.

= sional development program that was ptovided'for mfessional personnel

involved in the Extended School, Year program. The report wj.11 also diseugs

'findings...which describe the effect of MI new program on the administrative
'

organi)ation of ere Knox County'School system.

Ahy tine an attempt is made to describeand evaluate anything it is

necessary to proceed from a theoretical frame.of reference. Such a frame-

niork ii.ves4diActidn'to the collection and interprethtion of data and
4,=

evaluation ndof fiings. The description and,evaluatien of the TrCogfam was
.based on the following eonsiderations:

- ,
l 1. Changes in,curriculum;--idstructional programs, and schedules hove-

, 1 -

important implications for the continuing program of orientation

6and professional development of the staff as well as theadminis-._-
trative structure of.the educ.tional organizatIl2r.,1-1

2. Teache4rs, scpervisors, and ad:iiinistrators have human needs; and

therefore, have -needs for security,
belonging, affectiOn, recog.=

Anciljob satisfaction. t

. .

3. During periodS of chahge in either the curriculum or the ofgani-.1- -

0.--
. .

.

. ,zational structure of a =school systeM, the needs of pers.,anelaie

intensified and more difficult to0
,

4. CurricpiUm changes often call for peronnel toidevelop new under-

standings, 'attitudes., conceptual skills, ,echnical skills, and

human skills.
t

rio
. _
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5. Changes in the ganizationastructure often require personnel

tO'de'yelop n0.! underitandings, attitudes; conceptual skills.. teeh-.

skillsiand human skills.

1-
6- It is the responsibility of the educational organization to help

organizational members ,to develop the' new skills that they need:

7. Teachers, supervisors, and administrators have worth and dignity

and should be treated with respect.

S. Teachers, supervisors, and administrators have a Tight tc parti-

cipatein organizational decisions which'affeit 'them.

4. Teachers, supervisor: , and administrator 11 respond candidly

to questions about curriculum and organizational changes when the

response is anonymous_and they are_assured that only persons on

the survey team will see how an individual responds.

The'findings presented in this retort are based on data collected

from interviews with most of the administrators and supervisors that work

in the Farragut cluster of schools. In addition, a small number of_teachers

from the five Farragut area schools were interviewed. All teachers, admin-.

istrators, and supervisors that work in the Farragut schools were asked to

respond to the "Decision, Point Analysis" * instrument and the "Opinionnaire

. for Teachers and Administrators." ** The response was cloge to 100 percent.

The administration of the Knox County School System as most cooperative

and helpful in the data collection. The administrators helped arrange for

the interviews, administration of the instruments, and provided a wide

variety 44- documents about the ESY Program.

* This instrument was originally designed by Dr. Glenn Eye-of the University
cif Wisconsin. The original format was used but decision items were
chanv.d to accommodate the purpose of this study.

;
** Copies of both instruments appear in Appendix B.



Staff Orientation and Development

Iht:'program of staff orientation and development'is assumed to be

therovision of engagement opportunities for teachers and adminis raters

that will help them develop attitudes,
understandingsortechnical 'kilts,

and human skills that will improve their effectiveness as participants in

the ES;' Program. Since the programs for teachers and administrators we
different,. they presented separately.

Administrators and SupervisAs

Many approaches were used to prepare administrators for participation

in the Extended School Year Program. A very limited number of principals

were involved in tne comprehensive and intensive feasibl4ity study. This

v-sas helpful for the principals that were involved, but little has done to

keep other principals informed about the study as it developed.

After the .decision-vas-made and announced that the Knox County

School System would implement an extended schbol,year in the schools in

.the Fairagut area, the program for principals really got underway. First,

there was a meting for all administrators in the Farragut area for the

purpose of ciNplaiting the program and giving all personnel a chance to ask
,

questions. At this point details of the program had not been developed,
_

-o answers wore not readily available. A meeting was also bald for all

arofessionl personnel in the Farragut area. A very large numberiof

questions about the new program came out of these meetings. These questions

bef'Ane A fo.c.us of study for the Administrators` Committee. They carefully

identified questions and probleds about the prpposed program and workedAD

out answers and solutions which were carefully communicatU to teachets

and ethor pers nnel: Evidence from the interviews indicated that working

1.1 2

Ai-
r
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the Administrators'Committee constituted the most important program of

vrientotion'anddevelopment for administrators and supervisors.
.

Other prograMs flr administrators and supervisors included an obser-
4:

.fation=, qsit to Dade County Florida, and representation at various seminart

throu4hout the Nation that were discussingleav-round education.

Superlisors And administrators also had an opportunity to participate

, .

in curriculum developdpnt projects for each subject area. School System

personnelmade the decision to redesign the curriculum along with the
*

implementation of the ESY. *This required a new statement of goals and

obiectilies for each subject at each grade level. It also required a

statenent of the program for the achievement of these objectives. These

,programs were called modules; and teachers were hii'ed to-write them.,,

Participatiim in these curriculum projects was a critical part of the in-
..

service education program for administrators and supervisors,

In generalvthe administrators have a positive feeling about the

professional development program for ESY* When presented with this item

n the ."Opinionflaire for Teachers and Administrators", approximately 73

percent said the goals for the program were clear always or almost always.

Dne-half of the administrators indicated the program helped them develop

the skills they needed to partiurpate inSY, and two-thirds said the

program continues to help always or almost always. The principals sawk

the program of professional development as an important source of ideas

for participation, in ESY before it started, and feel that it is still

proyiding.ideas.

relarPii to their

-%

Sixty-four percent felt that

"11.

needs always or almost always.. No principal indicated'

the program was closely

very scldomior never. About` 73 percent of the principals said that they

had a signifitant part in planning 'the program of professional development

. 4

'1 13 1 if.4,.5



never, very seldom, or sometimes, In view of the other responses, this

is a very negative response. The evidence is that principals, did, not feel

that they tad a srgnilicant part in pidnning the program of professional

. development.

ry )

T eachers
.

Many approaches were used Co prepare teachers for participation in

ESY. Two teachers were involved in the feasibility study for ESY; but,

in general, teachers were not involved in the decision to implement ESY

in the Farragut area. After the dedision had been made,-teachers did

become involved. General orientation sessions were held at both the

county level and the local.school level. At the first meeting many

questions were asked, but'there were very few answers available. Later

the Administrators' Committee 'did develop answers to most of the-questions,,

.'and these were communicated' to the teachers,

1

In- service education meetings were held-at the local schools to give

teachers an opportunity to learn about the new ,program and to become

acquainted with- the new materials. A special three day in-service program

was held fer teachers of the Summer quinmester.

Many teachers had opportunities'to participate on the curriculum

development committees for the various subjedt areas and to write modules.

Evidence from the interviews- indicated that This was an important factor

in the orientation and development program for these teachers. It is

unfortunate that more teachers did not participate in these activities.

The program Of orientation and professional developziieitt was not as

well planned and formalized as it might have been. Much was left to the

discretion of the administrators at the local schools, and this caused

114
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sisulificant differences in the quantity and quality of the programs.

There was also limited time between the decision and.the program implemen-

tation. This put a great burden on all involved in the program. It wa$

xlifficult to do the necessary curriculum development and to get the modules

ready in time for teachers to really prepare for the start of the Program:

In 'some 'cases, teachers did not seehe modules until the first day of

classes and even later. Some of the modules were.not well written, but

thefe was no time for revision. In'some cases, teachers were unsure about

the vise of the modules and used them as "teaching units" rather,than as

sources of ideas, materihls, and procedures for achieving certain objectives,
4.,

as haa been intended by the administration. There is.still considerable

confusion and dissatisfaction with the modules, and there is a strong
4

need to provide for continuous evaluation and revision.

Primary-teachers. Acc9rding to..data from the "Opinionnaire for

reachorS and Administrators;" about 42 percent of the primary teachers

indicated that the goas of the professional development program for.ESY
'

teachers .were clear always or almost always. The rest of the'teachers

/-=responded eiat they were clear only. sometimes, very seldom,or never. This4

is basically a negative response and strong indication tha't steps need'to

be taken to develop teacher awareness of what the systeT is trying to

achieve through the in- service education program;

Only '37.1 percent of the primary teachers felt that the in-sevice

program for ESY helped them develop the skills and understandings needed
gr.

for participation in ESY always or almost always,.and 41.3 percent indicated.

that t 0,he program continues to help them.
11%

Less than one-third of the teachers said-the program.of in- service

inspired them to participate in ESY always lm0St always, and,,less

115
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than o e-third ;.aid the program was always or almost 51ways an important
r

isource of ideas for participating n,ESY Only about, 27 percent, of the

teachers indicated that the prog:am was closely related to their needs

for effective participation in ESY, always or almost always.

It is significant that more than 50 peraeni of the teachers indicated
0

that they had a part in planning the in-service program foi ESY very

seldom or never. This maybe a factor in the generally negative reaction

of teachers to the in-service education program.

Middlesehool teachers. For purpose's of dismission, responses of
t

always,or almost always are considered positive"; and responses-on some-

times, very seldom,for neve; are considered negative. .Less than 50 percent

of the middle school teachers felt positive about the-claAty-of the

goals of the proNSional development program for ESY. About 56 perce
o/

of the teachers felt positive,abont the program's help in the development
1 1

of relevant skills and understandings, but'almost 48 percent felt positive

about the contin uing program to help them develop needed skills and under-
,

standings. It ay be that teachers did not have a-chance to_get ready

for the program because of thlack of time; but as the program moved

`,.along, they felt they were getting the'needed help.

Thirty - six percent of the thiddie sChool teachers felt positive about..

.

the 'inspirational value of the pre-program,.and 34 precent felt .the program
%.,

.

continued toinspire them. iThirty-five,
and seven.tenths percent of t.fie

' .A N*

. teachers felt positiveobout the ',pre-program" of praAssional development
*,.. ...- .

as a source of ideas, but 42.5 percent felt that the program continues to
A

be an important source of ideasithat helps them participate in ESY. 'only
I-' '

43.1 percent felt positively thatthe pOgram was closely related to th6ir .,
.,

''needs tor effective pA,ticipation ip ESY:

Xr 1



only 23.6 percent of the teachers felt positive about their.partic'in:1-7

tlot in planning the program. This is a low feeling of involvement and

destrves further study. (
High school teachers. Less than one-fourkh,of the high school teachers.

.responded positively about the clarity of.tiie goals of the pte;fessional

development program for ESY_. Seventy-two. and.seven-tenths P drcent of the

'c high scliool teachers reacted positively when asked if the 'icofessional

development program helpedto develop theskills and understandings needed

/ for ESY!; bUt, only 23.6 percent said the programeontinues to do this.

Only 20 percent indicated positively-that the "pre-program" inspired

participation in ESY, and about the same'number said it continues to
. A

inspire pvti4paCion.--

It-is very important that only 14.5 pero'ent of the high school teachers

indicated positively that the program of professional development waS anr . *'.importantsource of idas for ESY, and.only 16.4 percent said it continues
)

to be. 'It appears that the program is just not reaching the bulk of Old,

:teachers. Only-10.0 percent oethe teachers indicated positively thdE*

the program was closely related aa,their needs for effective participation

in ES?.
/

Twentr=five percent of the high school teacher indicated a positive

feeling about theix involvement in planning the program. ,This is about

the same as the responsesiOf the primary and middle school teachers.

Summer participa nts and non-participants. In general, the Summer.

participants had a much more positive reaction than the non-participants.

The clarity of,the goals for the in-service program was abovt the 'same for

both groups, but 38 .5 percent of the Summer participants responded positively
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that the professional development
program helped-them develop the skills

and Understanding they needed, compare& to only 27.2 percent for the non-
.

paxticipants. The groups were about the same in their reaction to the

on= going, program for skill development.

Again, the participant group responded more positively that the
. N.

. program inspired'them to participate in ESY (34 percent to 27.6 percent).

But, 4s far as continuing inspiration., the groups were about the same.

The participant group respeilde;)More positively (35.8 percent) that the

program orprofessional development was a source of relevant ideas than

the non-iparticipant.group (25.9 percent).
N. .

A

Thirty-seiren and seven tenths percent othe participant group re-

sponded that they always or almost always had a significant part in planning

.,the program, compared to only 20.9 percent of the non-participants that

felt this way.

The relatpely positive reaction of the Spmmer participants is probably

at least' partly a function'of their involvement in the program not only

as teachers; but also as_..members of curriculum committees and module writers.

But, there are probably other selective factors at work, such as general

attitudes, that might help explain the differences.

Organizational Structure

For the purposes of this study, organizational structure included

consideration of the following factors:

1. Teacher, supervisor, and administrator role changes as a result

of'ESY

Authority structure

3. Decision7making processes

118
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4. Com *ideation in the organization

5. Tecihnical and psychological support for professional staffs
t-

h. Staff satisfaction.

Org.anizational Roles

Host of the involved administrators and supervisors.have a clear

understanding of their role in implementing the ESY program. This wo
:

apparent from the interviews which were conduted with theSe individuals.-

On the "Opinionnaire for Administrators and Supervisors," 100 percent

.indicated that they had a clear understanding of their role and the role

'of others in ESY always or almost always. They also, feel erApetent,to

participate in ESY. Eighty-one and three tenths percenOnditated.that

they feel this way always or almost always. Ninety-three and eight tenths=

percent indicated 'always or almost always that their fellow wor'kers have

the competence to participate in ESY."

,Eighty -six and seven tenths percent of the administrators and super--

visors indicated alwayi or almost always that system policies for ESY are

so clear tIlat they can fulfill their responsibilities with little frUs-

tration. They also felt that the') had the authority to carry out their'_

jobs in the ESY prpgram.

Almost all of the administrators and supervisors indicated that their

jobs had changed significantly as a result of ESY. In some cases, admin-:

istrative adaptations had been made that eased the situation. In'other

cases, the administrators felt they'had made up the difference with extra

work; therefore, other parts of their job were not being neglected. But a

substantial number of administrators and supervisors indicated. that EV-had

brought on additional responsibilities that were interfering with other job

responsibilities. The whole area of ESY impact on administrative and super-

visory roles needs careful study.
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Of 5he teachers, 77- percent said, they -have a'clear understanding

of their role in FAY alwhys'or almost always. Sixty-itwo percent in-

dicated they understood the roles c' their fellow professionals always

or almost: always. -There is a very strong feeling of role understanding

among Farragut area teachers.

.0e teachers definitely feel that they' and.their fellow workers
.

. . #

have the needed competence to participate in ESY. Eighty-six and six-

.,

tenths percent of the teachers feel this, way about themselves, and 90.6

percent feel this way about their-fellow Professionals./

:.Only 31 2 percent of the teachers felt that systeM policies were

always Or almost always so clear that they could fulfill their respon-
1

sibilities with little or no frustration. According, to teachers, the ESY
#

Program calls fet new approaches to teaching, and new responsibilities;
k

and there is some question about some of the new demands.
-

.4,,.
. . /

* ,'Most teachers felt that they had'the needed authority to carry out
,r

.

their.job'in ESY.

.

Staff Satisfaction

Of the teachers, less than half (43.6 percent) feel a genuine sense

of achievement,from their work in ES'? always or almost always. OrAy
r

30.7 percent of ehe teachers said that they received recognition from

their administrators always or almost alWays, and only 34.1 percent

indicated recognition from fellow teachers. Since recognition has been

established as one important factor that contributes to teacher satis-

faction, this finding deserves acme spetial,study.

There is little doubt that administrators. and supervisors.feel a

-sense of satisfaction from their participation in ESY. Eighty percent

indicated they feel this way always or almost always. They also indicated

,.

,
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a strong sense of recognition by the adrnistLbtion and teachers for

their work in'ESY. There is eveAy reason to conclude that the adminis-,

trators and supervisors who work in ES? have a high level of personal

satisfaction.

Decision Making and Cchi\munication for ESY

The evidence indicates that the decision to implement ESY in the

Knox County System and the f..ecision to start the ',!pilot program" in the

Farragut community were highly centralized and ;Jere made with little effort

prehensivc feasibility study. Teacher -T edministrators,pnrepresentatives

1 .to provide for input from administrators and teachers. There was a con)-
,

from the community were included on the committee responsible for the

study. The work was well done,, but there was little effort to maintain

close con=unication between the committeeand teachers and, administrators

in'the schools. As a, result, teachers and building level administrators

found out about the decision shortly before it was made public. At this

-

pqint, teachers and local administrators became 'Significantly involved in

operationali!zing plans for ESY and implementation.

k,
Administxators. Sixty -e ght and eight-tenths percent of the admin-

...a ) .

istrators indicated on the "Opinionnaire for Teachers and Administrators"

that the organizational structure provided them with the,opportunity for

direct input in decision making and policy development for ESY'arways or

almost always. This is a strong reaction and probably indicated the effec-

tiveness of the Administrators' Committee as a policy-forming and decision-
t,

making unit. There is also an indiCation of high quality informal and

1

formal communication between the central office and local schools that
.- s 1,1. . .

contributes to,the administrators' feeling of being "in" on decisions..
$ 4)

Evidence from the interviews and the opinionnaire would support the idea,
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that "supervisors" are a, crucial communicationil.ak between administrators
. .

in the local schools and central office personnel.

Eleven administrato?s from local schools and the central office

respoaded tc the "Decision POint. Analysis" instrument. Sixty three and

six tenths percent responded that they either made the decision or recom-
x

mended the preferred action for participation in ESY. This is a strong

feeling of involvement.

It was startling to find that 81.1 pengent of the administrators

indicated that they either made or recommended the prefecred\action for.

the particular schools to participate in ESY. Eidence from the interviews

indicated this was a "closed" decision made'by the School Board. It

appears there is a strong info'rmal system of communication among the

administrators in. the Knox County School 'System.

More than 50 percent of the admfFNtrators said they made the decision
.

for a particular persorAo participate in ESY.

Most of the principals feel that they either mike the decision or

recommend the preferred action in t* following decision areas:
4

1. Decision to change the job description IO'f a principal

.2. Decision to change the job description of.a teacher

3. Decision on the performance of a teacher

More than-50 percent of the admiAistrators feel that they only

provide information on decisions to change, plan, develop objectives and

evaluate the orientation and professional development program for ESY. The

eadMinistrators obviously feel these decisions are made at the central

office level..

None of the administrators felt he made the decision to use the quin
.

mester. Almost 50 percent indicated that they had no part in tie decision.
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In general, the administrators have a strong sense of power in

deci sion-Aking. However, there is vermbrong agteeme nt that they have

no dower on certain decisions that ere Made at another level of authority.

Teachers. Accordingto data from the "Opinionnaire for Teachers and

Administrators," only 29.4 percent.of the teachers indicated that thet
organizational structure "i)rovided -them the opportunity for direct input

in decision making and policrdeveloliMent for ESY always or almost always.
4

This is-a strong indication of a 'feeling powerlessness, and data from

the "Decision Pdint Andl9sis" are even More revealing) Siqsty-four and six-
.

tenths percent said they had no Art in the decision to participate in

and'82.9'perPAnt. said they had no part in the decision for a parLcular
0

. - -.school to' participate.
. ,

,.).: .
-. ,. -

Approximately 45 percent said they made* recommended the decisiOn
0 u

0 0
(1for their own participation in,E-Sy; but, more than 50 percent only provided-

,

.
. - 0 0

information. . ,'"/

. . '
0 t.

.. , - . ..

Basically, teachers.felt little sense.of power in the"decision'tb".A.
. o

change" the jOb description of a'piAltipal or teacher, evaluatera

or principal, or change the ESY progrmal. 4:seVenty7two-percbmt of
0

r. .

teacher

0 0
tbeoteachers

indicated that ,they had no part in planning the professipna' development;

program for ESY -, and 60.8 percent said they had no part in settinb the

objectives fox3the program.

Eighty-one and five tenths percent of the teachers responded that

they no rt in the decision to use the quinmester plan of operation

for ESY. This is'an extremely high indication of lack of involvement. In

view of the "mountain" of research that shows that individuals who participate

in developing decisions are more likely to have the skills, underStandings,

and motivation to carry out those decisions, it appears the Knox County

School System should"exakne their`' decision-making prvess.
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Supervisors. Eight superviserS responded to the "Decision Point

Analyils."
-

Fifty bercent of the.supervisorb insaid,they had no part
1,

' ,either the detision for Knox County to participate in ESY or the decision
,

t a
for a particular schoo l to,partidipate. Sixty-two and five-tenthsper.-

0 .

cent indicated no part in the decision for individuals to participate.

SeveiltAive percent of the supervisors reacted that' they either had no

a
part or only prOvided informatipn for the decision.to change the orienta-

. - . :
\ . : . l, . . .

tion program for ESY, But, 57.2'percent said they eith(r made or recommended.

a 0
the decision on appointmdnts to committees to deve p orientation programs
. ..

,

for AY. In thi area the supervisor's show a feeling of "Tower" and it is

!:,
prohably an indication that central office adminiitrators rely heavily on

. supervisors for feedbadk from local schools.

Seventy-five percent of the supervisors -responded i. dt they had Pet

part or only provided information on the decision concerning who should

plan'the professional development prcgiam. Fifty percent oaf the $uper-

visorS said they either made or recommended the decision on the objectxvoS

for the profeisional development program, but 37.5 percent said they had
)9,

no part. Supervisors felt almost the same way about their part
4,

in decisions

concerning the operation of professional development programs,.but 67.5
4

percent said they had no part, or provided information only, on decisions-

for program evaluation.

Seventy -five percent of the supervisors said they had no,p, rt in the

decision to use the quinmester plan of operation-to implement ESY. 4

Decisions Concerning Curricultm

The last section-ot the "Decision Point Analysis" dealt x.ritti decisions

concerningthe new curriculum developed for use in-the ESY schools.

Responses to those items indicated that, in general, the Knox County

24: )
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. curriculum supervisors perceived themselves as having had,zleiger role
. .

3
r=

A 4-`,*-In decision making, with regard t0the curriculum than did ;te4Chers or

e

administraeort; associated with the ESY Program: .

- %-
Regarding the decision to develop the new urriculum, 5t"percent of

N.
0 the supervicprs felt they had either re6irimended Ole preferred decisicr-/-

.
, . . .

...--
u

or made tt (37.5 percent said they lad actually made the decision), while .
''' t

2,1 7.'A

only 27.3 percent Kthe aiministrators and 21.7 percent 581 the teaChers
-, .

.7.
_ ,

.
.

. -.

felt tfiey had had this level of input. More than 63 percent of,the

'')
administrators said they had provided information °rip", and 68 perceft

ofthe teachers felt that th4y.had had no input at All in conne ion with

this decision. % I.

..'

Supervisors felt much more resPOnsibleforforMulatinggoals.and
. .,

A r .

objectives for the new curriculum than did 'teachers:or administrators.

,
. 0-

'- -1'
Responses in the Categories Irecommpnd! ot 'make the..8ecision' 'totaled

V-
..,4. ,

, .
. . -,

.0.5 percent for Supervisors, 42.9 percent f.r teachers, and 27.,3 percent
,

- ._ ,.i i

. ..4," .

for adminktrators: Forty percent of eteachers felt_they had notr... .,participated at all in the formulation.of'goals. Almost three-fc.urths
a

of the Admi_listrators responded that they ,had drily provided information.
. .

...,

Supervisors claimed more respOgSibiliti for ehe'otecision to de lop

. .
curriculum modules '(37.5 percent said .they had made o f. re6mmended the., _,

.. =

ision) than did teachers (30.1 per ent) or admihistrators-'(27.3 percent).*

Hot4ever, the, supervisors SS a group were widely split on this issue: '37.5

percet-saidthey had_ma.de the decision, while' 37,5 percent said they had
TL

not participated at all. the remaining supervisors felt that they had
.

provided .:.aformation,only. Nearly 60 percent of the teachers responded

that hey had had nc part In the:decision to develop curriculum modules.

Apparently ESY aeministra:tors assumed the principal responsibility

for deciding to employ teachers to write the curriculum modules: 45.5 percenl

.
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1 3

,

of the administrators said they had made or recommended the'decisioA,
. 5 .

Si

..
.

while 37.5 percent ofvthe supervisors and 22.8 percent. of the tedchers.

felt' that they ha.0 had the same level of input. Almot two-thirds of

the teachers and more than one -bird of the supervisors said they It'ad.,,-, ...

..; *
l',not pgrticipated in the decisionito employ teachers as module writers., ,

,''''
Similar proportionSIof=pupervisors (3/"..5 percent)oadministrators "-

1.: . 6
.

(36.4 percent), gnd teadhers (330 percent) responded that they' had ,
4
/

1 .

recommended or made the decision concerning guidelines,-to be used in_.
.

developing curriculum modules. Again there were significant:splits

within the three group:: yith regard to extent of participation in ehis\
A

2
---

.-decision. Almost 60 percent of tale teachers and 37.5 percent of the
4

superviors replied that'they had mitt articipateePet all in. decision,

while 54,5 f,ercent of the administrators felt that i.he had simply provided
t _

I
information

Superivisors and teachers aipmed vincipal responsibility for .

..
, .

.

content ofcurriculum modules. Responses in the 'make' -or 'recommend'4
. s .

. ,columns' included 62.5 percent.for superviSors and 48,3 percent for teachers;
A

\
'but onl'y 5.1 percent' for administraions. however, t. attern oc 'some. .

involved -some not invokved -J continued for supervisors and teach is: 37.5

percent ot the supervisors and more thad half of'the teachers'felt that

*they had not participated or 1.!41 provided information only for-the decision
4 .

..

concerning specific content of the Curriculum-modules.
,c

Almost three-fourths (73.6 percent) of the ESY teachers felt that they

were able to make or recommend the decision regarding the extent to which a

turr:culum module was used by the classroom teacher. Yet even in this area

which inv..,Ives what an individual teacher does in his own classroom, nearly

20 percent of the teachers said they,did not participate at all i.. the
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de.i ion. Half of the supervisors felt they were responsible for making

ox recommending this decision, but 37.5 percent said they had no input.

%;%3 administrStor reported that he had actually made this particular

decision. nut 91 fereent replied that they had recommended the decision
-

%;5r provided information.

.+

Supervisors (62.5 percent) and teachers (59.6 percent) assumed most

of the responsibility for making or recommending the decision. to modify

and/or revise the content of curriculum modules. Only 27.3 percent of the

administrators reported this extent of participation in the decision;

63.6 Fercent felt that they had provided information only.

Responses to this curriculum section of the "Decision Point Analysis"

indicate rather clearly that teachers, administrators, and supervisors
.

associated with the ESY Program perceived decision making with regard to

the ESY curriculum as highly centralized. High level administrators and

three supervisors (primary, middle, and secondary level supervisors) at

1

the central office formed a curriculum steering committee which was respon-

sihle for making most of the curriculum decisions; principals at the schools

(-he building level administrators) and content area supervisors viewed

their roles as negligible in some cases, providing i4formation only Tn

other situations. Content area supervisors and teachers saw themselves

as having more power in making the decisions regarding module content,

'usage, and revision than in any other areas.

Approximately one-third of the ESY teachers felt that they had parti-

elpated substantially (that is, .ither recommending or making key decisions)

in the curriculum development decisions. These undoubtedly were the

teachers who helped formulate objectives and/or wrote curriculum modules.

Bt.t approximately half of the teachers reported that they had not participated

127 1.'7',:1)
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at all in curriculum decisions. Even in connection with the decisions

that could involve teachers most closely, i.e., module revision, and

extent of module usage in the classroom, one quarter of the teachers_

perceived themselves as havirg played no role.

Psychological and Technical Support'for Teachers

Approximately 57 percent ?f the teachers,responded via the "Opinion-
.,

naire for Teachers and Administrators" that when have instructional-

problems, consultants with appropriate subject matter competence are or0
44

the-staff always or almost always. The. teacher also responded positively

to the following dimenSions of instructional support:
. -

. .
.

i

1. Instructional consultants are accessible when needed .

/
12. The quality of supervisory serv4ces is adequate br better

,3. Instructional consultants are a source of technical help

4. Instructional consultants are competent to help local schools
with curriculum development and evaluation.

However, less than 40 percent of the teachers said instructional

consultants are a source of new ideas for innovative programs alwayp orl

almost always. The same percentage (39.1) said these consultants are a

,source of psychological support always or almost always; and 33,1 percent

indicated they provide feedback always or almost always that helps them

improve their effectiveness.

Apparently teachers view instructional consultants as accessible

and technically competent, but not as sources of innovative ideas or

psychological support.

These findings indicate that teachers are not wholly satisfied with
A

'the instructional support system. Going back to the section of thequestion-

naire on '3taff satisfaction, only forty-two percent of the teachers responded

that they are always or almost always satisfied with the program of in-
4

'structional'supervision for ESY.
0.

4 1:1
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. Summary,. ConcNsions and RecOmmendations

1. ,,..In view of the time limitations, the program of orientatiOan81
-.4.

development for administrators and supervisors was remarkably
i

...,.. . ..

effective. Basically, administ-lators and superviserS have very
\

positive .feelings about the program. However, there was a strong

feeling that there simply was not enough time to get'ready for the

prograffi. This caused a lot of probl6ms that could have been
4 -,

.

avoided.
i

The admini6trators and supervisors alo indicgted a lack
,

'....

'N
of involvement in 'the planning of the professional development

. .. . ..,

program- 'There was a definite,gdcation the program needs to be
. . . , -.

"t..

continued as ESY continues to develop..

'.1t is recommended, that the program of professional development

for administrators be continued and extended with more emphasis. ,

on the &Ilowing:

.a. Greater involvement of administrators and supervisorg in
planning and evaluation of program

b. Relatively greater emphasis on needs analysis, program
development, and program evaluation

c. More structure for program

d. More transportation of ideas among schools

e. More opportunity for Visitation of other outstanding
programs

In general, the teachers did not react favorably to the program of

orientation and professional development for teachers. There was

a feeling that time was too short. They failed to get the modules

early enough to prepare for their use. ;Many teachers are not using

the modules, and some are not using then; effectively. The. eachers.

who participated on the curriculum committees and those who wrote

the modules had great professional development experiences. But,

1 29
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other teachers did not. These teachers ,felt left 'out of docksions

related to curriculum development, and did not consider tbemselves
.

-±.,,

., ready for
.

tile. p gram. They did n6I react favorably to the program
10 -

of professibnai development on the "Opinionnaii-erfor Teachers::
0.

Y
, 4

They did not feel that tg'y wev. involved.in'the planning or evalua-,

j .
tion of that program. ,,ere is a strong indication of back of con-

=,

sistency among the'programb of professional development that ockurred
. 1 ...,

at the local 'school level. I

.

1,
. J .'

The Summer quinmester participants hadca much more positive

..

.

reaciton Co ESY in geberal than nOn-participqnts. The participants

,were heavily involved, and tliere:Isop need to get the rest of the,
%.,

. .

. . r
teacher's involved; the program of professional development is one
, . .

way to do' it.

It is recommended that consideration be given to the following

factors in the development.of the program of professional growth.
-

fOr teac4rs:

a
a. Greater :Involvement of teachers in planning, implementing

and evaluating the program .

b. Moreemphasis of teacher evaluation of modules

c. More empliasis..ott.ceacher cooperation in the development
and revision of modules

(Wloration of development,*usage, and revision of
modules could be the focus for an intensive professional
edevelopmen program.)
,4

d:. More emphasis on planning and implementing professional
development programs at the local school level with greater
cooperation among schools

e. More opportunities for teacher visitation of outstanding
programS.

'I', Continued emphasis on the evaluation of the work Of the
curriculum coMmittees with "across the board" involvement
of teachers in this process.

3. Administrators, supervisors and teachers feel that-they have a clear

1 30 el,
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under-oinding cif their role in ESY and the authority and competence

tocarry it out. However, All Of the administrators and supervisors

Indicated that their jobs iiad changed substantially as a result of

ESY and that there was justmore to do. Some adjustments had'heenb

made; but in a substantial number of cases, administrators and

isupervisors were burdened by the new responsibilities and felt that

they were overworked and, in some cases, forced'to neglect certain

aspects of their work. It is recognized that some of this was

caused by the newness of the program.

It is recommended that job descriptions for principals and

supervisors be carefully developeand examined in view of ESY.

Adjustments should be made if necessary.

4. Administrators and supervisors feel a genuine sense of achievement

and satisfaction from theirXTork in ESY. However, only half the

teachers share the, same degree of satisfacti6n, and only a small
400

perCentage of teach rs expressed the feeling that their administia-

tors and fellow students were a source of recognition,.

4

,....."21t is recommended that administrator s attempt to determine

why teachers do not feel a very great sense of achievement, and

why administrators are not perceived as a source of recognition

by teachers, and then attempt to develop a definite plan for action.

5. Administrators in the Knox County School System have a strong sense'

of power in decision making. They feel that they.are "in" bn what

is going on in the system. They indicated a heavy sense of involve
,

malt in decisions relating to ESY. Ttiere is evidence that this is
"",%

a function of strong communiation linkages that are both formal

ah41 informal.

1 31
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6. Basically, data from.all sources indicdte that teachers felt4 k .
4

\littleIense of power in de0.sions relating to ESY, job descriptions

for teachers and administrators, curriculum developmat, and
4

evaluation of teachersan8 administrators.
4

It is recommepded,that a study be designed. to determine more

Specificlly why teachers felt this way, and that- plans be

A

A.

developed to-assure greater involvement klrf teachers in decisions

which will affect theirllives'in such crucial ways.
*.

-.
.

7. Supervisatsfelt a lack ofpower in decisior6n ESY, They even
3-

,
1indicatedt lack of power in the platning and eValuation of the

i-,

(1 .

program og\prefessional development for ESY. Supervisors have

ra heavy stake in this program. They have yorked long hours, are. --.

? ,heavily committed, and appear,to-bepmpetent.
. . .:

rIt is recommended that an attempt be made to find 'Out more

about the feelings of supervisors on involvement in decision-
*

making and that an effort be made to get them more involved.

8. Teachers are not entirely satisfied with the instructional

support systeM for ESY. They view _heir supervisors andfother

instructional consultants as etent technically, but not as

sources of psychological support or feedback that would help them

improve their effectiveness. These findings should be studied

in connection with item 114 aboN since the quality of psychological.

and, technical support fin, the program would certainly4lave a

132
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bearing on the sense of achievement and' satisfaction'teachers

' derive from their Work.'
.
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G. COST ANALYSIS

George Harris and O.K. O'Fallon

A\Ft of three instruments (see Appendix C) has been developed to

collect information needed to do an analysis of costs and compare these

coststhat is, the costs of the Extended School Year operation--to the

three previous years. The instruments consist of the following:

A. A building level data fdim which includes basic information

such as the name andlocation of the school, the grades in

the school organization, and a brief description of the school

instructional organization. This form also asks for teacher

schedules, class enrollments, and teachers' aides' salaries.

B. A district level data form which identifies the total number

of teachers in the county; number of teachers in each attendance

. ,

unit in the Farragut district; the number of students in average,

daily membership by the county and by the units within the

Farragut district, cosh "and size information relevant to

'buildings and sites, instructional space available at each

attendance center, and information relating to equipment.

C. An Extended School Year Cost Analysis Breakout Chart for three

fiscal years before and following the beginning of the project.

Accounts included range from the twenty-one hundred (2100)

series to the forty-one hundred (4100) series.

The instruments were developed and presented to the:members of the

school district centra)ffice for comment and criticism. Revisions

were made in the instruments to make them easier to use and alsa to make

them computer usable.

The instruments, when used by the school district, will provide data
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which will make it possible to answer two questions. The first, "What

are the costs per pupil of the educa ion programs under the Extended

School Year as compared with the costs of the programs in the Farragut

district during the three years preceding the project?" The second

question: "Will increases in the operatio

Year Program be offset over a period of years by reduction in capital

cost of the Extended School

outlay costs?" The extent to which these'two (14estions can be answered

depends upon the extent to which.the data requeste from the schOor

district can be supplied.

The instruments are now in the hands of the school district and the

data are in the process of being collected. As the data ecome available,

they will be subjected to computer analysis by a program.v similar to

the one used in the cost analysis of secondary school vocational--

technical education programs recently completed by researchers from the

Department of Educational Administration and Supervision and the Bureau

of Educational Research and Service.

It is anticipated that the data will 6e available in the near

future; that the computer program can be modifi'd to receive and analyze

these data; and that a progress report can be made'avaiIable soon. The

first progress eport will include a cost comparison of the first" two

quinmesters with the three-year average cost preceding the beginning of

the project. A second progress report will include analysis of the data

from the third and fourth quinmesters compared with the three-year

average and a cost of the four quinmesters compared t4itn the three-year

-past.history. The final progress,report fox the first full year of

operation for the project should follow the end of the summer quinmester

and relate specifically to the cost of the summer quinmester with

the three-year average and then specifically to the total operation of
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the five quinmeSter., with the threc-year average. The dimensions of

the computer program for analyzing the data will depend to a degree

upoil the extent of availability of data. This can the judged with more

accuracy as soon as the first ful4 set of completed instrments is

returned from the school district.
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H. A SURVEY OF VOTER OPINION ABQUT THE EXTENDED SCHOOL YEAR
Jerry Kondwros

overview

As part of the effort to evaluate the Extended School Year Program

in Knox County an opinionnaire was developed and administered via mail to .

sample of 383 residents of Knox County. The purpose was to survey

community attitudes about the Extended School Year Program and to assess

the degree of positive or negkive attitudes in the community relative to
A

certain programmatic components of the Extended School Year Program.

a

Sampling Technique

The sample :Selected was representative of two school areas Within

the Knox County School System. the first, identified as the Cedar Bluff-
.

rarragut School area, contained families rf. students who actually partic-

ipated in the Extended School Year Program. The second area included

residents of the Halls Community, whose schools did not participate in

the Extended School Year Program. In order.to simplify further inter-

pretation of C.is report, the 'two areas surveyed shall be identified as

first, the' Target Area (Cedar Bluff nd Farragut Communities)' and second,
t

the Non-Target Area (Rails CommUnity). Populations of each area were

identified by voter re4istr.:tion records obtained from the Knox Cowley

Election Commission. Total population of "the Target Area (North. Cedar

.1-
Bluff precinct) numbered 2,198, while the Von-Target Area (Halls precinct)

reflected a total of 3,368 registered voters.

In an effort to obtain an equal sample from each area, a systematiC

linear random sampling technique was employed. In the Target Areeevery
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0,

eleventh name was Selected from the voter registration records, while

every seventeenth name was sele.ted from the ,voter registtation ordh

in the Non-iareet Area. fla-resdlts were: the Target Area sample equaled

191, and the, Non-Target Area sample equaled 192, -A copy of the cover

letter and questionnaire (see Appendix D ) was mailed to each person

,identified within the Target;and Non-Target areas, creating a total sample
,

of381 :residents.

The, return response to the questionnaire totaled 42.8 percent ot the

383 sampled, or a return of 163 Cempreted questionniiires. Following this

Ireturn a telephone follow-up ,oeedurtS was employed asin effort to increase,
1

returns. This follow-up procedure wlis directed ata 20% selected sample

of delinquent returnees. This method produced no additional responses.

Before adequate it,terpretation these data can. be accomplished, it must

be noted that the results incorporate some degree of sample error, die to

the fact that the recommended, sample size of 3631respondents for the total

population of 6,566 was, not achieved. The numbrt of respondents, represenls

sori:e 21,i percent of the population of registered voters it the Target and

Non-Target areas.

.

Presentation and Analysis or. Data

Total :tesponses

.

the data shall first be presorted as total, responses from both the
.

Target and Non-Target Areas. .These data indicate the extent of agreement

dr disagreement of the sample relative to certain aspect§-of the Extended 4,

School Year as reflected on the questionnaiie.

The data !tt this section, as well as the remainder of this,report,

shall be presented.in the form of Mean scores, frequencies and percentages.

Interpretation of the mean shall be as follows:
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.team scores of 1.00 through,2.99 indicate agreement, with 1.00

reflecting 4trong agreement; mean scores of 3.00 through 4.00 indicate

disagreement, with 4.00 indicating strong disagreement.

These results, °ace again, represent only42.8 percent of the total

recommended sample size of 383 respondents,. but should, even in view. of

this limitation, provide constructive insight into the,attitudes of the

Knox County community about the 'Extended School Year. The data presented

in Table 1E1.1 combine both Target and Non-Target areas.,

A one-sample chi-square test revealed that for every item on the

questionnaire, the proportion of agree - strongly agree response& was,

significantly greater than wbuld be expected on the basis of chance alone.'

The inference.to be drawn
C
is that at least his sample of tla voting public.

,

is quite positively oriented toward ESY and toward educational,programming

A'
of'the Knox County Schools.

I.

The statement which received-the highest rating was statement

'Every high school student should h44e the opportunity to select

or choose several courses which are of interest to him or her:'t.

The mean score was 1.462. Approximately 58 .percent, or ninety -foir
7--
respondents, were in strong agreement with this statement,

The statement to whia responses were most.negative was statement

p:

'111ave received as much.information about,the'courses of study,

in the Extended School Year as I need to know.'

This statement possessed a mean Score of 2.,7bi indicating slight

disagreement by 42.3,percent or sixty nine respondents. By collepsin

the response percentages in the "D" and "SD" columns it vas found that

58.1percent of the, respondents indicated a desire to obtain more specific

information about the courses of study in the Extended School Year.
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thp hnd, the general inforration.cwpaign implemented to -

inform the (1'._,rinity about the Extended SchOol Year.'has proven very vtivetive.

i-!4C alt0
N

indloate that i 3.b percent of the respondents have receive4An4nyh

\,into-imatibn to know what the Extend.,d School 'x r is about' (Statement A):

Further examination of fable 11.1 indicates the 145.110%;:ing positive

(:ommtinity attitudes toward various supportive concepts relative to an ESY
p

Program.
.

Ind .:on- Target Area respondents.

15 89.6 perC'eat of the respondent agreed (X = 1.604) that while the
ESY may not reduce educationa it can provide fo- greater
use of school buildings and relieve overcrowded schools.

2) 82.8 percent of the respondents agreed (X = 1.811) that an elementary
student-44010 works with two or morn teachers in a team has more
advantads th-a if he or she worked with only one teacher per year;

this statement could be interpreted as a positive inclination -owai'd
the team teaching and open space concepts.

3) p1.6 perZ..ent of respondents agreed (X = 1.771) that familieS,
shouldselect vacation seasons and not epend on t'' usual summer
school vacation period.

-4) 77.3 percent of the respondenti agreed (X = ,1.967)'that the ESY
Program should be offered to other 'parts of,the county.

3) 73.6 percent of ihe rezTondentg agreed (X = 2.129) that schools
can be organ.Lzed so children tian return from vpcations at different
times withyut causing Cram special voblems or hardships.

')172.4 percent of the respondents agreed (X = 2.067) that the Extended
1ohool Year could improve edfication,in Knox County.

respon-
dents
In addition, Table 1II.1 indicated that 65.7 percent of the respon-
dents polled agree,(X = 2.267) that theKnox County Schoolb are
providing adequate educational programs for their students.

A Point which bears emphasizingis tha data presented in,Tah1q

111.1 indicate agreement or all ten presented to both Target

farget*Area vs. Non-Target'Area

J order to obtain more precise insight into voter .opinion concerning

the Extended School Yedr,'respopdents ware classified as Target Area ---

e'l
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TABLE III.1

QUESTIONNAIRE RESPONSES FOR THE TOTAL SAMPLE
(Including Target and Non-Target Areas)

Jr"-

Ftaterents

'Responses by Percentage
1 2 3 4
SA SD

No Mean
Res.onse Res onse

A. I hove received enough information
to know what the Extend.ed School
Year is about.

19.0 54.6 18.4 64. 1.8 2:119

3.7 8.0 2.067

B. lac Extended School_ Year can
improve education in Knox County.

17.2 55.2 16.0

C. The Extended Schoo; Year Program'
should be offered to other parts
of the county.

22.1 55.2 11.7 3,7. 7.4 1.967

D. Families should be allowed cc
select the season they desire for
vacation and not depend on the
usual summer school vacation 1'v
period .

I -

i36.2 1-5.4 9.8

-

:2.5 6.1 1.771

y

E. While the Extended School Year
may not- reduce educational costs,

_ it can provide for greater use of
school -Juildings and relieve
overcrowded schools.

48.5 41.1 6.1

,

1.8

1

/.5 1.604

,

4
F. I have receivedias much infor- 0

elation about thh courses of study
in the ?attended School Year as I
need to know.

-6".7----, 31.3 42.3

-

).6-.0

,.

3.7 2.701
r

G. Every h.,a school s.tudeat shoulehigh

have the opportunity xo ,select or4
choose several courses4Aich are
of interest to hira or her.

.

57.7 36.8. ,
-

2.5

.

-

1.81 1.462-

II. An eleeentary student who works
With ..t^wo,or-more teachers in.a
team has nore advantAges than if
he or she 1,-.)rked. with only one
teacbor per year.

35.6 47.2

.-

12.3 2.5 2.5 1.811

I. Schools can be organized so
children c-n return from vacation
at differenttimes without causing
them special pi-t,' lens or hardships.

15.3 58.3 15.3 6.1 4.9 2.129

J. Ili!, v.,14+-,. Count,/ Schools are pro-
. viditir, iititentK, with the kind of

cdticatIonil exper tne.? that they
need.- --- -

8'.6 57.1 15.3 8.6 10.4 2.261
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those respondents who live in the Farragut, Cedar Bluff or Ball Camp

School Areas, and Non-Target Area --- respondents living in the Halls

It should be noted that the following data represent total responses

of each grJup, that is combined responses of both parents and no,.-parents

in the Target Area and the-Non-Target Area.

Analysis of Tables 111.2 and 111,3 reveals differing positive atti-

(

tudeS between Target and Non-Target Area respondents. The statement which

received the highest level of agreement was item G: students should have

the opportunity to select or choose several courses which are of interest.

in total, 95.6 percent of the Target Area respondents indicated agreement

(TC= 1.425) and 93.2 percent of the Non-Target Area respondents also agreed

(X = 1.507).. The statement which received least agreement from both groups

,was item F indicating that respondents have received as much information

about the ESY courses of study as they need to know. Only 42.7 percent

of the Target Area respondents indicated agretment (X =.2.624) with this

statement, as compared to 32.5 percent of the Non-Target Area respondents

(R = 2.792).

Chi-siare statistics significant at, the .01 level indicate that

Target Area r2sponienrs are m,ch more positive than those in the Non-Target

Area abo It the following three statements Alai are supportive of the

Extended School Year:

1) Statement E - While the ESY may not reduce educational costs it
can provide for greater use of school buildings and relieve"
overcrowded schools. 0

Almost 96 percent of the Target Area respondents agreed (X = 1.483),
while E2.4 percent of the Non-Target Area respondents agreed (X =

This statement ranked second ir. both voups,in t,,rms of the percentage
of respondents in agreement and positive group means.

,e.) Statement 0 - Families should be allowed to select the season they
desire for vacation and not depend on the usual summer school
vacation period.
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TABLE 111.2

RESPONSES BY PERCENTAGE FOR TARGET AREA (CEDAR BLUFF, FARRAGUT
BALL CAMP) AND NON-TARGET-AREA (HALLS OR OTHER).-.

(Combines Both Parent and Non-Parent Respondents in Each Area)

Response by Percentage *

Statements

Target Area Non-Target Area
1 2 3 4,
SA A D SD

1 2 3 4

SA A SD

A. I have, received enough infor-

mation to know what the Extended
School Year is aoout.

25.8 51.7 14.6 5.6 10.8 58.1 23.0 6 8

B. The Extended School Year can
improve education in Knox County.

20:2 58.4 13%5 ---- 13.5 51.41 18.9 8.1

.

C. The Extended School Year Program
should be offered to other parts
of the county.

s

21.3 65.2 7.9 ---- 23.0 43.2 16.2 8.1

D. Families should be allowed to
select the season they desire
for vacation and not depend on
the usual summer school vacation

. period:

34.8 53.9 5.6 ---- 37.8 35.1 14.9
.

5.4

E. While the 1xtended School Year
may not reduce educational costs,
it can provide for greater use of

school'buildings and relieve over
crowded schools.

52.8 42.7 2.2 ---- 43.2

.'

39.2 10.8 4.l

F. I have received as much infor-
nation about the courses of study
in the Extended-School Year as I
need to know.

9.0 33.7 37.1 15.7 4.1 28.4 '48.6 16.2

G. Every high school student should
have the opportunity to select or
choose several courses which are
of interest to him or her.

59.6
-

36.0 1.1 1.1 55.4 37.8 4.1 1.4

H. An elementary student who works
with'two or more teachers in a

team hasmore advantages than if
he or she worked with only one
teacher per year.

36.0 ' 47.2 11.2 3.4 35.1 47.3 13.5 1.4
1

'

I. Schools can be organized so

children can return from vaca-
tions at different times without
causing them special problems or
liardships.

18.0 59.6 14.6 3.4 12.2 56:8 16.2 .9.5

. ,

J. The Knox County Schools are pro-
viding students with the kind of
educational experience that they
need.

----- ------

_5.6 57.4 13.5 10.1 12.2 56.8 17.6 6.8

.

* Target Area and Non-Target Area rows may not equal 1007. due to the
exclusion of non-respondents.
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TABLE 111.3

MEAN RESPONSE:; FOR TARGET AREA (CEDAR BLUFF, FARRAGUT,
BALL CAMP) AND NON-TARGET AREA (MALLS OR OTHER).

(Combines Both Parents and Non-Parents,in Each Area)

Mean Responses
Statement Target Area

2.00

Non-Target Area

2.260 .

t I have received enough information to know
what the Extended School Year is about.

B. The Extended School Year can improve educ-
ation in Knox County.

1.927 .2.235

C. The Extended School Year Program-should be
offered to other parts of the county.

1.857 2.104

D. Families should be allowed to select the
season they desire for vacation and not
depend on the usual summer school vacation

1.690 1.870

E. While the Extended School Year may not
reduce educational costs, it.can provide
for greater use of school buildings and
relieve overcrowded schdols.

1.483 1.750

F. I have received as much information about
the courses of study in the Extended
School Year as I need to know.

2.624 2.792

G. Every high school student should have the
opportunity to select or Choose several
courses which are of interest to him or
her.

1.425

.

1.507

U. An elementary student who works'with two
or more teachers in a team has more
advantages than if he or she worked with
only one teacher per year.

1.816 1.806

I. Schools can be organized so children can
return from vacations at different times
without causing them special problems or
hardships.

2.035 ' 2.243

J. The Knox.County Schools are providing
students with the kind of,educational
experience that they need.

'2.325 2.203,



ibis statement ranked 3rd in both groups in terms of the percentage
of respondents in agreement. A total of 88.7 percent of the Target'
Area respondents agreed (X = 1.690), as opposed to 72.9 percent of
the Non.narget Area respondents (X =

3) Statement, C - The Extended School Year Program should be offered
to other parts of the county.

yhIle86.5 percent of those respondents who live in the Target Area.
favored this statement+ (X = 1.857), only 66.2 percent of the Non:-
Target' Area respondents agreed (X =,2A04)ko this' idea.

It seems worthy of note that a substantial majority of both Target

and Non-Target Area respondents is.in agreement with every statement except

that dealing with the need, to know more abobt ESY courses of study.

Respondents Whose Children Attended Farra ut aor Cedar.Bbff S.ghools.
vs. Respondents Whose Children Attended Halls, Ball Camp or Other Schools.

The data presented in table 111.4 represent the$ean attitudinl

scores of parents whose children attended ithoseschools pw:ticipating in

the Extended School Year Progiam, i.e., Farragut and Cedar Bluff Schools,.

as compared to those parents whose children attended schools other than

those participating in the Extended School Year, i.e.; Ball CaMP, Halls.

In general, the data revealed that respondents hose children

participated in ESY had a more positive attitude toward that program

than.thosA whose children attended'other Knox County Schools. Dif-

ferences between the two groups were statistically significant on only two

statements, however. ESY parents were much more committed (chi-square

significant at .01 level) to the belief that the Extended School Year can

improve education.in Knox County (Statement B) tIan were non-ESY parents.

A chi-square value significant at the -.05 level indicated that ESY, parents

also believed more strongly than non-ESY parents that ESY could provide

greater use of.school buildings and relieve overcrowded schools (State-

ment F).
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TABLE 111.4

MEAN RESPoNSES FOR THOSE WHOSE CHILDREN ATTENDED FARRAGUT OR
CEDAR BLUFF SCHOOLS vs. THOSE WHOSE CHILDREN ATTENDED

HALLS, BALL CAMP OR OTHER:SCHOOLS.

.
...,

Statements

Mean Res" oases

Respondents whose Respondents whose
children attended.; children did not
ESY schools attend ESY sf-hools-

A. I have received enough infcirmation
to knar-what the Extended School
Year is about.

1.814 2.182
,

°

B. The Extended School Year can
improve education in Knox County.

1.905 2.344

C. The Extended School Year Program
should be offerea to other parts
of the'county.

1.977.
-

1

2.219
,

D. Families should be allowed to select
the° season they desire for vacation
and not depend on the usual summer
school vacation period.

1.833
,i

1.970
.

E. While the Extended School Yea'r may
not reduce educational costs, it can
provide for greater use of school
buildings and relieve overcrowded ,

tchools.

1.605 1.879

.

,

V..I have received as much information
about the courses of study in the
Extended School,Year as I need to
know. s.

.

.

2.610

.

.

.

2.818

.

T. Every high school student should
have the opportunity to select or
choose several courses which are

. of interest to him or her.
,

.

1.465
e'

1.576

.

11; An elementary student who works with
two or more teachers in a team has

. more advantages than if he or she
worked with only one teacher per
year.

,

1.767
. . f

4
.

.

1.788

I. Schools can be organized so'children
can return from vacation at different
times withoug causing them tpecial
problems or hardships. s

2.048

.

2.344

.

J. The Kne: County SchOols are providing

with the kind of educationa
e periences that they need.

.

2.325'
.

_______

2.094

Total Responses 43 33
.
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in all cases except statement J the respondents whose children

attend either Farragut or Cedar Bluff Schools presented a more favorable

mean score. While the difference between the two groups on Statement J

;gas not statistically significant, it might be hypothesized that ESY

parents exhibited a more negative attitude toward educational programming

in Znox County schools in general,not because they ar'e displeased by what

is going on in the ESY schools (indeed all other responses indicate they

are quite pleased), but, because they have some doubt about what may be
4

happening in other Knox County schools.

*:If the results of the present attitudinal survey can be considered

parehts of children in Cedar Bluff and Farragut schools have

developed very favorable attitudes" toward the new ESY.Program.

Total. Response by Sex

The total sample (163). included 37.4 percept male respondents and

62.6percent female respondents. The sex variable appeared to,have little

impact upon responses generally. ;Both male and female respondent means

per'statement item were compared, and on eight out of the ten statement

`'mean scores, it was found
k
that they varied less than .064. However, a chi-

square analysis indicated that there was a significant (at the .02 level)

difference between male and female responses ta Statement F. Women respondents4

showed much stronger disagreement with this item than men, thus indicating

a stronger need for information about courses of study in the ESY program.

Total Response by Age

Table 111.5 provides a basis for 'comparing teen scores per statement

item as str tified.by age categories. A briet overview of this crdsi.

tabulation points out 'that the most favorable mean score per statement was

A r-
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TABLE 111.5

MEAN RESPONSES BY AGE

A. I hive received' enough infor-

mation to know what the Extended
School Year is about.

B. The Extended School Year can
improve education in Knox County.

C._ The Extended-School Year Program
-should be offered to other parts
of the county:

D. ramilieS should be allowed to
'\ select the season they desire

.,/ for vacation and not depend on
the usual simmer school
vacation period.

E. While the Extended School Year
may not reduce educational costs,
it can provide for greater use of
'school buildings and relieve
overcrowded schools.

F. I have received as much infor-
mation about the courses of study
in the Extended School Year as
need to know,

G. Every high school student should
have the-Opportunity to select ,
or choO'se several courses which
are of intergst to him or her.

}j. An elementarY,student who works
with two or more teachers,in a
team has more advantages than if

' he or'she worked with.only one
teacher per year.

I. Schools can be organiXed"so
children can return frem,vaca-
tions at different timesswithout

,causing them special problems
dr hardships.

J. The KnoxCounty Schools are
providing students with, the
kind of educational experiences
that they need.

,Total number of respondents

--.-

, I

jotal Mean
18-32t 33-47 48-62 63+ Responses

**

2.356 4.948 2.028 2.000 2.119

**

2.125 2,145, 1.879 1.833 2.067

**

2.071 1.944 1.882 1.741 1.967

**

1.741 1.860 1.727 1.714 1.771

** *
1.593 1.672 1.514 1.571 1.604

** *

2.949 2.569 2.559 2.333 2.701

** *

1.373 1.569 1.500 1.143 1.462

. * * *

1.864 1:810 1.800 1.429 1.811

* * *

2.193 2.158 2.-029 1.857 2.129

.1/4* *
2.407 2.302 2.063 1.857 2267

59 58 36 10 163

* Indicates Age group in most agreement
** Indicates 'least agreement
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found' to exist in the (,.3-1- age category. The more negative (yet in agree-,

ment) means were found 1n the two age categories 18-32 and 33-47.

Chissquare analysis indicated that respondents in the age groups most

'likely td include parents of school-age children (18-47) were more skeptical

about the ability of ESY to improve education in Knox County (Statement B)

than, were respondents 48 years of age or older.

All age groups were most negative about Statement F; that- is, they .4,11

`needed more information about- courses of study in the ESY Program. ResponA2.,nts

61 years of age or older indicated that they had received mo.7e information.

about ESY courses than did any other age group; youn, persous 18-32 knew

least about the courses of study.

Sources of Information Concerning EgY

In order to determine hOw respondents pined information about the

Extende' School Yea-, the following que3tion was included on the opinionnaire:

My'maior source of information about the Extended School
Year Program has been from: (More than one may be marked.)

1. [] Community/P.T.A. meetings
2. [] Television/Radio programs
3. D Brochures/Pamphlets
4. [] Newspapers
5. []

,wily
Weekly NeWspapers

6. [] Other Adults
7. D Children

The following frequency count provides a summary of responses received.
4

As noted in Table 111;s6 the absolute freq,:en_y indicates the number of

respon4nts who marked that source of information, and the relative frequency
ti 4, v.-

indicates the percentage Of the totnl represented by the frequency in each

rosponSt cata.wry. (Percentages in the latter column do not sum to 100

because'rerspondents could check more than one category.)

f.7()
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TABU III,6

SOUI-US OF INFORMATION ABOUT THE EXTENDED
SCHOOL YEAR PROGRAM

Sources of Information

Absolute
Frequency
(number)

Relative
Frequency
4.ercent)

Daily Newspapers 10/ . 65.6i

Television/Radio -.'rograms °
673 . 41.1X.

Other Adults 63 38,7%.

tHildren 45 27.6%

Brochures/Pamphiets 32 ,,- 19.6%

Community/P.T.A. Meetings 30 18.4%

Weekly Newspaper 20 12.3%

Apparently the daily newspaper provided more respondents with

information concerning the Extehded School Year than did any other single

source. This is not surprising sinee the volume of news stories concerning

ESY has far exceeded the quantity of exposure for the program via radio

and television. The interest In ESY of a retired newspaper writur,has

resulted in submission of more stories to 1 ,:a1 newspapers than might

otherwise have been the case.

Interestingly enough, when two categories were combined, word of mouth.

(adt._!:s7to-adults and children -to- adults) dis ussion of ESY exceeded all

other media in provision of information to adults in this survey sampJe.

This suggests that the most efficNnt s.ay to inform people about' ESY may
1

uti thrbu Ji child and parent information sessions in schools.

IV"



Responses to Open-Ended Questions

In response to the open-ended qUdgtion asking individuals.what they.

like about the Knox County Schools, the following comments were received:

Likes
"Frequency

Administration

Dedicated teachers
ii 16

Well quali'ed teachers/staff
8

Concerned school officials
4

Cnmmunityroriented schools
2

Concern for public opinion
Organization of middle school cordept '.1
Adequate discipline

1

Curriculum

Vocational education opportunities/programs
10

Curriculum variety
8

Extended Sdhool Year approach
6

`Individualized instruction
5

Teachers/freedom to experiment with new educational
methods

4
Mu .ical progran,

4
Extracurricular activities; i.e., gymnastics, band,

chorus
3

New county-wide kindergarten
3

Team teaching
2

Girls athletic ,rogram
2

Drama programs
1

'Carter education in elementary schools
1

Speech therapy
1

Adult eveming classes
1

On-the-job training at Fulton Eigh School 1
toad sports prograM

1
The honor system, allowing studento,check own papers 1

Ancillary Services

Good transportation system
Good quality'lunches

4,

Excellent facilities
7
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In summary, the most frequently mentioned positive aspects about tint

Knox County Schools were as follews:

1. dedicated, well-qualified teachers
2. Vocational education opportunities
3. curriculum variety
4. excellent facilities
5. Extended School Year approach
6. Individualized instruction

Apparently, vieIl qualified; dedicated teachers form the backbone

24 responses

10 responsel
8 resRoil.ses

7 responses
. 6 responses
,5 respOnses

of programs in Knox County Schools in the minds of respondents in the

present survey.

In response to the -pen-ended,question asking respondents what they

do not like about Knox County Schools, the following comments were

a

received:

Dislikes

Policy

Frequency

Lack of discipline in schools 15
Transportation policy (must walk-if live 1.1 mile from
school)

Parents.not informed of student's work schedule 2

Dress code for students 1
Nepotism policy 1

Corporal punishment, 1

Problems in commu4cation with the board of education 1

Younger children having to get to school earlier than
older ones 1

Call school off due to snow/require make -up for snow
Jaye 1 t

Underpaid teachers 1

Low salaries for aides and clerks 1

Administrion

ineffective school administrators
':,ome ineffective teachers

Do,not think Extended School Year is good
Not enough laformation concerning.Extended Scrjol
Year

Lack of teacher support ,for Extended School Year
Placement of specie- education students in regular
classrooms

1:.17,31

151

3

3
2

1



(Cont.)

Administ.ration (Cont.) Frequeny.

1

I

I

I

f it ii of Leacher evaluat 1 .,n

i4ti,' of textbooks

Luck of "student teachr" supervision.
No 1k-4:It P.T.A. activities for parents and children
Lack of long range capital outlay program 1

Inadequate superviqbn Y
1

Stealing at Farragal High School 1.
Social promotions.

1

Facilities

Some classes too large/overcrowding 13
Archaic playground facilities 6
Overcrowding at Cedar Bluff Kindergarten 1
Too many temporary buildings

4h
1

.10$

Curriculum

Too many programs of experimental nature 5
Lack of drug and alcohol abuse programs 5
Lack of emphasis placed on physical education 3
Lack of. emphasis plac'ed upon art and music programs 2
Guidance program in high school 2
Lack of diverse curriculum

`Too much homework

Grading system of "N" and "S" a

Lack of 'intramural sports program
Over-emphasized athletic program, including expenditures
No. classes for academically talented
Worthless in-service programs
Under-qualified- substitute teachers -1

1

1

1

1

14
1

Need for additional foreign languages '1
Need for more men'eachers in primaiy grades 1
Some teachers' attitudes toward parents 1

Ancillary_gervices

Lack of quality in school lunches 5
Overcrowded buses and lack of discipline on buses 44

Leaving lights on at Cedar Bluff School day and night 2
Lack of adequate fire protection e 1

,I. summary, the items Pentioned as dislikes the greatest'number,of

Limes were:

1. Lic,% or discipline in schools .15 retpondes,
2. Overcrowded cladses 13 responses

13.'9
,41
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3. Archaic play ground equipment
Ga, k of drug/alcohol abuse programs

(panty in school lunches
Too many experimental programs

SUNiMlry

6 responses

5 responses
5 responses
5 responses

1'71 c,aCII,sion, it should be reiterated that all response means

. 1,,.1-.4enera1 agreement. Na means of 3 or 4, which would reflect

i*:tecm-nt. were encountered in the data. Thu::: the ojority of

r, ,j t,.1 voters sampled in the Cedar Bluff and Halls areas have e;..pressed

artitu-27s toward ES'Yiand toward the educational experiences

pr,;vided by Knox Court), sc000ls in general.

'00,4r resp6ndents.received their information c.c:ut ESY by word of

or from stories in daily ne'sr, papers, According to the sample, the

best featur,!s of the Knox County schools are the dedicated, well qualified

teichen,,,and the vocational education programs. Lack of discipline and

respondent.,.

51.

the schools .J_ 2 the chief negative factors "entioned by

1
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APuENiJIX A

SUMMARY OF DATA FROM INSTRUMENTS
DESIGNED JO ASSESS EFFECTIVENESS OF ESY

PROGRAM PLANNING AND CURRICULUM DEVELOPMENT

(Instruments Designed by Curriculum Evoluation Team)
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13. Parents were.gtven the
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'aerators had-appro..'All Adninletratore
672

prisfe'i:put In develop-
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. N ins end/or `(he thetotal Primary Faculty.
) 642

cooteet of (he
yaSiagui Priem ,, 522

curriculum modules.
' . Codir,bluff trimary4
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Total middle Faculty
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Cedar Sluff Middle 582
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'pg. Outside curriculum
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682 subject = alter tXpeiefp
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4 ""! 11"
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had approptiate :-put in
deSeloping and /or

approving tho content of
the curriculum modules.
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13. The oodule(s) I have

tried provldr(s) acquateli
for the pretest/4
of e,ch student t

SIMS his pricer: level
of functioaing.

14. 7na oodule(s) I have

tried provide(*) adequate

instrunents andfoc
guidelines for assess ins
the accoopliehnent of
the objectives by the
students. . '

15. I sake extensive use of
' the suggestions for eval.

uatioo of students' work
which are Included In
the nodule..

16. 1 feel that ny students
ate well Inforned regard-
ing the operation of

the EST propels and the
Objectives of the sea
curricvluo.

Ar

17. I belleYe that attend-

ance during the saver
quincestevahould be
sundatory for some
students so that attend-
ance during the other

quinmesters would be
' reduced

18. I senso,that ty students
have core positive
attitude tovard scol
ale year id a reo4:t of
the new curriculum.
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Total
FP

TABLE A- 3

PERGrNES OF PRIMARY TEACHERS RESPONDING IN
VARIOUS CATEGORIES TO QUESTIONNAIRE ITEMS
COMPARING. ESY TO PREVIOUS CRRICDLITM

1 much better than 4 = not quite as good 8.6.
2 = somewhat.betcer than 5 = much poorer than
3 = about the same a's

I 1;elie.Je the ESY curriculum is (1, 2, 3, 4, 5y; the program of previous
years tn. . : .

Total
FP

Total
Fr
CBP

Total
FP
CBP

Total
FP
CBP

Total
FP
GBP

Total
FP ,

CBP

Tot'aJ.

CBP

Total ,

FP
CBr,

.1 9
4' 5

10.0.

0.0

17.1

11.7

4.0
17.1

%23.3
12%0

31.4

26.7

12.0
37.1

60.0 6.7,

84.0 4.0'.
42.9 --8.6

51.7 10.0
76.0 8.0
34.3 11.4

0.0

0.0

0..0

0.0

0.0

0.0

10.0 35.0 46.7 1.7 6.7
0.0 24.0 68.0 4.0 4.0

17.1 4'2.9 31.4 0.0 8,6

18.3 20.0 53.361. 8.3 0.0
12.0 4.0 72.0 12.0 0.0
22.9 31.4 40.0 5.7 0'. 0

16.7 18.3 61.7 3.3 0.0
20:0 0.0 76.0 4.0
14.3 31.4 51.4 .2.9 0:0

13.3 18.a 60.0 6.7 1.7
0.0 8.0- 72,0 16.0 4.0

22.9 25.7 51:4 O. 0.0/

0 33..E 36.7 10.0, 0.0
.d.0 28.0 44.0 20.0 0.0
28.6 37.1 31.4 2.9 0.0

8.3 21.7 '63.3 6.7 0.0
4.0 4.0 88.0 4.0 0.0
11.4 34.3 4.:),7-1( 8.6 0.0

13.3 15.0 41.7 18.3 011.7
4,0 8.0 . 48.9,. 28.0 ,12.0

-20.0, 20.0 .374 11.4 11.4

1. helping children to develop 0
positive- s -concept. -

2. motivating children to learn.

3. assisting children toward self-
direction and self-discipline.

4. promoting creative output wilong
children.

5. developing physical abilities
.and lotor skills among children:\

,6. producing growth in respect of
rights and beliefs of other.l.

7. developing in, children the ability
to adjust readily to social change,

I

8: assisting rliildren,to develop an
appropriate'Set of Values.

9: helping me- get .to know niy students.

.1616 1";73
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TABLE A-3 (Continued)

2 3 4,

-.27.1 33.6 2'5.4

8.0 8.0 36.0 40.0
8.8 41.2 35.3 14.7

1.4 33.9 35.6 22.0
0.0 16.0 36.0 40.0
`3 9 4.7.1 35.3 8.8

11.9 36.7 2S.3 16.7
8.0, ,28.0 32.0 24.0
14.3 42.9 2:5.7 11.4

1.7 20.0 58.3 11.7
0.0 4.0 72.0 20.0
2.9 31.4 48.6 5.7

10.0 21.7 36.7 20.0
0.0 12,0 44.0 36.0

17.1 28.6 31. 8.6

, 6.7 23.) 48.3 13.3
4.0 8.6 60.0 16.0
6.i., 34.3 40.0 11.4

11.7 51.7 15.0
0.0 0.0 68.0 20.0
^;.7 20.0 40.0 11.4

10.0 23.3 .43.3 16.7
8.0 &A 56.0 16.0
11.4 34.3 34.3 17.1

:-..'.'.-; 26.7 48.3 11.7
4.0 20.0 60.0 12.0
IL+ 31.4 40.0 11.4

5.0 31.; 38.3 15.6
4.0 24.0' 32.0 28.0
5.7 '37.1 42.9 5.7

3.3 z3.3 50.0 16.3
0.0 '12:0 56.0- 24.0
-5.7 31.4 45.7 14.3

30.0 40.0 6.7
12\9 16.0 56.0 8.0
20.0, 40.0 28.6 . 5.7

I

5
3.4 10. teaching children skills in the
8.0 .language arts.
0.0

5.1 11. teaching mathemat' al concepts
8.0 and skills.
2..9

6,7 12. helping-me to individualize
8.0 instruction. .

5.7

8.3 13. helping me to maintain
4.0 satisfactory classroom control.

11.4

11.7 14. helping me plan my work.
8.0 ,

14.3

i

8.3 15. helping me ev4luate children's
12.0 work.
5.7

18.3 16. enabling me to feel good
12.0 physically after a'day's work.
22.9

6.7 17. fostering a positive attitude
12.0 toward teaching on my part.
2.9 ,

5.0 18. fostering good teachermoo- teacher
4.0 relationships.
5.7

1.0-0---,19. fostering good teacher-to-parent
12.0 relationships.
8.6
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5.0 20. fostering good teacher-to-admin-
8.0 istrator relationships.
2.9

6.7 21. reflecting current teaching trends
8.0 in the primary school.



TABLE A-4

PERCENTAGES OF PRIMARY STUDENTS RESPONDING 'YES' AND
'NO' TO ITEMS CONTAINED IN "STUDENT ASSESSMENT

OF ESY AT THE PRIMARY LEVEL"

Total = Farragut and Cedar Bluff
Primary School Students

FP = Farragut Primary Students
CBP = Cedar Bluff Primary Students

1-2 = Students at levels 1 and 2
3-4 = Students at levels 3 and 4

Total FP CBP 1-2 3-4
YES 95.7 93.6 96:9 95.6 95.7
NO 4.3 6.4 .3.1 4.4 4.3 0

YES 99.5 98.7 100.0 99.1 100.0
NO 0.5 1.3 0.0 0.9 0.0

YES -0.7 42.3 55.8 36.8 67.7
NO 49.3 57.7 44.2 63.2 32.3

'YES 88.3 87.2 89.1 87.6 89.2
NO 11.7 12.8 10.9 12.4 10.8

YCS 93.2 94.9 '92.2 93 9 95.2
NO 6.8 5.1 7.8 6.1' 7.5

YES 88.9, 92.3 86.8 93.9' 82.8
NO 11.1 7.7 13.2 6.1 17.2

YES 63.8 74.4 57.4 71.9 53.8
NO 36.2 25.6 42.6 28.1 46.2

YES' 95.2 92.3 96.9 94.7 95.7
NO 4.8 7.7 3.1 5.3 4.3

`YES 66.7 62.8 69.0 72.8 59.1
NO 33.3 37.2 31.0 27.2 40.9

YES- 98:1 98.7 97.7 98.2 97.8
NO 1.9 1-.3 2.3 1.8 2.2

YES 97.1 96,2 97.7 96.5 97.8
NO 2.9 '3.8 2.3 3*.5 2.2

YES 87.4 84.6 89.1 87.7 87.1
NO 12.6 15.4 10.9 12.3 12.9

1. I think learning is fun.

2. I think what we do in school
is important:

3. I understand what the Extended
School Year means.

4. I think my mother and dad like
the Extended School Year Program.

5. I am happy in school.

6. I do a lot of my school Work ona own, without the teacher or
my aissmates.

7. My class work'and home work

assignments seem to'be just for
me, not for the whole class.

8. I think my teachers are happy.

9'. We have a lot of misbehaving
in our ,classroom.

-/
10. We do interesting things to

he7,9 us learn.

11. We have many kinds of books,
films, records,and other
materials to help us lbern.

12. It is easy to use these books,
films, records and other materials.
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a. TABLE A-4 (Continued)

Total FP CCP
YES 93.7 87.2 97%7
NO 6. 12.8 2.3

YES 95.6 94.9 96.1
NO 4.4 5.1 3,9

YES 91.8 91.0 92.2
i0 8.2 9.0 . 7.8

YES 64.3 64.1 64.3
NO 35.7 35.9 35.7

YES 97.6 96.2 98.4
NO .27. 3.8 1.6

YES 91.3 91.0 91.5
NO 8.7 9.0 3.5

YES 94.2 94.9 93.8
NO 5.8 5.1 6.2

YES 92.3 91.0 93.0
NO 7.7 9.0 7.0

YES 97.1 94.8 93.4
NO 2.9 5.2 1.6

\YES 96.1 94.9 96.9
NO 3.9 5.1 3.1

YES 66.2 70.5 63.6
NO 33.3 29.5 36.4

YES 68.1 74.4 64.3
NO 31.9 25.6' 35.7

YES 91.8 92 3 91.5
NO 8.2 7.7 8.5

YES 93.7 93.6 93.8
NO 6.3 6.4 6.2

YES 96.6 964 96.9
NO 3.4 3.8 3.1

YES 94.2 96.2 93.0
NO 5.8 3:8-- 7.0

YEcy 79.7 82.1 178.3
, NO 20.3 17.9 21.7

1-2 3-4

91.2 96.8 13. At school I have a chance to
3.8 3.2 develop my body by running,

jumping, throwing, and catching.

96.5 94.6 14, it seems to me that my class-
3.5 5.4 mates like each other.

9 .2 92.5 15. I am learning to think about
t.a 7.5 the feelings of others in my class.

69.3: 58.1 16. My teachers give me p:with
30.7 41.9 my work that is just fOr me, not

for the whole class.

100.0 94.6 17. I like our art and music
0.0 5.4 activities.

92.1 90.3 18. I think my art work is getting
7.9 9.7 better and better.

97.4 90.3 19. I think I am a pretty good
2.6 9.7 student in music.

93.0 -91.4 20. I am learning in school how to
7.0 8.6 take care of my body.

93.2 95.7 21. Our reading program is helping
1.8 4.3 me learn to read better.

93.6 96.8 22. I am learning to sp011 better.
4.4 3.2

79.8 49.5 23. We often listen to records.
20.2 50.5

72.8 62.4 24. When it comes to my school work,
27.2 37.6 I get to make a lot of choices

for myself.

93.0 90.3 25. We can discuss some things
7.0 9.7 with our classmates.

95.6 91.4 26. Teachers read stories and poetry
4:4 8.6 to us.

97.3 95.7 27. I am learning new words in
2.7 4.3 . school.

93.9. 94.6 28. I am learning to listen to
6.1 5.4 others.

82.5 76.3 29. I am learning to speak alouulto
17.5 23.7 the class and say the things I
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Total FP

TABLE A-4 (Continued)

CBP 1-2 3-4

Pe

t .

YES 78:7 80.8 77.5 79.8 77.4 30. We have chances to act in-little
NO 21.3

1

19.2 22.5 20.2 22.6 v plays to help us learn.
.

d'YES 94.2 93.6 94.6 94.7 93.5 31. I am learning a lot about
NO 5.8 ,6.4 5.4 5.3 6.5 arithmetic.

YES 34.8 34.6 34.9 38.6 -30.1 32. Arithmetic seems hard to me.
NO 65.2 65.4 65.1 61.4 69.9

YES 49.3 55.8 .3 51.3 46.7 33. I make a-lot-of mistakes in
NO 50.7 44.2 54.7 48.7, '53.3 arithmetic.

YES 58.0 53.8 60.5 64.9 '49.5 34. It took me a long time to figure
NO 42.0 46.2 39.5 35.1 50.5 out what we were suppoted to be

doing when school first started.
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TABLE A-5. PERCENTAGES OF MIDDLE SCHOOL FACULTY MEMBERS RESPONDING
IN VARIOUS CATEGORIES TO ITEMS CONTAINED IN LAST SECTION OF

"FACULTY ASSESSMENT OF ESY THE MIDDLE SCHOOL"

2 3 4 5

Much be.ter Somewhat About the
than -better than same as

Not quite
as good as

Much

poorer than

I believe die ESY curriculum is (1, 2, 3, 4 or 5) the program ,of previous
years in . . .

Total

CB

Total
CB'

C

Total
CB

Total
CB

F

Total
CB

F

Total

CB
C

Total
CB

1

lotal

Cl'

C-

1 2 3 4 5
25 31 38 0 6
31 34 3( 0 11
18 27 55 0 0

1 2 '3 4 5

9 41 47 3 2
11 49 31 .6 3
6 33 61 0 0

1 2

,

3 4 5
7 37 J147 6 3

6 34 46 11 3
9 40 49 0 3

1 2 3 4 5
12 32 47 3 6
11 31 40 6 11
12 33 55 0 0

1 2 3 4 5
10 24 56 4 , 6
11 27 47 0 11
9 18 64 '9' 0

1 3 4 5

19 35 3 2
17 ,49- 29 3 3

'21 33 42 3 0

1 2 3 .4 5

9 .47 34 7 - 3
, 11, 49 34 6 0

'6 46 33 9 6

1 2 3 4 5
6 28' 57 6 3

3 34 57 ---0 6
9 21 ,i8 /12 0

i: incorporating objectives supportive
of the middle school.

2,- providing for.the social, emotional,
- physical, intellectual and aesthetic

'needs of the transecent child.
(Transecence = that stage of develop-
ment between childhood and adoJes-
cence)

3. providing a successful experience
,

. for every child every day.

4. providing exploratory experiences
for stu4nts. A

5. developing vafues which 'aid people
in becoming responsible, 'productive
citizens of society.

6. providing for continuous progress.

7. facilitating smooth articulation
.4 , between the levels of the total

educational program, K-12.
.

8. proNiiding experiences which will
! asset each child in assuming

responsibility for his beha#ior.
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TABLE A=5 (Continued)

Total
CB,

Total

2 3. 4- 5 9.

10.

16 35 ,40 6 3

14

18

I

2T--

31

39

44

46 3 6

33

3

9 0

5

25

CB 20_ 49 30 9 0
F 30' 40 '27 .3 0

1 2 3 4 5 11.
Total 13 32 44 7 3
CB 20 2.6 37 11' 6

F 6 39 52 3 0

1 2 .3 4 5 12.
Total
CB

13 41 38 3 X.4

ii 31 46 -6 6
F 15 52 30 3 0

1 2 3 4 5 13.
Total 6 34 53 3 -4

CB 3 29 60 -3 6
F 9 39 ,46 3. 3

1 2 3 4 5 14.
Total. 6 11 68 9 6

CB. 0 18 68 9' 6
F 13k 3 69 9 6

. 1 2 3 .4- 5 15.
Total
CB

9, 17 66 3 4

i- 20 66 3 9

F 15 15 67 3 0

The following statements ch
general. To what extent do yoU
curriculum, assists (or hinders)
goals in your school? Complete
priate column.

AG'=
A =
NE
1.1.=

HG =
AG A NE il HG

emphasizing the development of self;
directed students.

encouraging more flexible and
innovative approaches; to instruetion.

emphasiiing the acquisition and
application of basic skills of
communication and computation.

.

providing opportunities for _the
development of creativity'

proidingopportunities for the
development of aesthetic sensitivity"7-

.

providing career cdueetion',/
.

developing skills and attitudes
related to goals of purposeful
living

aracterize the middle school program in
feel the ESY ;Program, with its new
accomplishment of these middle scho2,1

,each statement by. checking the- apprd--
$

Assists Greatly
Assists.
Has No 'Effect

Hind6rs

Hinders Greatly

. 1.

Total 3 --32 61 3 1

4t.CB 5 30 - 63. 3 0
,F 0 36 58 3 3

2.Total 17 51 30
CB 19 51 T7 3

F 15 51 34 0
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The middlqschool program includes
a-guidancelmogram unique to the,
needs.of the transecent
With thiS goal ESY . . .

The middle school is staffed by
personnel who are sensitive to the
transecent child and who have a

fc,; 4
Ji r



Total

CB

AG

19

21

F 17

Total 18

CB 21

F 15

Ifot.1 18

24

12

Total 11

CB 16
F 6

Total , 6

CB 11

F 0

Total 17

CB 16
..NKt, '.

19

Total
CB 5

F 0

Total 13.
'

CB 13
F /12

TABLE A-5 (Continued}

A NE H HG

3.

5.

6.

1.,

7.

8.

9.

10.

51 21 6 3

42 21 11' 5
63 22 0 0

34 45
40 40 0 0
2q 52' 0 6

37 37 6. f 3

40 2.6 5 5

33 49 '6 0

48 40 1 0
50 32 3 , 0
Z6 49 0 0

45' 44 6 0
40 42 8 0

, 52 46 3 0

43 34 ,3' 3

40 34' 5 5

47 34 0 0

47 40
45 34 , 8 8

50 47 3 0

46 34- 4

47 26 -S 8
44 44 0 0-
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commitment to the middle school.
tytlicrhis goal ESY . . .

- ,

The middle school program includes
a student. activity program.' With
this goal ESY . . .

I=
The middle school mik-limiies those
stereotyped social_activities
normally associated with junior or
senior high school because these
activities- increase adolescent. social -
pressures. ESY , . .

The middle school program promotes
the development of a physical
education program, including intra-
murals, and will limit inter-school
athletics. ESY . . .

The middle school has searched for
ways of implementing its goals
which are unique to its community.
ESY . ,.1,,.

The middle.school program has
.

eXplore pattern,s of staff utiliza-
tion that utilize only the

*staff, but also paraprofessionals,
parents, and other qualified resi-
dents of the community. ESY .,. .

The middle school program has an ,
organiiational structure which will
permit flexibility in program
planning and facility' utilization:
ESY . . .

.

The middle school has a well-equipped
and well=staffed instructional media
center which will support the deve-
lopment and implementation of the
total school program. ESY . . .

.e\,The middi school program provides .

an opportunity for interdisciplinary
curriculum planning. ESY . . .
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TABLE A-6. PERCENTAGESOF MIDDLE SCHOOL STUDENTS RESPONDING
'YES' AND qq0' TO ITEMS CONTAINED IN "STUDENT ASSESSMENT

OF ESY IN THE MIDDLE SCHOOL"

1.

T = A14. Students

CB = All Cedar Bluff Middle School Students
F a All Farragut Middle School Students

CB 5-6 = Grades 5-6 of Cedar Bluff Middle School, etc.

runderstand the Extended School Yea'r Program.

CB 'CB F
CB F 5-6. 7-8 5-6 7-8

Yes 88 88 88 90 86 90 88
No 12 12 112 10 14 10 12

2. I feel that our assignments, our learning activities, the way we
are beidgtaughtls really diffeYent this year from the wXy it
has been in other years.

Yes 64 60 68 53 (- 1 58 53 64.
No 37 40 32 47 , 42 , 47

3.' Learning is more fun in the ESY Program.

Yes 60 46
No 40 54

4. I feel happier in school since the ESY Program began.

,78 56- 42 68
22 44 '58 # 32''

Yes 54 46
64

4'9 42 55
No 46 54 36 51 58 45.

5. I think what we do in,school is important.

Yes 97 97 97 96 c8 99
No 3 3 3 4 2 1

4. I 'do mbre of my work on az own since ESY begat.

ts-
-*

Yes *71 69 73 70 67 67
No 29 /31 '27. 30 33. 33

36

97

3

0

68

32

7. Since ES began my assignments seem to be more individualized
just fo me.

.,

Yes' 60 55 66 47 58 57
No 40 45 34 53 42 43

Our student activity,grogram is better this year.

Yes 72 65 79 65 65 66
No 2a 35 21 35 35 34

.01
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TABLE A-6 (Continued)

9., The mini-labs give me more opportunities to use my own talents
and abilities and follow my own interests.

CB CB F F
T CB' F 5-6 7-8 5-6 , 7-8 4

06 75 .95 74

. 4 25 5 26

., Y,,s 87 83 92
No 13 17 8

10. Ny teachers seem happier since ESY began.

Yes 66 62 71
No 34 38 29

66 54 67 61
34 46 33 39.

11. There is more misbehaving in our classroom since we started ESY.

Yes 28 31 24 26 32 26 23
No 72 69 76 74 68 74 77

12. I think I can understand the purpose of my lessons noW
that we have the ESY Program.

Yes 72 64 81 67 64 74 64
No 28 . *19 33 36 26 36

13. In the ESY Program we have more interesting activities to
help us learn than we did befote.

Yes 66 58 74 63 52 70 49
No 34 42 . 26 37 48 30 51

(14. With ESY we have more different Inds of materials to use.

Yes 72 63 82 63 63 74 68
No 28 37 18 37 37 26 32

15. -I have a special teacher who really helps me with my personal
problems.

Yes 43 40 45 38 36 40 29
No 57 60 55 62 64 60 71

16. I think my par*ents like the ESY Program better than the
program we had before.

Yes 70 66 75 68 63 68 60
No 30 34 25 4 32 37' 32 40

17. The materials I am supposed to use to help me 1%arn are usually
easy to find and easy to use.

Yes 85 83 88 76 86 80 88
No 15 17 12 24 14 20 12
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TABLE A-6 (Continued)

18. [ have a better chance to develop my physical and athletic
skills in ESY.

.

CB CB F
T CB F' 5-6 7-8/ 5-6 7-8

Yes 70 64 76 74 56 77
No 30 36 24 26 44 23

58

19. The ESY-Program has helped me to be more C'b5sideate of
my classmates.

Yes 61 54 67 48 56 56 54
No 39 46 33 52 44 44

20. My teachers give me more individual help since ESY started. 0
Yes .60 -14 67 55 50 60 50
No k4' 40 4'6 33 45 50 40 50

21. I like our art and music activities more.since ESY began.

Yes 56' 50 63 55 40 58 36
No 44 50 37 45. 60 42 64

22. I think my art work is better now than it was before we
started our new program.

Yes 52 46 61 58 38 67 2P.
No 48 54 39 42 62 33 -72

23. The ESY Program has helped me improve my performance in music.

Yes 44 37 53 42 30 53 27
No 56 63 47 58 70 47 .73

24. The ESY Program 'is helping me to read better than before.

.Yes 55 42 69 45 46

45 46

55 54
No 45 58 31 55

25. My spelling is better now than it was before we started ESY.
Is

,Yes 51 47 57 54 36 65 29
No 49 53 43 46 64 35 71

26. Now that we have ESY I get to make more choices about my
work than I did before.

Yes 71' 66 77 62 66' 70 67
Na 29, 34 33 38 34 30 :Ia

27. Inhave more opportunity to discuss things with my claggmates in ESY.

57 62 68
43 '38 32

Yes 66 60 74 61
No 34 40 26 39
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'TABLE A-6 (Continued)

28. T an learning -more new words since ESY began.

CB CB
5-6 7-8

67' 61 /4 65 57
t 19 26 35 43

-4.

F

5-6 7-8

- 68 57

32. 4

CB CB
5-6 7-8

67' 61 /4 65 57
t 19 26 35 43

, . /
.

29. -'J4 fv.:e. more library materials in the ESY Program than we did betore.

Yee 57 56 59 62 48 64 48
No / 43 44 41 38 52 36 52/

/
.

'30. t'am learning to listen better now that we have ESY.
- .

.Yo,s 65 61 70. - 66 54 69 52
,:o 35 39 30 34 46 31 48

31 1 am learning to speak aloud to the class and tell things
better since ESY began.

Yes 57 50 64 58 47 68 42
No 43 50 36 42 53 .32 58

3. r like the quinmester plan for school attendance.

Yes 79 75 84 76 74 78 71
No `21 25 16 24 26 22 29

76 74 78 71

15. It t..0Mod to take a long time for me to figure out what I teas

-alpposed Co be doing when the ESY Program first started.

Yes 54 49 60 58 47 58 148
46 51 40 42 53 42 52

No `21 25 16 24 26 22 29

15. It t..0Mod to take a long time for me to figure out what I teas

-alpposed Co be doing when the ESY Program first started.

Yes 54 49 60 58 47 58 148
46 51 40 42 53 42 52

177177
-4.

5-6 7-8

- 68 57

32. 4



1A13LL A-6 (ConCinued)
0.

,Think of the way you spend a typical, or normal day at School.
Then give a rat* of, 1 to the activity below which takes up the largest
part of your time. Then place a Tby the activity on which you spend
the second largest amount of time. Continue ranking the activities
until you give the number 17 to the activity on which you spend the least
time each day.

36'. Listening to teacher.

CB CB
Rank T CB F 5-6 7-8 5-6 7-8

1 21 18 25 32 15 - 33 10
2 40 41 40 32 43 30 39
3 26 23 17 17 24 018 27
4 8 10 6 . 10 . 8 9 9
5 4 4 3 3 5 4 6
6 2 4 3 2. 1 4N

7 4 1 6' 3 3 6

37. Studying or working on assignments by myself.

1 50 46 54 43
2 17 18 16 21
3 13 10 16 19
4 7 8 6' 8
5 _7 10 . 3 4
6 3 3 3 5
7 5 6 4

-38. Working on assignments in_groups.

-1

50 '48 52
16 18 17

9- 19 12
8 8 4.

11 3 '4

.3 1
i 3

3 3 3
iE

1 14 20 7 14 17 8 19
2 2 25 22 27 27 19 32 22.
3 '23 20 0 27 15 31 f5
4 21 18 23 16 2'6 ' 16 23
5 8 6 9 5 9 5 10

.6 7 9 4
--.

7 9 3 6
7 , 4 4 5 3 5 5 6

.
. s

39. Talk..ng individually with teachers, aides, or other
students about my work.

2/1 6 6 7

2 8 9 6

3 15 18 13
4 26 21 32
5 20 16 24
6 12 12 13
7 12 lb 7

At

3 -8 6

10 9 9,

8 21 6

32 17 34
21 21 28
14 9 12

14 .15 4
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1 A131 1: A -6 (C lot o d

40. Huntiov, for witeriak.

+S1 r

1 . 7 11 2 _

8 6 11-

3 12 11 14 =

4 18 19 17

.5 28 25 31

6 16 16 ,17
7 10 13 8

41. Walkiny, around.

i 3

'i, 5 8 3

3 i I 4

4 5 7 4

10 12 9

6 26 27 "'5

1 47 41 54

' 42.

2

3

5

6

/

(1

5-6
CX

*7-8

' 1'

5-6

10 8 8

6 8 9

11 14 11

21 17 19

26 22
.

25

16 23 17

11 10 11

4 5

4 9

3 0

4 7 4

12 10 II /

23 28 25 i

50 42 51
t

4

10

14

19

24

16

12

47 5

8

30

48

Talking to orhcr students, not about our class work.

9 9 10 8 12 7 10'-
9

1 3 5 14 10 12 8

7 8 6 6 10 3 10

8 8 7 10 10 3 9

15 , 14 16 12 14 16 19

'26 22 31 '''-4 18 30 21

27 26 26 26 24 29 )=1
-,.
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.Tab le A-7

PERCENTAGES OF FARRAGUT HIGH SCHOOL TEACHERS RESPONDING
IN VARIOUS CATEGORIES TO ITEMS IN' LAST SECTION OF;
"TEACHER ASSESSMENT OF ESY IN THE HIGH SCHOOL"

1 Much better than
2 t Somewhat letter than
3 fl About the same as

(1)

6.4

(2)

27.7

(3)

48.:7---

(4)

_' q-...

(5)

2.1
.......

6.4 39 46.8 4.3 4.3

6.3 29.2 6.3 4.2 4.2

4.2 43.8 39.6 10.4 2.1

4.2 16.7 66.7 8.3 4.2

10.6 25.5 53.2 8.5 2.1

6.3 22.9 58.3. 6.3 6.3

8.3 -12.5 60.4 16.7 2.1

0.0 8.7 84.8 2.2 4.3

2.2 10.9 76.1 6.5 4.3

4 vs Not quite as good as
5 .f Much poorer than

'I believe the ESY curriculumris (1, 2, 3,4, or 5),
the program of previous years in . . ,i .

1. helping each student develop the skills that
---....

.. will enable him to read, speak, write and.

-7:-.===te commensurate with his ability.

2. stimulating in the bLadont the desire for
continuous learning. /

/
' 3. enabling the student to develop decision-making

and problem-solving skills which involve critical,
thinking.

4. assisting the student to develop his creative
abilities.

5. 'fostering deVdlopment of respart.5. -and
others.

6. assisting/the student to develop skills that
will enable him :o functibn-effectively as a
member 50 a grodp.

' 7. creating awareness of career oppertunitles.

8. 'enabli.n 'the student to acquire the skills --
manual as well as intellectual -n which will
facilitate a satisfactory transition to
employment or further education.

9. prqmbting understanding of the basic princIples
of, and respopsibilArties to, the American
Democratic Repuoli6

10. creating awareness of the dignit r of work and
the responsibility of becoming a contributing
member of society.
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TABLE A-8

PERCENTAGES OF FARRAGO? HIGH SCHOOL STUDENTS RESPONDING
'YES' AND 'NO' TO ITEMS FROM "STUDENT ASSESSMENT

OF ES? IN THE HIGH SCHOOL"

\\\ All grades combined (9, 10, 11, 12)
\ .

STATEMENTS

1. Were you asked to help the teachers and administrators develop the
goals and objectives of the Extended School Year 1rogram?

NYE S NO.:,--

9.2 90.8

55.6 44.4

80.9 19.1

23.5 76.5

30.1 69.9

52.3 47.7

74.5 25.5

81.7 . 18.3

66.9 33.1

58.2 41.8

75.0 25.0

31.4 68.6

65.8 34.2

76.3 23.7

2. Do you feel that you should have had more say, in developing the
objectives for the courses you are taking?

3. Do you fee,1 that you have redeived enough information to help you
understand how the new ESY curriculum operates at the high school ,

level?

4. Do you feel that summer attendance should be required for some
students in order to reduce class size, during other quinmesters?

5. Would you be willing to attend the quinmester assigned to you if
the opportunity to choose quinmesters had to be dropped?

6. Do you feel that you can really take your vacation during any
quinmester you choose without being penalized-feeling that you.
have missed something?

7: Were you able to get the classes you wanted during .this (the
second) quinmester?

8. Do you feel that you understand the operation of the quinmester
system?

9. Do you like the quinmester system better than the traditional
9-months-of-school plan?

10. Do you feel the quinmester system is more helpful to you in planning
your vacations?

-11. Do you plan to get a job during your "vacation quin"?

12. Do you feel that you are learning more this year as a result of
.

the new ESY curriculum?

13. Do you feel that you have a greater choice of subjects under the
ESY program?

14. Do you have 'the feeling that this year more of your courses are
organized around.a set of definite objectives that have measurable
outcomes?

181.
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TABLE A-8 (Continued)

YES NO STATEMENTS

13.8 56.2 15. Have you been given more opportunities Co work on learning materials
at your, on pace this year?

63.4 36.6 .16. Under ESY are you getting to choose for yourself more of the
activities that will help you learn?

47.1 52.9 17. Are you using more learning materials this year than you did under
the old program?

26-.1 73.9 18. Do you find it hard to get the learning materials you need in
your classes?

53.6 46.4 19. Under ESY do you have more opportunities to use and develop your
own special talents?

56.9 43.1 20. Do you have more tests under ESY than you had in the old program?

70.9 29.1 21. Do you feel that the tests yoi are taking are worthwhile, that is,
do they serve a...useful purpose as part of the new ESY curriculum?

32.0 68.0 22. Are you learning more this year about careers and jobs. that
interest you?

56.7 43.3 23. As a result of entering and leaving school at different times, of
year,,will you find it necessary to make new friends?

79:5 20.5 24. Are you pleased about the opportunity to make new friends as a
result of entering and leaving school at different, times of the year?

36.6 63.4 25. Do you feel that extracurricular activities such as sports and
school clubs have been affected by the ESY program?

37.7 62.3 26. Do you feel that you have needed more academic and personal
,0 counseling under the ESY program?

16.1 83.9 27. Do you plan to attend the Summer 1975 quinmester?

8.7 91.3 28. Did you attend the Summer 1974 quinmester?.,

78.6 21.4 29. If /22 attended the Summer 1974 quinmester, were you able to get
all the classes you wanted to take?

30. Amount 'of time spent in following activities:

Largest amount of time each day
61.0 -- listening to .teachers
23.2 -- studying or working.on assignments by Myself
7.1 -- working on assignments in groups
5.7 -- talking to other students, not about our class work
2,8 -- walking around

1.4 -- talking individually with teachers, etc. about work
1.4 -- hunting for materials

1.82
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APPENDIX B

INSTRUMENTS UTILIZED 1N
ASSESSING ADMINISTRATIVE STRUCTURE

AND
PROGRAM OF PROFESSIONAL DEVELOPMENT

(Developechby John T.'Lovell)
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CARD COLUMN

(1-2) fORM 0 5
(3-5) ID DECISION POINT ANALYSIS

This instrument contains 23 decision items. You are required to
answer two questions about each item. The column to the left identifiipS
the position of the person in your school system whom you perceive as
primarily responsible for making each decision. On the right, you are
asked to report the nature of your participation in therdecision. Please
respond in the manner indicated.

My title or position:,

-

Number of years in this position:

Number of years'of professional experience:

Who makes this decision? Choose
the one person in your school
system who is primarily responsible
for making this decision. Write
the title or position of that
person (principal, director of
instruction, supervisor, team
leader, teacher) in the space
provided.

(11) 1. Decision to participate in ESY.

' (12) 2. Decision for a particular
school to participate in ESY.

(13) '3. Decision for a particular
person to participate in ESY.

What is the nature of your participa-
tion in making this decision. Select
one of the four choices and circle the
number of this choice.:

1. Make the decision
2. Recommend the preferred decision
3. Pr vide information only
4. N e

1 2 3 4

1 2 3 4

1 2 3 4



-2-

Wm) wakes this decision? Choose
the one person in your school
system who is primarily responsible
For making this decision. Write

the title or position of that
;,etson (principal, director of
instruction, supervisor, team
leader, teacher) in the space.
provided..

,., 1. Decision to change the job
description of a principal.

(15) 6. Decision to change the job
description of a teacher.

6. Decision on the performance
of a teacher.

'W 7. Decision on, the performance.
of a principal.

c1sion to change the ESY
orientation program fOr pro-
fessional staff.

1 gl !teLv.ion on the appointment
,)f pet sonnet to a committee
to levelop the orientation
,rovattl fur By.

185

What is the nature of your Wt. w,
tfon in making this decision. !,t

one of the four choices and o
number Of this choice:

1. Make the decision
2. Wecommend the preferred -;

3. Provide information only
4. None

1 2 -3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

19 7



Who makes this decision?' Choose
the one person in your school
system who is primarily responsible
for making this decision. Write

the title or position of that
person (principal, director of
instruction, supervisor, team
leader, teacher) in the Space
provided.

(20) 10. Decision on orientation.
activities for participation
in ESY.

(21) 11. Decision on who should plan
the professional development
program for ESY.

(22) 12. Decision on the objectives of

---- the professional development
program for ESY.

(23) 13. Decision on the operations in
the professional development-
program for ESY.

(24) 14. Decision on the evaluation of
the professional development
program for ESY.

-3-

186

What is the nature of your participa-
tion in making this decision. Select
one of the four choices and circle the
number of this choice:

J. Make the.decision
2. Recommend the preferred decision
3. Provide information only
4. None

ir

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4-



-4-

Who makes this,decision? Choose
the one person in your school
system who Is primarily responsible
for making this decision. Write
the title or position of that
person (principal, director of
instruction, supervisor, team
leader, teacher) in the space
provided.

(25) 15. Decision to use quinmester
plan of operation (as
opposed to some'other plan)
for ESY.

What is the nature of your participa-
tion in making this decision. Select

one of the four choices and circle the
number of this Choice:

1. Make the decision
2. Recommend the preferred decision
3. Provide information only
4. None

1 3 4

DECISIONS CONCERNING CURRICULUM

(26) 16. Decision to develop a new
curriculum for Knox County
Schools.

(27) 17. Decision concerning the
formulation of goals and
objectives for the new
curriculum.

(28) 18. Decision to develop
curriculum modules.

(29) 19. Decision to employ teachers
to write the curriculum
modules.

187

19

1 2 3 4

1 2 3 4

1 2 ,3 4

1
2 3 4

mormomuLsramislimmi11



-5-

Who makes this decision? Choose
the one person in your school
system who is primarily responsible
for making this decision. Write .

the title or position of that
person (principal, director of
instruction, supervls or, team
leader, teacher) inrthe space
provided.

(30) 20. Decision concerning the
guidelines to be used in
developing curriculum
modules.

(31) 21. Decision concerning
specific content of

curriculum modules.

(32) 22. Decision regarding the
extent to which a curricu-
lum module is used by the
classroom teacher.

(33) 23. Decision to modify and/or
revise content of curriculum
modules.

188

What is the nature of your participa-
tion in making this decision. Select
one of the four choices and circle the
number of this choice:

1. Make the decision
2. Recommend the preferred decision
3. Provide information only
4. None

0

1 2 3 4

1 2 3 4

2 3 4

1 2 3 4



"L

:',,0%NAIR1 FOR TEACHiR% AN L) A1111;ic.ii':-:oE)

(1- ) r:Nr
J: ESY PROGRAM - MOX COIN tit

fr

Iwo 1-,,lacLives of .the survey are to defies.''.,. voy teachers and
administrators perceive and feel about the adwthisi.r..tive structure for'
L.S.Y. and the program of orientation and professional development for
administrators and teachers to facilitate their participation in the
E.S.Y. program.

INSTRUCTIONS:

Your Schocli Cedar Bluff Primary
Cedar Bluff Middle
Farragut Primary
Farragut Middle
Farragut High

(7) Your rrf..int Position: Teacher (includihg.librarian) (1)
Administrator (including counseling. (2)

personnel)

) Did yui rleticipate in ESY during the Summer 1974? Yes (1)
No (2)

z/

I. ORGANIZATIONAL STRUCTURE

Place 4;he check in the appropriate boX
For each vestion. Your response will be.::t
Cr r,ribc: try' situation as you experience it.

1. The a.!.,i..i',"trative structure of the

ESY ploir0m helps me fulfill the respon.7,1-
tlilicio of wy position in-the ESY program.

I hap- . ..10ar understanding of my role
in th.-, Y prograw

rn) j I hav, Itdr understanding of the role.,
in 00 :%i cwira.1 of other profe...sional
anal 1,r,, ith uhcP r work.

I defihit,,ly h&v..! the needed profossionli
culipoter plcticioate in the ESY
progra. .

189
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.41111i.-

UKkl ')1RUCTOR; CONTINUE0

a

1.); ). hxie

to participate in the ESY

A14) 6. System policies for ESY aye -o cMar
that I can fnIfill ihy rE,pon.:.tWities
with little or ho frustration.

7. Tha organizational/ truct6e provided me
with the opnortun,ity for :opul. In

decision maL'ing/and develoAeit
for ESY.

16) 8. I have the authority I need to carry
out my r sponibilities in ESY.

(11) '4. My iir; edidt:- administrative "supervisor"

is ir_fipful,

IL. Si.,11- SATISFACTION

/k; no; end of tha school day, I fecA a
gen.Jin: son'.): of acnitwemenf. t,-(1;0 41..y

work in fro ESY program,

Ir

t. re.:()Joition from ".tr.. ',ICH!'

Iv! wi the ryi pres.yr,,.

(%0; re oive recognirion fro,; nor', for

wc) t

1 I P with the pfo.! oi

'AperviLion fiL

;a:I)

f'

1 : /If progriAl Of 0 1

,p;", *1.

11,
rtt-,11' 5.; ,re,,siotle
:r !,0.!:t.t1 ! .(,V : 1-1)-

r_,

f tr., Iral,!
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16.

(25) .17.

(26) 18.

(27) 19.

,

20.

The program of prolisna
and orientattoi
develop the profetsiona f 1 dnd
understandings which I n2en t partic,-
pate in ESY.

The program of professional-developmen:
and orientation inspired me 'xi partic
pate in ESY.

The program of professional development
and orientation continues to inspire
me to participate in ES'!.

ThE vogram of professional developiwint
and orientation was an important source
of ldeus which nelped are get ready to
p-1*.Licipate in ESY.

10ram of professiooal
e-01 ,-Jrientation is an im$.,-AntsourL.-.

of des which helps me p:-..icipate in

Tne ,lovilm of ;..rofe,sir;nai

x.4 orientation ,..es

w, heeds for effc-c. ; e ::),:joit

14:- 0 Ay of rr ior

j;,:i6g rea,;i :LI ht. )yra.,

PSVJ-'01.11,74/;6
.%

: .,sea

S,3ise

.0.
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(32) L r .

(33) 25.

(";4) 26.

(35) 27.

(36) 28.

(i7) 29.

'CAL 'AZ I [UNICA!

SUFPCU-FOR THL ESY PROGRAM,
CONTIWED

The quality of supervisory services is
adequate or better.

Instructional consultants are accessible
when needed.

Instructional consultants are a source
of new ideas for innovative programs.

Instructional consultants are a source
of technical suppOrt in the development
of new programs.

Instructional consultants are a source
of psychological support when teache ;'s
need a "lift."

in:.truction31 consultants provide
teacners with feedback which helps
Leachers aetermine their own effectiveness.

Iostructional consultants are competent
to help local schools with curriculum
develop..lent and evaluation.
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APP EC:1(4

COST ANALYSIS INSTRUMENTS

(Developed O.K. O1Fallon and George Harris)
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EXTENDED SCHOOL YEAR COST ANALYSIS - KNOX COUNTY

Buil4ing Level Data Form For Fiscal Year 19 - 19

Check the appropriate box indicating the school for which data are provided. (ONE ONLY)
o

Farragut High School.

Farragut Middle School

Farragut Primary School

Cedar Bluff Middle School

Cedar Bluff Primary School

Check
appropriate

[ ]

( 1

[ ]

the ONE that indicates the
:

Check the appropriate descriptors of
the school's instructional organization.
(MORE THAN ONE CHOICE MAY APPLY.)

school ORGANIZATION.

9-12 grades.
5-8 grades
4-8 grades

[ ] Multi-grade level interdisciplinary
teams

...

[ ] K1-4 grades [ ] Single grade level interdisciplinary
[ ] K1-3 grades teams
[ ] 1-4 grades [ ] Special area teachers (art, nusic,
[ ] 1-3 grades phys. ed.)

[ ] Self-contained classroom
.[ ] Continuous progress
[ ] Departmentalizationno teaming
[ ] DepartnentalizatiOnparcial subject

teaming

Provide a brief description of the school's instructional organization.

Example--A graded interdisciplinary team approach: 4 first grade teams
.comprised of 3 teachers per team with each teacher specializing
in certain content areas.

194
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- Collect Supplementary List for each target school:

A. Teacher schedules and class enrollments for each fiscal year by grade.

B. Teacher salaries by target area. schools for each fiscal year by grade.

elf %"1
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EXTENDED SCHOOL YEAR COST ANALYSIS - KNOX COUNTY

District Level Data Form for F.Y.

Personnel/Enrollment . Building & Site/Cost and Size .... Equipment

I. Total Number of Teachers (Knox County):

Grade 1
Grade 2
Grade 3
Grade 4

Grade 5
Grade 6'

Grade 7
Grade 8

Grade 9

Grade 10
Grade 11
Grade 12

II. Number of Teachers at Farragut High School:

Grade 9 ,

trade 10
-Grade 11

Grade 12

Number of Tea.chers at Farragut Middle School:
"

-

Grade 4 Grade 6 Grade 8

Grade'5 Grade 7 Grade 9

Number of Teachers at Farragut Primary School:

Grade 1 Grade 3

Grade 2 Grade 4

Number of Teachers at Cedar Bluff Middle School:

Grade 4 Grade 6 Grade 8

Grade 5 Grade 7 Grade 9

Number of Teachers at Cedar Bluff Primary School:

Grade 1 Grade 3

Grade 2 Grade 4

III. Total Student A.D.M. (Knox County):

Grade 1 Grade 4

Gradd 2 Grade,5

Grade 3 Grade 6

' IV. Total Student A.D.M (Farragut Area):

Farragut High School:*

Grade 9 Grade 11

Grade 10 Grade 12

Grade 7
Grade 8
Grade .9

Grade 10
Grade 11
Grade 12

*ON THIS FORM ENTER ONLY THE DATA FOR THE FISCAL YEAR INDICATED IN THE BLANK ABOVE.
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V.

.

Farriqut Middle School:

Grade 4 Grade 6
Grade 5 Gi.ade 7

Farragut Primary School:

Grade 1 Grade 3
Grade 2 Grade 4

Cedar Bluff Middle School:

Grade 4
Grade 5

Grade 6
Grade 7

Cedar Bluff Primary School:

Grade 1 Grade 3
-Grade 2 Grade 4

Grade 8
Grade 9

Grade 8
Grade 9

Building and Site: Cost/Size

A. Total Cost of Facilities Now in Use: (Include Original
Major Remodeling Costs + Cost of Additions)

Maintenance Deptartment Building
Maintenance Site
Central Office Building
Central Office Site
Farragut High School Building
Farragut High School Site

Cost +

$

$

$

$

$

$

Farragut Middle School Building $

Farragut Middle School Site $

Farragut PrimarY School Building $

Farragut Primary School Site $

Cedar Bluff Middle School Building $

Cedar Bluff Middle School Site $

Cedar Bluff Primary School Building $

Cedar Bluff Primary School Site $

B. Size of:

,

Maintenance Department Building
./

Sq.Ft.
Maintenance Site Acres
Central Office Building Sq.Ft.
Central Office Site - Acres
Farragut High School Site Acres
Farragut Middle School Site
Farragut Primary School Site

Acres,
Acres

Cedar Bluff Middle School Site Acres
Cedar Bluff Primary School Site Acres

197'
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C. Instructional Space Available in:

Farragut High School Sq.Ft.
Farragut Middle School Sq.Ft.
Farragut Primary School Sq.Ft.
Cedar Bluff Middle School Sq.Ft.
Cedar Bluff Primary School Sq.Ft.

VI. Equipment (Not Included in Capital Outlay)

All Central Office Equipment (Replacement Cost Used
For Insurance Purposes)

All Administrative Equipment (Non-Classroom) in:

Farragut High School $
Farragutliddle School , $
Farragut Primary School $
Cedar Bluff Middle School $
Cedar Bluff Primary School $

$

198



EXTENDED :SCHOOL YEAR COST ANALYSIS BREAKOUT CHART

FARRACUT AREA, KNOX COUNTY SCHOOL SYSTEM

FISCAL YEAR

ADMINISTRATION (2100) -- CLEARING ACCOUNTS (4100)

CAI .A



This Cost Analysis Breakout Chart should he used to itemize
appropriate educational expenditures for Knox County, Farragut District,
and the five schools indigated, per fiscal year.

It is important that all specific expenditures which relate di-
rectly to each school be recorded in the appropriate column.

Example: Within the code.2210.1--Principals--it is desirable
to have the salaries of each principal listed under
the appropriate column heading indicating that
principal's school.

However, if appropriate building level data cannot be collected,
it is then necessary to record. the expenditures in the columns labeled
"Knox County" or "Farragut District"--depending, of .course, upon the
nature of the data.

Example: if data for 2120.8 -- Telephone and Telegraph--carinot
be collected by school or Farragut District, Wmay
be entered as a total expenditure by county and re-
corded in the "Knox County" column.

REMEMBER: PLEASE RECORD ALL EXPENDITURES BY SPECIFIC SCHOOL WHEN
POSSIBLE.

Any expenditure that does not fit in the numbered code provided
should be collected and entered within the blanks at the end of the
appropriate series, including number code, title, and expenditure.
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DEPARTMENT OF PUBLIC INSTRUCTION
KNOX COUNTY

IiiiLDRED E. DOYLE, SUPERINTENDENT

400 W. HILL. AVENUE

KNOXVILLE, TENNESSEE 37902

November 7, 1974

As you nay know, the Knox Cqunty School System is presently trying
out an Extended School Year Program in the Farragut-Cedar Bluff area. In
general the Extended School Year (ESY) involves a 12-month operation of the
Schools, with the year divided into five terms of 45 days each (or five
quinmesters). The student nay select the 4 quinmesters which he or she
wishes to attend.

This opinionnaire is an effort to find out how you feel about the
Extended School Year in general and to ask your advize'about such a
program. The,opinionnaire is Tieing sent to airandom sample of the adults
in two Knox County voting precincts. Some of your neighbors may receive
ihe same opinionnaire, others may not.

Before toe ask for yOur opinions, please help us by first filling in
some biographic information. NO NAPES PLEASE. While each questionnaire
is numbered so that we can send a reminder to those who do not respond,
all responses will be held confidential. The responses are being compiled
by the University of Tennessee Bureau of Educational Research and Service.

Thanks for your cooperation!

Sincerely,

/ /
4 Iv

/2
Mildred E. 'Doyl'e

Superintendent

MED:mjg

Enclosdre
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Card
Columns

(1-2) Form .1 .0

(3-5) 1.1).

(6)

A SURVEY or COMMUNITY ATTITUDES
ABOUT

THE EXTtNDED SCHOOL YEAR

A. Your Sex,

1. Male
2. j ) Female

(7) B. Age

(8)

I

BIOGRAPHIC_ INFORMATION

1. 1 ] 18-32 years old
2. 1 ] 33-47 years old
3. [ ] 48-62 years old
4. 13 63 and over

C. Do you have a child (children) in Knox, County Schools?

1. I ) Yes
2. ] No

(9-11) p. If your answer to question C is yes; what grade(s)?

(12-16)

(17-23)

E. \If yes to question C, whatL school(s)?
i

1. I ] Farragut Schools
2. 1 ] Cedar Bluff Schools
3. I ] Ball Camp Schools
4. [ ] Halls Schools
5. 1 1 Other (specify)

1. 1 ) Grades K-4
2. I j Grades 5-8
3. 13 Grades 9-12

0

F. My major source of information about the Extended School Year
Program_has been:
(More than one may he marked.)

1.

2.

1 ]

f

3. 4

4.

5. 1 )

6. 1 1

7. 1 )

-Camnunity/P.T.A. meetings
Television/Radio pro1;rams
Brochures/Pamphlets
Daily Newspapers
Weekly Newspapers
Other Adults
From .Children

225
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Card
Columns

The following items all relate in some way to the Extended School,
Year Project taking place in Knox County. Please choose the answer

'which most clearly expresses how you feel about each statement.

For each statement four possible responses are given, the numbers
and letters stand for:

1 = SA: Strongly Agree
2 = A: Agree

3 = D: Disagree
4 SD: Strongly Disagree

Please put an [X] in the box that best expresses your feelings
_about each statement and mark all items. '

1 2

SA A

(24) A. I have received enough infor- ]

mation to know-What the Extended
School. Year is about.

(25) B. The Extended School Year can I )
improve education in Knox County.

(26) C. The Extended School Year Program [ ] I 1

should be offered to other pats
of the county.

(27) D. Families should be allowed to [ ] I
select the season they desire
for vacation and not depend on
the usual summer school vacation
period.

(28)

(29)

3

D
4

SD

I 1 [ ]

) I ]

I ] .1 ]

[ ] I )

E. While the Extended School Year ] 1

may not reduce educational costs,
it can provide for greater use of
school buildings-land relieve over-
crowded schools. .

F. I have received as much infor- ( ) I )
mation aboutthe courses of study
in the Extended School Year as I
need to know.

(30) C. Every high school student should [ ] 1 ] I ) I )
'have the opportunity to select
or choose several courses which ,

are of Interest to him or her.

2
226
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Card
Columns

1 2 3 4

SA A 1) SI)

(31) II, An elementary student who works ] I

with two or more teachers in a
team has more advantages than
if he or she worked with only
one teacher per year

(32) 1. Schools can be organized so I [ [ [

children can return from vaca-
tions at different times without
causing them special problems or
hardships.

(33) J. THe Knox County Schools arc pro- [ ] I [ [

viding students with the kind
of educational experiences that
they need. '

III

What are some things you really like about Knox County Schools?

Thinking about the entire pblic school system, what are some
things you don't like about Knox County Public Schools?

2 27 235


